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Concept Mapping Plays Important Roles on Students’ Critical Thinking
Skills in Science

Fatin Azhana Abd AZIZ
Malaysia National University

Lilia HALIM
Malaysia National University

Abstract: The lack of students' critical thinking skills especially in Science can affect the Malaysia education
system. This study aimed to identify the effectiveness of Collaborative Concept Mapping (CCM) and Individual
Concept Mapping (ICM) in improving students’ critical thinking skills in science subjects. This study used the
quasi-experimental research design that involved 189 form one students from public secondary schools in
Malaysia. The manipulated variable in this study is teaching approaches, which includes Collaborative Concept
Mapping (CCM), Individual Concept Mapping (ICM) and conventional method (CM). Meanwhile, the
dependent variable is students’ critical thinking skills in Science. Data was collected using critical thinking
skills diagnostic tests and analysed using one-way ANOVA test. The one-way ANOVA indicated that the
students in CCM group showed significantly higher level of critical thinking skills as compared to those in the
ICM and CM groups. While, there is no significant difference in the level of critical thinking skills between
students in ICM and CM groups. Therefore, CCM is effective in fostering students’ critical thinking skills
compare to ICM and CM teaching approaches. CCM can be used as an alternative teaching approach in science
classroom to enhance students’ critical thinking skills.

Keywords: Concept mapping, Collaborative concept mapping, Critical thinking skills, Science education

Introduction

Thinking skills should not only be applied to students, but it should also be an important agenda in community
development in order to produce citizens who can play their role to be critical, creative, competent and
responsible to the country (Curriculum Development Division, MoE, 2017; Marin & Halpern, 2011; Sarimah
Kamrin & Shaharom Noordin, 2008; Economic Planning Unit, 2001). Education without prioritizing the
development of thinking skills is like 'palace without pillar'. A good educational system for a country is to create
a society capable of thinking and possessing universal standard intellectuals (Abdul Rahim, 1999; Elder & Paul,
2008; Sarimah Kamrin & Shaharom Noordin, 2008; Scriven & Paul, 2004).

In Malaysia, thinking skills have been introduced in the national education system since the reconstruction of
the Secondary School Integrated Curriculum (KBSM) in the year of 1988 known as Critical and Creative
Thinking Skills (KBKK). KBKK is still ongoing even though the country's curriculum is changing and
undergoing improvement in the Secondary School Standard Curriculum (KSSM) beginning in the year of 2017.
Researcher chose Critical Thinking Skills (KBK) as the main focus of the study because critical thinking skills
should first be mastered by students before they can master creative thinking skills (Anderson et al., 2001;
Anderson & Krathwohl, 2001; Marin & Halpern, 2011; Ghani et al., 2017; Canas et al., 2017).

Research Background

The ability to think critically is seen by many world-class academic scholars as one of the basic requirements for
educated minds (Boyd, 2001; Brookfield, 1989; Elder & Paul, 2008, 2009; Facione & Facione, 1996; Ghani et
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al., 2017; Canas et al., 2017). Therefore, critical thinking skills are important in the teaching and learning
process in the classroom so that it is in line with the expectation of the Ministry of Education Malaysia (MOE)
to produce more students who understand their minds.

In addition, the importance of critical thinking skills can also be seen through the goal of KBSM science
curriculum aimed at enabling students to master scientific skills and thinking skills and apply their knowledge
and skills in a critical and creative way based on scientific attitudes and values in problem solving, decision
making and conceptualization (Curriculum Development Division, MoE, 2011). The importance of the critical
thinking skills were also outlined in the KSSM by expressing the curriculum’s aspiration to create critical,
creative, innovative and skillful citizens who embark on Science, Technology, Engineering and Mathematics
(STEM) to achieve developed nation status (Curriculum Development Division, MoE, 2015).

Problem Statement

Science average score for Malaysia in 2015 Trends in International Mathematics and Science Study (TIMSS
2015) assessment was below the international average score guideline. Malaysia's ranking was lower than the
other Asian countries. Although TIMSS 2015 recorded increasing in the Science average score which is 471
points higher than the points received in the previous TIMSS in the year of 2011 which is 426 points, it is still
considered as the bottom line performance when the average score is below 500 points (Education Policy
Planning and Research Division, MoE, 2016).

The weakness of Malaysian students to obtain a higher average score and a better position for Malaysia in the
TIMSS is that the assessment measures the ability of students to solve problems critically rather than
memorizing the facts because the cognitive domains tested in TIMSS are knowledge (30%); application (35%);
and reasoning (35%). The application domains instruct students to compare, classify, use a model, connecting,
interpreting information, finding solutions and to explain, while the reasoning domains instructs students to
analyze, synthesize, make a hypothesis, designing, make conclusion, make generalization and last but not least
is to evaluate. All these instructions are the key elements associated with critical thinking skills.

In this regard, MoE has outlined the three approaches that should be considered in handling the teaching and
learning process of Science which are teaching ways to think, teaching to think and teaching about thinking. By
prioritizing activities that can apply critical thinking skills in teaching and learning process, Malaysia's
achievement of Science subject in TIMSS can be improved and helps students in mastering the critical thinking
skills.

However, teaching of thinking skills is still poorly applied by teachers during the process of teaching and
learning in Science (Sadiah Baharom, 2008; Sarimah Kamrin & Shaharom Noordin, 2008; Marin & Halpern,
2011; Leach & Good, 2011; Kamisah Osman, Wahidin & Subahan Mohd Meerah, 2013). Several studies that
have proven the lack of the thinking skills in school students (Sarimah Kamrin & Shaharom Noordin, 2008;
Akbariah, 2009; Fan Yan, 2015; Simon, 2013). Thus, there is a need to improve the teaching and learning
Science in order to increase the level of proficient of critical thinking skills among school students (Sarimah
Kamrin & Shaharom Noordin, 2008; Simon, 2013).

Therefore, teaching approach that able to address the acquisition of students’ critical thinking skills in Science
classroom, should be planned and implemented. The suggestion of the teaching approaches in the Science
classroom are the teaching modules named Collaborative Concept Mapping (CCM) and Individual Concept
Mapping (ICM).

Research Aim

This research aims to look into the effectiveness of the teaching modules: Collaborative Concept Mapping
(CCM) and Individual Concept Mapping (ICM) towards increasing the level of critical thinking skills among
the students in Science subject.

The research question of the study is: To what extend Collaborative Concept Map (CCM) and Individual
Concept Map (ICM) teaching modules effect student's critical thinking skills in Science? Following the
research questions, two null hypotheses are developed in the study:
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Hos: There is no significant mean difference in the initial Science critical thinking skills score among students
who follow the CCM, ICM and CM teaching approaches.
Ho,: There is no significant mean difference in the final Science critical thinking skills score among students
who follow the CCM, ICM and CM teaching approaches.

Literature Review

One of the ways to address the lack of students' critical thinking skills especially in science subject is to focus on
teaching strategies based on the constructivism theory. (Lawson, 2001, Sadiah Baharom, 2008; Sarimah Kamrin
& Shaharom Noordin, 2008; Effah Moh et al., 2013; Cafias et al., 2017). The concept mapping approach is
based on constructivism (Novak & Gowin, 1984; Novak & Caias, 2004, 2008; Harris, 2008; Bixler et al., 2015;
Ghani et al., 2017; Caiias et al., 2017). In addition, concept mapping is suitable to be used in teaching and
learning processes in Science with the aim to nurture and improve critical thinking skills among students.

Constructing concept maps requires systematic procedures and thus using critical thinking skills and teaching
critical thinking skills to students also requires systematic procedures (Dewey, 1933, Novak & Govin, 1984;
Anderson et al., 2001; Anderson & Krathwohl, 2001; Novak & Cafas, 2004; 2008; Caifias et al., 2017). In other
words, concept mapping approaches can meet the need to use critical thinking skills and also meet the need to
teach critical thinking skills.

Thus, the concept mapping approach is the most appropriate approach to use during the Science teaching and
learning process especially with the aim of nurturing and improving students”’ critical thinking skills in Science.
Concept mapping approach can be implemented either collaborative or individual.

Collaborative Concept Mapping (CCM) can help students build the knowledge/conceptual framework actively
and train the use of critical thinking skills more frequently by structuring a large number of new information in
existing knowledge/conceptual frameworks through discussions between members in a collaborative group
(Quitadamo, 2000; Harris, 2008; Barchok, Too, & Ngeno, 2013). According to Gokhale (1995), exchanging
ideas among members in the group is a major behavior that helps to develop critical thinking skills as
conversations can stimulate students’ thinking.

Individual Concept Mapping (ICM) provides an opportunity for students to take their individual time (individual
pace) in building a knowledge/conceptual framework and getting autonomous in choosing what
knowledge/concepts to understand about the learning topic and more open in understanding their own abilities
and weaknesses (Khajavi & Ketabi, 2011).

However, very few studies have proven that concept mapping approaches are appropriate to improve student
critical thinking skills (Cafias et al., 2017). Past studies are more focused on using concept mapping methods
with the aim to understand the concepts of a particular science topic (Roop, 2002; Harris, 2008; Sadiah
Baharoom, 2008; Gray, 2014; Fan Yan, 2015; Richbourg, 2015). Most of the previous studies that investigate
the link between concept mappings with critical thinking skills had been done in areas other than Science
education field (Vacek, 2009; Nirmala & Shakuntala, 2011; Bekelesky, 2015).

Methodology

This study uses the quasi-experimental design which applied a Reversed-Treatment Control Group (Shadish,
Cook, & Campbell, 2002). Tablel shows the research design of the study.

Table 1. Quasi experimental design

Groups Pre-test Intervention Post-test
First treatment 0, X, 0,
Second treatment 0, X. 0,
Control 0, Xo 0,

Note

o1 : Pre-test

02 : Post-test

X, : Collaborative Concept Map (CCM)

X. : Individual Concept Map (ICM)
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Xo : Conventional method (CM)

This design is chosen because it has the advantage of increasing the internal validity of the study since the
second treatment group acting as a "reverse effect" (Shadish, Cook, & Campbell, 2002) which may occur due to
the absence of collaborative components in concept mapping interventions. "Reverse effects” may occur when
part of the intervention component is eliminated which causes intervention not to affect as expected. The first
treatment group is designed to study the effect of concept mapping with collaborative components on students'
critical thinking skills in Science.

While, the second treatment group acts as a "reverse effect” detector (Shadish, Cook, & Campbell, 2002) and
aims to control the effect of 'Hawthorne' that may exist when implementing a new intervention (Cook &
Campbell, 1979; Cherry 2008; Burton, 2010). The second group used intervention of concept mapping without
the collaborative components.

Sample
The population of the study was a form one students (13 years old) in public secondary schools in Malaysia. The
total number of samples for this study was 189 students. Table 2 shows the profile of students involved in this

study as well as the interventions provided during the teaching and learning process.

Table 2. Study samples’ profile

Total Num. Groups Total Class Total Intervention
First 32
. 63 treatment 1
First treatment First 31 CCM
treatment 2
189 S q Second 31
i e<t:rc:1n nt 62 treatment 1 ICM
ealme Second 31
treatment 2
64 Control 1 30
Control Control 2 34 M

Students involved in the study were taken from intact classes or existing classrooms in the school as this study
was conducted during regular school hours (Campbell & Stanley, 1963) so as to avoid interruptions.

Instrumentation

Data collection method was through quantitative method which is by pre-test and post-test score. Data was
collected through Science Critical Thinking Skills (SCTS) diagnostic tests. The SCTS test is a Science test that
embodied elements of critical thinking skills. The format of the test is based on the Form Three Assessment
(PT3) requirement and are based on the Standard Document of Curriculum and Assessment of Form One
(DSKP) (Ministry of Education, 2015) which consist of multi-form objective questions, limited respond
questions and open respond questions (Ministry of Education, 2014). The open respond questions are the higher
order thinking (HOT) questions which asking the students to analysis data, give ideas based on the correct
concepts, valuing and reasoning the choice they choose and detected biased on the stated opinion or concepts.

In addition, these items are taken from form one science textbooks and reference books, and collection of actual
exam questions based on the Form Three Assessment (PT3) format developed by Ministry of Education (2014).
Researcher also used booklets available on the guide to form higher order thinking (HOT) questions by
Ministry of Education (2014) and booklets on High-Level Thinking Skills Assessment by Ministry of
Education (2013). The test was administered for CCM, ICM and CM groups before (pre —test) and after (post-
test) the respective intervention was completed.
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Findings and Discussion

The one-way ANOVA analysis was conducted to determine whether there is significant mean difference in the
initial Science critical thinking skills score among the students who follow the CCM, ICM and CM teaching
approaches. One-way ANOVA test result is shown in Table 3.

Table 3. One-way ANOVA analysis for initial Science critical thinking skills score of the students in all groups
of teaching approaches

Sum of Square df Mean Square F Sig. (p)
Between Groups 1.509 2 154 .209 812
Within Groups 672.819 186 3.617
Total 674.328 188

One-way ANOVA analysis showed that there was no significant mean difference in the initial Science critical
thinking skills score among the students who follow the CCM, ICM and CM teaching approaches where, [F (2,
186) =.209, p = .812 and p> 0.05].

In conclusion, the result of this analysis showed that there was no significant difference in the mean score of
initial Science critical thinking skills among students in the three groups of teaching approaches before being
exposed to any intervention, hence the Hol Hypothesis failed to be rejected.

The one-way ANOVA analysis was conducted to determine whether there was a significant mean difference in
the final Science critical thinking skills score among the students who follow the CCM, ICM and CM teaching
approaches. The test’s result is shown in Table 4.

Table 4. One-way ANOVA analysis for final Science critical thinking skills score of the students in all groups
of teaching approaches

Sum of Square df Mean Square F Sig. (p)
Between Groups 486.086 2 243.043 7.951 .000
Within Groups 5685.353 186 30.566
Total 6171.439 188

From one-way ANOVA analysis, there was a significant difference in the final Science critical thinking skills
score between the three groups [F (2, 186) = 7.951, p = .000 and p <0.05. Meanwhile, the results of the Post-
Hoc Scheffe (Pallant 2011) test for the multiple comparisons of students between groups of teaching approaches
summarized in Table 5.

Table 5. Post Hoc Scheffe test analysis of students between groups of teaching approaches
Dependent Variable: final critical thinking skills

95% Confidence

. . mean Interval
(1) teaching (J) teaching difference  Std. Error  Sig. (p) erva
approaches approaches (1) Lower Upper
Bound Bound
2I1CM 2.966 .989 .012 .53 5.41
1CCM 3CM 3.705 .981 .001 1.28 6.13
-2.966" .989 .001 -5.41 -53
2 1CM 1 CCM .739 N .985 .755 -1.69 3.17
3CM -3.705 .981 .001 -6.13 -1.28
-.739 .985 .755 -3.17 1.69
3CM 1 CCM 2.966 .989 012 53 5.41
2I1CM 3.705 .981 .001 1.28 6.13

*The mean difference is significant at p = 0.05

Based on Table 5, there was a significant difference in the mean score of the final Science critical thinking skills
for the group of students who followed the CCM teaching approach with ICM [AM = 2.966, p = .012 and p
<0.05] and CCM with ICM [AM = 3.705, p =.001 and p <0.05], while the group of students following ICM and
CM teaching approaches did not show significant mean difference in mean [AM = .739, p = .755 and p> 0.05].
As a result of this analysis, there was a significant difference in the mean score of the final Science critical
thinking skills among students in the three groups after being intervened, hence Ho2 hypothesis was rejected.
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The findings suggest that, the CCM teaching module/approach is effective in fostering students’ Science critical
thinking skills compare to ICM and CM teaching approaches. This is because, CCM is a combination of concept
mapping learning method and collaborative learning method, making it a teaching approach that combines the
advantages of both learning methods (Basque & Lavoie, 2006; Torres & Marriott, 2010).

Moreover, there is a sharing of information/ideas/concepts between students in a CCM group. This was agreed
by Gokhale (1995) and also other researchers such as Bixler, et al (2015); Ghani et al. (2017); and Cadias et al.
(2017) where they think, the conversation and mutual-exchange ideas between members in a collaborative group
were the main behaviours that helped to foster critical thinking skills as it stimulated students to think. If there
are four students in a collaborative group, then a student will receive information/ideas/concepts three times
more than the students study individually.

In other words, students in the CCM group receive more information/ideas/concepts as the stimuli to think and
they need to process the information they received more often compare to the students in ICM and CM groups
and likely, they will think more. To assist in processing this 'vast' and ‘'abundant’ information, students are
suggested to use the concept map (Novak & Cafias, 2004, 2008; Harris, 2008; Sadiah Baharoom, 2008; Kinchin
et al., 2014 Cafias et al., 2015; Cafias et al., 2016; Cafias et al., 2017). The concept map has been widely
recognized as a tool for thought (Wheeler & Collins, 2003; Novak & Canas, 2004, 2008; Green, 2010; Rosen &
Tager, 2014; Bixler et al., 2015; Canas et al., 2016; Cafias et al., 2017; Ghani et al., 2017).

When more information is received through the sharing of information /ideas /concepts, more often cognitive
skills such as critical thinking skills are used by the students to meet the demand of active learning processes
(Walker, 2003; Cafias, 2004, 2008; Caiias, et al. 2012; Kinchin, 2014; Chang et al., 2016; Ghani et al., 2017). In
this research, the CCM students were actively building their concept map throughout the learning process,
which indirectly, the critical thinking skills are used more frequently and this we called the training of critical
thinking skills.  Students who practice and training more on critical thinking skills, will more easily to acquire
critical thinking skills (Novak & Gowin, 1984; Novak & Cafias, 2004, 2008; Bixler et al., 2015; Cafias et al.,
2017).

Conclusion

The aim of the study is to identify the effectiveness of Collaborative Concept Mapping (CCM) and Individual
Concept Mapping (ICM) in improving students' critical thinking skills in Science. The study found that CCM as
a teaching approach is effective in fostering students’ critical thinking skills in Science compare to ICM and CM
teaching approaches. Thus, CCM can be used as an alternative teaching approach in Science classroom to
enhance secondary school students’ critical thinking skills.

Recommendations

Even though the findings of this study showed the students’ critical thinking skills in Science improved by the
used of concept mapping especially the collaborative concept mapping, perhaps, this study can be enhanced and
further the study by looking into details on the concept map that had been built by the students. For further
research, scoring the students’ concept map should be a wise option to help researcher to get the detail view on
how the concept of knowledge been expended and how its impact the students’ critical thinking skills in Science
subject.
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Abstract: The paper focus on the factor affecting public servants job performance. Specifically public
secondary schools staff in Zamfara State will serve as the population. Five hundred (500) staffs will be
randomly sampled from the three senatorial districts of the state. The sample comprise male and female staff
and also academic and non-academic staff. Researchers developed questionnaire shall use for data collection
and which will include staff bio-data, such as qualification, nature of appointment, years’ experience and also
items on job satisfaction and security, research questions raised will be answered using frequency count,
percentages, Means and standard deviation, while the research hypothesis will be tested using chi-squares
statistics and t-test statistics. Bas on the findings from the study some recommendations will be advanced from
the purpose of effective job performance and security by the public staff of schools in the state and to carry out
similar studies job performance using different locations and staff of the state.

Keywords: Statistical analysis, Job performance, Public, Secondary school, Job security

Introduction

It is very much obvious that the researchers have a common understanding that the quality of teaching depends
on the teachers performance in our public secondary schools, therefore, performance is an important variable in
any work organization (Suliman, 2001) and has become a significant indicators in measuring organizational
performance in many studies (Wall et al., 2004). In that direction, many researchers have been carried out on
factors affecting job performance of employees and many of the factors have been identified. These factors
include staff welfare/motivation, availability of instructional material, good salary scale, management staff
relationship and job security etc and these factors have been found to lead to poor job performance in teaching
and learning.

Motowidlo, (2003) considered job performance to be the effectiveness of individual behaviors that contribute to
organizational objectives and should consist of task performance and contextual performance. Organ (1998)
further proposed that job performance should be measured to the extent to which employee engage in
organizational citizenship behaviors. Sarmiento and Beale (2007) refer job performance as the result of two
elements, which consist of the abilities and skills (natural or acquired) that an employee possesses, and his/her
motivation to use them in order to perform a better job. According to Jex and Britt (2008), performance is
oftentimes assessed in term of financial figures as well as through the combination of expected behavior and
task related aspects.

- This is an Open Access article distributed under the terms of the Creative Commons Attribution-Noncommercial 4.0 Unported License,
permitting all non-commercial use, distribution, and reproduction in any medium, provided the original work is properly cited.

- Selection and peer-review under responsibility of the Organizing Committee of the Conference
© 2020 Published by ISRES Publishing: www.isres.org



International Conference on Research in Education and Science (ICRES), March 21-24, 2020, Istanbul/Turkey

The performance of the teachers depends upon the characteristics of the teachers. These include their dedication,
knowledge, and academic skills. On the other hand, there are number of factors that influence their job
satisfaction. These include, working environmental conditions, terms and relationships with employers,
colleagues and students, salary and remuneration, teaching-learning processes, instructional strategies and how
they perform their job duties. When recruitment takes place of teachers within the educational institutions, there
are certain aspects, which need to be taken into account, these include, the educational qualifications, years of
experience, personality traits and effectiveness in the performance of job duties (Chamundeswari, 2013).

Motivation theories affirm the assumption that job satisfaction has something to do with the motivation required
for the organization to be successful and the people involved whether in individual capacity or in group.
Different theories as mentioned vary in the degree of influence between motivation, performance and job
satisfaction (Revenio Jalagat, 2016).

In-service training of teachers was established to play a significant role in motivating teachers to step up their
job performance since training equips teachers with the requisite knowledge and skills in the performance of
specialized tasks( Ombuya H. N, 2015).

When the teachers are satisfied with all the aspects within their workplace, only then they would be able to
render a significant contribution in efficiently performing their job duties. The factors that influence the
performance of the teachers include, competency, teaching materials, teaching methods, monitoring the
student’s work, controlling the class, participation in school activities, loyalty and integrity, counsellors and
guides, management and regulation, conflict resolution methods, school and classroom environment,
confidence, communication skills, forbearance and acceptance, research and time management. When the
teachers enthusiastically implement these factors, they are able to render an efficient job performance (Radhika
Kapur, 2018).

Statement of the Problem

Job performance has been identified as the significant key for organizations to gain competitive advantage and
superior productivity which is attributed to so many factors and the academic output seen to our public schools
students’ is not encouraging. IT is very much clear that the state public schools SSCE failure rate is high and
that what motivate research, therefore, the research is to investigate the factors affecting the job performance in
public secondary schools and implication in job security in Zamfara State, Nigeria for and effective teaching and
learning process.

Objectives of the Study

The main aim of this research is to compare factors affecting job performance in public secondary schools and
implication in job security a case of Zamfara State and specifically, the objective of the study is to:
o Analyze the staff response by gender, nature of appointment and type of job on factors affecting the job
performance and security.
e Test the dependency of the research study variables
e Make recommendations for the solutions to the problems identified from the study results.

Research Questions

For the direction of the study, the following research questions are answered:
o Isthere any difference in gender view on factors affecting the job performance and security?
o Is there any difference in views of staffs by nature of appointment on the factors affecting their job
performance and security?
o Is there any difference in the view of staffs based on types of job on the factors affecting their job
performance and security?
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Research Hypothesis for Dependency Test

HO: The job performance does not depends on job security
H »= The job performance does not depends on staff salary
HG: The job performance does not depends on relationship with management
HO: The job performance does not depends on motivation

HG: The job performance does not depend on instructional Materials/In-service training.

Methodology
Population/Sample of the Study

Staff of the public secondary schools across the state are considered as the population of the study of which
stratified random sampling procedure were used by dividing the public secondary schools in three senatorial
district and three local government were randomly selected such that in every local government a number as a
sample staff are considered directly proportional to the population of staff of the selected schools, that constitute
a random sample of 500 public school staff.

Date Collection

Questionnaire method of data collection was administrated in which 530 questionnaire of two sections A and B
were distributed to selected staff and 500 were returned and that is the number used for the study. The designed
structured questionnaire contains 5 variables 21 questions relevant to the research objectives.

Method of data analysis

In this research study descriptive statistics and chi square were used to identify the frequency count with
percentages and dependency of the variables respectively using SPSS statistics percentage.

Reliability Test

The five hundred (500) questionnaires of 21 items that covers the research area and reliability were tested using
the Cronbach Alpha coefficient as the most appropriate measure of reliability when making use of Likert scales
by SPSS package (IBM SPSS Statistics 20). The result from the SPSS output gives the value of the Cronbach
Alpha coefficient as 0.850 which lie between (0.70-0.90) and indicate high reliability. Below is the SPSS
output:

Table 1. Reliability Statistics
Cronbach's Alpha N of Items

.850 21

Results

Table 2 in the appendix, indicates that 68.4% of the respondents are Male across the state only 31.6% are
Female of which 70.2% are Permanent staff while 29.8% are on contract as shown in table 3. The results of the
analysis also revealed that 94.2% are teaching staff while only 5.8% are non teaching staff as indicated in table
4. As far salary in table 5, 41.2% agreed that, the right amount of salary is given while 58.8% disagreed which
indicates that, the factor salary is lacking, therefore, it affect the job performance. Table 6 of same appendix,
shows 67.4% agreed that in-service training motivate and enhance job performance but the results of table 7
shows that 51.4% of the respondent agreed that they are been sponsored for in-service training meaning that as
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far the state in-service training in not always be a problem to job performance. 87.8% of the respondents are in
the view that there exists a cordial relationship with the management hence that enhances their staff job
performance as shown in table 8. Exactly 35,6% only agreed that they have responsibility allowances while
64.4% do not have responsibility allowances and that may affect their job performance and job security, hence,
no motivation and is shown in table 9. 49.8% agreed that their job is not secured and they can be sack at any
given time while 50.2% do not agreed for the sacking at any given time meaning that on average the respondent
are of same opinion.

Decision rule for the hypotheses tested: The critical value of the chi-square at 5% level of significant is 2.353
which is less than all the calculated value of chi-square, hence all the tested hypothesis are rejected and conclude
that, the job performance depends on all the identified factors as shown on table 11 of the appendix .

Conclusion

Base on the findings, the major factors affecting the job performance in the state public secondary schools are
poor salary scale, staff responsibility allowances as motivation, staff cordial relationship with management and
job security and also concludes that the job performance depends on all the factors (.staff salary, job security,
motivation, instructional Materials/In-service training and relationship with management).

Recommendations

Considering the results of this research the following are recommended:
e The state government should look in to salary scale and improve for better take home to enable staff
perform their responsibility excellently.
e Good motivation to staff by state government should be considered such as giving responsibility
allowances.
e Provision of instructional material for better teaching and learning.
e  Study sponsor, workshops and conferences should also be given consideration for the staff.
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Appendix
Table 2. Gender
Frequency  Percent Valid Percent ~ Cumulative
Percent
Male 342 68.4 68.4 68.4
Valid Female 158 31.6 31.6 100.0
Total 500 100.0 100.0
Table 3. Nature of appointment
Frequency  Percent Valid Percent ~ Cumulative
Percent
Permanent 351 70.2 70.2 70.2
Valid  Contract 149 29.8 29.8 100.0
Total 500 100.0 100.0
Table 4. Type of job
Frequency  Percent Valid Percent  Cumulative
Percent
Teaching 471 94.2 94.2 94.2
Valid Non Teaching 29 5.8 5.8 100.0
Total 500 100.0 100.0
Table 5. Does your employer give you right amount of salary
Frequency  Percent Valid Percent  Cumulative
Percent
Strongly Agree 71 14.2 14.2 14.2
Agree 135 27.0 27.0 41.2
Valid Disagree 198 39.6 39.6 80.8
Strongly Disagree 96 19.2 19.2 100.0
Total 500 100.0 100.0
Table 6. Does service training highly motivate and enhances job performance
Frequency  Percent Valid Percent  Cumulative
Percent
Strongly Agree 166 33.2 33.2 33.2
Agree 171 34.2 34.2 67.4
Valid  Disagree 114 22.8 22.8 90.2
Strongly Disagree 49 9.8 9.8 100.0

Total 500 100.0 100.0
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Table 7. Does your employer/ Organization frequently sponsor in service training

Frequency  Percent Valid Percent  Cumulative

Percent
Strongly Agree 63 12.6 12.6 12.6
Agree 194 38.8 38.8 51.4
Valid Disagree 149 29.8 29.8 81.2
Strongly Disagree 94 18.8 18.8 100.0

Total 500 100.0 100.0

Table8. Relationship between management and staff is very cordial

Frequency  Percent Valid Percent  Cumulative

Percent
Strongly Agree 168 33.6 33.6 33.6
Agree 271 54.2 54.2 87.8
Valid  Disagree 38 7.6 7.6 95.4
Strongly Disagree 23 4.6 4.6 100.0

Total 500 100.0 100.0

Table 9. All staff with the responsibility have responsibility allowances

Frequency  Percent Valid Percent  Cumulative

Percent
Strongly Agree 47 9.4 9.4 94
Agree 131 26.2 26.2 35.6
Valid  Disagree 140 28.0 28.0 63.6
Strongly Disagree 182 36.4 36.4 100.0

Total 500 100.0 100.0

Table 10.At any given time the staff can be sacked from the services

Frequency  Percent Valid Percent ~ Cumulative

Percent
Strongly Agree 76 15.2 15.2 15.2
Agree 173 34.6 34.6 49.8
Valid  Disagree 170 34.0 34.0 83.8
Strongly Disagree 81 16.2 16.2 100.0

Total 500 100.0 100.0
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Table 11. Test statistics

Chi-Square
df

Does your
employer give
you right
amount of salary

73.488°
3

Does service

training  highly

motivate
enhances

performance

77.552°
3

and

job

Relationship
between
management
and staff is very

cordial

329.104°

3

All staff with I have high

the
responsibility
have
responsibility
allowances
76.752°

3

recognition as a
staff of the
school by the

community

270.688°
3
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Abstract: Intrapersonal conflict in the conflict analysis and resolution field is not generally a prominent focus,
as there have only been sporadic approaches to preventing, analyzing, and resolving internal conflicts within
individuals over the last six decades since the development of the conflict resolution field. Conflicts are usually
examined from interpersonal, community, and international frameworks. However, the need for continued
research and discourse of intrapersonal conflict is vital to understanding the internal factors through micro-
focused lenses that can help reduce the occurrences of external conflict. Traditionally, intrapsychic conflict is
frequently mentioned within academia, as the origins of analyzing internal conflicts is often commonly observed
from the psychology field. However, as humanity becomes more complex, intrapersonal conflict goes beyond
the mind and takes the entirety of a person into consideration. A brief review and history of intrapersonal
conflict is addressed, along with several frameworks and recent approaches that can help foster resiliency and
cultivate internal peace within individuals.

Keywords: Intrapersonal conflict, Conflict prevention, Conflict analysis and resolution

Brief Overview of Intrapersonal Conflict

All over the world, conflicts continue to emerge. Many resources are expended to solve these conflicts, and
some even seem to become intractable, as many complex challenges over the years hinder progress for positive
transformation. The need for peace education from an early age is vital to fostering youth resilience to help build
a more peaceful world. Children can learn how to handle their emotions, cultivate empathy, initiate inclusion,
and become compassionate individuals. Early youth programs such as Roots of Empathy and The Ripple Effect
Education are beginning to gain more traction in emphasizing internal conflict mechanisms to attain inner peace.
However, these skills are not taught worldwide and are urgently needed. As children continue to develop, more
complex frameworks can be integrated that will help them utilize conflict prevention tools to internally facilitate
their inner conflicts, which can reduce the occurrences of conflicts expanding interpersonally and beyond
(Georgakopoulos, Duckworth, Silverman, & Redfering, 2017).

Despite the importance of cultivating internal peace within individuals, there is a lack of intrapersonal conflict
discourse within the conflict resolution field. Reasons for the lack of research on intrapersonal conflict point to a
disinterest of self-reflection in Western society (Rifkind & Picco, 2014), and a topic of research that was
difficult to assess due to subjectivity concerns (Laursen, 2005). The origins of analyzing internal conflicts in
modern history began initially with psychology research, where Freud (1920), Adler (1929), and Horney (1945)
were some of the main contributors. Miller (1952) also developed a model in assessing the root causes of
internal conflict, where varying levels of fear would indicate whether a person may approach or avoid a conflict.
Practitioners in the peacebuilding field have usually recommended reviewing Freudian frameworks (e. g.
Galtung, 2000; Schellenberg, 1996), to help individuals focus on self-care and cultivate internal peace.
However, there are many other perspectives and future possibilities that deserve equal attention.

While internal conflict is often discussed from numerous frameworks in the psychology field (Mosak &
LeFevre, 1976), there are other areas of intrapersonal conflict that should be addressed. When the conflict
resolution field emerged in the late 1950s, the founding academics primarily consisted of psychologists, political
scientists, and sociologists (Harty & Modell, 1991). The conflict resolution field has since expanded, and still,
decades later, usage of the word “intrapsychic conflict” is continuously found in the conflict resolution field, as
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scholars are mainly addressing intrapersonal processes from a psychological perspective and not from an
interdisciplinary approach (Coleman, Deutsch, & Marcus, 2014).

The need for advancing intrapersonal conflict research is vital for continued efforts in building peace, as the
origins of many conflicts often begin internally within a person. Recently, a discussion on the lack of
intrapersonal conflict as a subject matter in the conflict resolution field was resurrected again, urging for more
frameworks in assessing intrapersonal conflict analysis and resolution (Redekop, 2014). A year later, Redekop
(2015) published a more detailed book on this subject, entitled “Inner Peace Through Conflict Transformation”,
which provides a deeper theoretical grounding in approaching intrapersonal dynamics. The following overview
seeks to expand from the contributions of Redekop (2015) in exploring additional frameworks to the
intrapersonal dimensions.

The Dynamics of Inner Conflict

In the past, internal dilemmas were often referred to as “intrapsychic” (Coleman, Deutsch, & Marcus, 2014).
However, the word “intrapersonal” is vital in conflict resolution research. By using the word “intrapersonal”, the
analytical possibilities expand beyond an individual’s mind, taking into account the whole person, which thus
presents deeper complexities to internal conflicts (Uzor, 2003). Therefore, the need to address intrapersonal
conflict is imperative to understanding the entirety of an individual and to address the root causes of conflict,
which frequently begins as an intrapersonal conflict within an individual (Price, 2000; Wallach, 2004).

Intrapersonal conflict often focuses on the uncertainty of making a decision or multiple decisions, which may
have several barriers and factors of attractiveness and unattractiveness (Rahim, 2010). The internal conflict may
generate vertigo, an emotional state of confusion that can push and pull a person into a tense state (Shapiro,
2016). While there may be equally strong forces from two different spectrums (Lewin, 1935), there can also be
additional concerns that have yet to be identified or connected to the existing internal conflict. Moreover, the
uncertainty during periods of pre-decision and post-decision may elevate depending on the possibility of being
able to change the decided outcome (Janis, 1959). Depending on an individual’s personal upbringing, which
includes family structure, educational experiences, childhood development, environment, and culture, certain
intrapersonal conflicts may continuously generate, particularly if there is a significant level of culture stress
associated with the individual’s identity or perceived identity.

When an intrapersonal conflict occurs, there is often a tendency to think about the issue as problem, with the
need to resolve the internal struggle in some way rather than viewing the internal conflict as a polarity or
paradox (Wallach, 2004). The emotions that emerge during this time can become self-detrimental and may
result in lashing out to the people around us (Rifkind & Picco, 2014). The way an individual decides to handle
an internal conflict is essential for conflict management (Hocker & Wilmot, 2014). Although the internal
conflict may bring with emotions which may add uncomfortable feelings surrounding the emerging
intrapersonal conflict (Bodtker & Katz Jameson, 2001), there is an opportunity for reflection and growth while
analyzing the internal conflict (Wallach, 2004). There is also a possibility for a person’s feelings to transform
when an individual works on developing deeper empathy, when new information arises, or through the cessation
of toxic habits that create barriers from learning (Hocker & Wilmot, 2014).

In many scenarios, utilizing a third party has helped resolve internal conflicts. While a third party is usually
considered for interpersonal conflict, the intrapersonal perspective would be to look at yourself from a bird’s-
eye view, as if you are only recently encountering who you are and can see reality from many perspectives. In
many occasions, we become too absorbed in our own inner world that we cannot see from beyond the
framework of reference we are working with. Thus, having different frameworks to look at internal conflicts
from a variety of perspectives without the need for external support can help create resiliency. Through an
individual challenging personal feelings and beliefs, possibilities in reframing the internal conflicts may emerge.
Being aware of the multiple nuances behind internal conflicts can help in creating change from within,
overcoming challenges, personal development, and cultivating a more resilient and deeper sense of self (Rifkind
& Picco, 2014; Welwood, 1990).

Brief Review of Past and Present Intrapersonal Conflict Frameworks

In the conflict resolution field, there are a few frameworks that were introduced to analyze intrapersonal conflict
and understand the inability to react when competing incompatible tendencies occur. The following overview is
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not exhaustive, though rather a brief review in some frameworks more well-known in the conflict resolution
field. Some of the earlier scholars in the conflict resolution field includes Boulding (1957), who mentioned that
internal conflict is a factor that influences the behaviors of individuals involved in an interpersonal conflict
(even causing self-hatred and disorganization in the mind). Boulding (1957) also referenced intrapersonal
conflict to the paradox of Buridan’s donkey, where the donkey is presented with two options at equal distance: a
pile of hay, and the other, a bucket of water. The donkey is unable to decide between the two options and thus
becomes incapable of making a decision and subsequently dies of thirst and hunger. The demise of the donkey
represents a visual allusion to the danger of a person’s mind and the perpetual intrapersonal conflicts that can
continue if an individual remains indecisive.

The paradox of Buridan’s donkey is also apparent in the intrapersonal conflict model that Brown (1957)
developed, which focused on the reactions to stimulus manifestations. When a stimulus occurs, two varied
inclinations are generated that may prompt two separate reactions, which is indicative in the classic example of
whether to approach or avoid the imminent situation. Abelson (1959) also had a similar model which focused on
two separate intrapersonal analysis processes: belief and action. The belief level encompasses internal processes,
while the action level focuses on external responses. Galtung’s (1965) conceptualization introduced the action-
system model which focused on when a person has two or more incompatible objectives.

All of these frameworks help to analyze intrapersonal conflict, though there are additional methods that also go
beyond these experiences. Lederach (2003) explained that intrapersonal conflicts may negatively or positively
impact individuals and advocated for a personal level of conflict transformation because there are spiritual,
cognitive, perceptual, and emotional dimensions that can impact a person from either wanting to attain a certain
feeling or connection, to also being affected by all of these stimuli as well.

After the painful events of September 11, 2011, additional frameworks began to emerge in order to help heal
trauma, such as the Strategies for Trauma Awareness and Resilience (STAR) program. The STAR program
contains a strong focus on analyzing who we are as individuals and identifying the areas of trauma within
ourselves that need healing. Through exploring our internal trauma we may be able to deeper explain our
feelings of insecurity and struggles with identity (Yoder, 2005). The necessity in addressing trauma is critical,
because internal trauma can manifest intense feelings within ourselves which can be a conscious though
unsolvable internal conflict (Wurmser, 1996). In order to resolve our intrapersonal conflicts, a deep
understanding of our own complexities is vital to overcoming any paralyzing barriers that may prevent us from
positively transforming ourselves.

Ury (2006) also recognized the importance of intrapersonal conflict, as decades later after his pivotal publication
“Getting To Yes”, he decided to publish a prequel entitled “Getting To Yes With Yourself”, which involves six
methods to help center ourselves internally in order to resolve our intrapersonal conflicts and beyond. These
steps include being able to see ourselves in our own shoes to prevent internal judgements. Secondly, it is
important to develop our inner voice in order to be in touch with our needs (which may be hidden behind many
layers) and take care of them. The next step is developing the ability to see the world through reframing and
creating a positive outlook. Recognizing that the world can be on our side even if it may seem challenging or
frightening is essential in creating internal peace within ourselves. The fourth step is remembering to stay in the
present, because the past can haunt us and turn ourselves into a broken record. Through being in the present, we
can focus on what we can do to make today better and set a plan for tomorrow and the future. We are then able
to be compassionate with ourselves in response to external stimuli, which can allow us to be kind to the people
in our lives and the people we have yet to meet. The last step focuses on giving first, because if we can learn to
create a deeper value in giving, our abilities to become more appreciative receivers is possible. These steps are
helpful in building a more resilient inner self, though there still may be personal complex challenges in healing
from the past.

Redekop (2015) recommends reflective exercises in acknowledging the truth of the personal pain from an inner
conflict that may be tormenting. Through locating the source of the negative feelings and questioning ourselves
and our own needs that may not have been met, the ability to attain inner peace becomes more possible.
Additional exercises include responding to writing prompts on “what do we love about ourselves” and “what do
we want to change about ourselves” to attain a deeper sense of inner peace. Redekop (2015) also includes a 25
question assessment to help individuals understand their internal conflict strategies, such as denial (ignoring or
denying the inner conflict), self-accommodation (degree of infatuation with yourself), self-compromise (degree
of fulfilling or overcoming personal needs while trying to satisfy internal or external expectations), self-
competition (criticalness of personal goals and expectations), and self-transformation (degree of personal
awareness and positive growth, including intrapersonal communication and active listening skills).
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There are also other experiential learning programs that have some intrapersonal conflict foundations. However,
the scope of these programs goes far beyond the individual level though they are still helpful in gaining a deeper
awareness of ourselves. Some of these programs include Kingian nonviolence, which similarly encourages
beginning from within to find common ground, in order to build agape, a beloved community. One of the main
principles of nonviolence even emphasizes for individuals to avoid internal violence of their spirits (King,
1958). Cultivating love from within is essential in order to generate messages within ourselves that create
internal compassion, which in turn, will help lead us to be kinder to the people around us and the people we
have yet to meet. This is further explored through the Aggression-Conciliation Model, which encourages
shifting the anger away from people and focusing the frustrations on the challenging conditions (Lafayette &
Jehnsen, 1995). Nonviolent communication is also strongly connected to resolving our intrapersonal conflicts,
as the messages we tell ourselves can be very damaging and further create internal turmoil. Cultivating a
language that is internally compassionate will help us become externally compassionate as well (Rosenberg,
2003).

Throughout the world, xenophobia continues to be an ongoing challenge, as people may fear those who may
seem different than them. Corcoran (2010) encourages that building trust begins from within, and we should
look inside ourselves to understand what the underlying internal dilemmas are and why we may feel afraid,
which may originate from unresolved trauma. These internal manifestations may reveal underlying painful
memories that can hinder us from being fully able to effectively build trust. We may also harbor prejudices and
implicit biases that can be extremely difficult to pinpoint through introspection. Through going beyond our own
comfort zones, the ability to challenge ourselves and begin to cultivate deeper connections with people is
possible. Through the Community Trustbuilding Fellowship program offered by Initiatives of Change, the
STAR program, and Kingian Nonviolence workshops (particularly in conjunction with the University of Rhode
Island’s Nonviolence Institute), these three experiential learning programs go beyond a traditional textbook
format to begin the process of transforming from within. There are also other workshops and programs that
address intrapersonal conflict, such as the Tavistock Institute and many similar conferences through more covert
and overt group dynamics processes.

Nevertheless, the process of reading (or listening) to a book and working on the activities provided may help to
begin resolving internal dilemmas. The exercises that Redekop (2015) presented are helpful to continue
attaining inner peace. However, the challenges in understanding why certain intrapersonal conflicts may appear
repetitively can take additional work, which is where autoethnography, specifically analytical autoethnography
(Chang, 2008) may help to apply theories in analyzing and making meaning of the complexities that surround
our internal selves. Autoethnography is generally composed of the self (auto), culture (ethno), and writing
(graphy), that can help us understand ourselves which may help us understand others (Roth, 2005).

Autoethnographies can also provide a deeper understanding of our own intrapersonal conflicts, such as identity
conflicts (Jones, 2013), trauma and grief (McKenzie, 2015), family disputes (Hudson, 2015), personally
surviving the World Trade Center attacks on September 11, 2001 (Mclntyre, 2016), and recovering from
psychosis (Johnston, 2020). Autoethnographies can be a helpful and healing modality, as reflecting on who we
are and the experiences we have encountered generates further awareness, which is crucial for positive
transformation and overcoming severe barriers in our lives (Welwood, 1990). As autoethnography continues to
gain further traction, new frameworks may further appear that can help in the process of analyzing and resolving
our internal conflicts (Ciechowska, Kusztal, & Szymanska, 2019). With the rise of methodologies advocating
for individual voices in research, such as autoethnography, the potentiality for intrapersonal conflict research
and discourse can once again become more prominent.

Advancing Applications of Intrapersonal Conflict Resolution

Within the last decade, a specific focus on the intrapersonal level within the conflict resolution field has only
received minimal attention (e.g. Mack, 2018; Redekop, 2015; Silverman, 2017). However, there is significant
hope that these few publications are only the beginning of a deeper revival. The peace psychology field is
closely connected to the conflict resolution field, and additional publications on personal peacefulness (e. g.
Sims, Nelson, & Puopolo, 2013) are continuing to bridge these two fields together. As peace education
programs continue to focus on internal conflict (Van Slyck, Nelson, Foster, & Cardella, 2019), additional tools
can also be developed to continue expanding the dynamics of intrapersonal conflict analysis and resolution from
an early age. In building our own resiliency, we can further attain intrapersonal peace that will in turn help build
international peace.
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Abstract: This study aimed at surveying the secondary school students' views on teaching and learning of
mathematics for enhancing their entrepreneurship opportunity in Nigeria. The study were carried out in Zamfara
state covering three Senetotiral zones of the state. The target population is all the secondary schools in state. A
sample of one thousand (1000) students which is made up of six hundred (600) male and four hundred (400)
female students were randomly selected schools from the three senatorial district. Four hundred (400) samples
were from the central zone while three hundred (300) samples from each north west and north south zones
respectively. The design for this study is survey where three (3) research questions and three (3) hypotheses
were raised to guide the study. The instruments used for the data collection is structured questionnaire. The three
research questions were analysed using mean and standard deviation to answer the questions and two
hypotheses were tested using t- test statistic. The results showed that male students views was better than their
female counterparts. There is also significant difference between the mean of male studentsviews with female
studentsin enhancing entrepreneurship opportunity.
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Introduction

The role of mathematics plays in commercial, scientific and technological institutions for proper development of
any nation and the overall acceptance of mathematics method as central to the solution of all kind of problem
has highly enhanced the importance of mathematics (Galadima, 2002 in Suleiman, 2010). Mathematics consists
of activities such as formation of concepts, abstraction, generalization, theorem building and problem solving
which is basic to mathematics activities. Thus learning to solve problems is a primary goal of mathematics
teaching in schools and an integral part of mathematics (Fakuade, 1980 in Suleiman 2010).
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Okigho and Okeke (2011) posited that, interest is an important variable in learning because when one becomes
interested in an activity, one is likely to be more deeply involved in that activity. Other researchers like
Prendergast (2011) and Lazarides and Ittel (2012), asserted that interest has a powerful influence on academic
performance and they demonstrated the functions of interest in fostering, remembering and understanding
material, and stimulating students’ positive behaviour towards the topics.

Akonbowa (2005) opined that entrepreneurship is the creation of new organization and that it is the process of
creating new ideas through devotion of time and efforts. Therefore, promoting entrepreneurship is an act of
encouraging economic growth of the society. The process of new ideas and innovations involves much critical
thinking which is one of the features or characteristics of mathematical ideology. Suleiman and Abdullahi
(2015) states that a good entrepreneur should be characterized by the following; quality initiative, leadership,
organizing, decisiveness, perseverance, industriousness, curiosity, self-confidence, willingness to take risks and
ability to learn from mistakes made by one self or others. All of these qualities help the entrepreneur to think,
analyse, solve problems and take action or decision (Suleiman and Abdullahi, 2015).

Mathematics has always been perceived as the most difficult subject in the school curriculum. Students continue
to record high rate of failure in mathematics (Ajani and Papoola, 2013). A number of scholars outlined most of
the factors that hinder the proper perception of mathematics content and also which leads to the constant failure
of mathematics in both internal and external examination [Ebele and Abigail (2008); Ajani and Papoola (2013)].
The factors include the following:

- Dissatisfaction with the syllabus

- Experience and disposition on the part of the students

- Lack of appropriate mathematics textbook

- Lack of mathematics laboratory and its facilities

- Mathematics teachers’ attitude to work

- Teachers-students relationship

- Mathematics anxiety in teaching and learning mathematics

- Students’ previous experience knowledge of instruction

Kajuru and Papoola (2010) stated that effective teaching method and use of teaching aids allows students to
enjoy services of ownership and direct involvement in judging the quality of students’ performance in
mathematics. Olayede, Adebowale and Ojo (2013) reported that teaching method of mathematics teacher is
based on the students’ performance in the subject. Ebele and Abigail (2008) indicated that learners’ approach
assist in reducing abstractedness of the subject and facilitate understanding and consequently lead to
improvement in attitude and academic performance.

In Nigeria, entrepreneurship education is a gateway for self-reliant and economic development.
Entrepreneurship is often defined as the process of innovating ideas to establish a living different from being
employed. Othman, Othman and Ismail (2012) identified entrepreneurship as a potential catalyst for expanding
economic growth and to maintain competitiveness in facing global challenges. Umar (2010) also defined
entrepreneurship education as the education that provides skills acquisition in the process of providing
individuals with concepts and skills to recognize opportunities that others have over looked and to have the
insight, self-esteem and knowledge to act where others hesitated.

The need to teach entrepreneurship in mathematics is imperative as to which entrepreneurship in mathematics
education will help equip the students in other to meet the socio-economic requirement in the world of work. It
helps in orienting the students on how to be self-reliant after their stay in their respective institutions (i.e. after
graduation) as they can explore the business and economic opportunities that surrounds them in order to be self-
employed and also help create jobs for others.

Statement of the Problem

Students often express cold feet in understanding mathematical concepts being taught by their teachers which
leads to the massive failure in both internal and external examinations. Secondary school mathematics education
in Nigeria needs frequent improvement to meet the aspirations of individual and Nigeria as a nation. It was
recently observed that poor performance in mathematics external examinations is on the increase (Akinsola,
2013; Ajani and Papoola, 2013). This may be due to lack of the knowledge of relevance of the subject to human
day to day living especially on entrepreneur espiretion individual and the nation at large.
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Purpose of the Study

Therefore the study investigated the secondary school students’ views on the teaching and learning of
mathematics as a pivot of enhancing entrepreneurship opportunity in Nigeria. Also the study highlighted ways
in which students can learn mathematics in a serene and joyous environment.

Research Questions

The following are questions raised in line with the research topic.
1. What is the views of students in the ways mathematics is being taught at secondary school level?
2. What is the view of students on their learning of mathematics at secondary school level?
3. Do the students reliase that knowledge of mathematics can enhance their entrepreneur opportunity?

Research Hypothesis

The following hypothesis are drawn to guide the research
There is no significant difference in the view of male and female students on the ways mathematics is
being taught at secondary school level.
2. There is no significant difference in the view of male and female students on their learning of
mathematics at secondary school level.
3. There is no significant difference in the opinion of male and female students on the use of mathematics
in enhancing entrepreneur opportunity.

Research Methodology

The study was a descriptive survey type. The researchers designed questionnaire which was used to collect data
from the three senatorial districts. The target population comprised of six (6) randomly selected secondary
schools that comprises two (2) schools from each senatorial district with a sample of 1000 students that were
systematically sampled from the selected schools. The sample comprised of six hundred (600) male and four
hundred (400) female students.

Research Instrument

In this research, the designed questionnaire tagged “Questionnaire on Students’ views towards Mathematics in
Enhancing their Entrepreneurship Opportunity in Nigeria” was used to gather the data from the students that
were randomly selected from the three senatorial districts. The questionnaire comprises of twelve (12) items that
sought the students’ views/perceptions/interests towards the teaching and learning of mathematics as a
pivot/tool in enhancing entrepreneurship opportunity in Nigeria.

Validation of the Instrument

The instrument was validated by experts in the field of Mathematics Education in Department of Science
Education, Faculty of Education, Federal University Gusau to ensure that the appropriateness or otherwise of
the questions in the instrument for the purpose of the research. In this way, the instrument was validated to
ensure that it measures what is supposed to measure. The reliability value for the instrument is 7.21 using test
re-test method.

Method of Data Collection

One thousand (1000) copies of questionnaire were administeredto the students in the three senatorial districts.
The questionnaire was systematically distributed to four hundred (400) samples from the central zone while
three hundred (300) samples each from north west and north south zones respectively. The questionnaire was
distributed by the researchers and collected the answered questionnaire immediately.
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Method of Data Analysis

The three research questions generated were answered using descriptive statistics. The researchers administered
1000 copies of the questionnaire forms to the students whom participated in the research study. All administered
questionnaire forms were later obtained and used for analysis.

Research Question 1

What is the views of students in the ways maths is being taught at secondary school level?

Table 1.Mean and Standard Deviation Responses of Students views on Teaching Mathematics

Gender N X SD
Male 600 16,50 3.27
Female 400 15.90 2.91

From Table 1, it is clearly observed that Male students had mean score of 16.50 while the female students had a
mean score of 15.90 This shows that male students views teaching of mathematics higher than the female
students.

Research Hypothesis 1

1. There is no significant difference in the view of male and female students on the ways mathematics is
being taught at secondary school level.

Table 2.T-test Analysis on the students view of Mathematics Teaching at Secondary School Level

Gender N Df T-cal T-critical Remark
Male 600

998 1.28 1.96 Significant
Female 400

Table 2 shows that the t-cal is 1.28 which lower than t-critical 1.96. consequently, the null hypothesis is
rejected. There is significant difference in the view of male and female students on the ways mathematics is
being taught at secondary school level.

Research Question 2

What is the view of students on their learning of mathematics at secondary school level?

Table 3.Mean and Standard Deviation Responses of Students on their learning of Mathematics

Gender N X SD
Male 600 15.65 3.32
Female 400 14.45 2.77

From Table 3, it is clearly observed that Male students had mean score of 15.65 while the female students had a
mean score of 14.45 This shows that male students view their learning of mathematics higher than the female
students.

Research Hypothesis 2

There is no significant difference in the view of male and female students on their learning of mathematics at
secondary school level
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Table 4.T-test Analysis on the students view of Learning of Mathematics at Secondary School Level

Gender N Df T-cal T-critical Remark
Male 600

998 1.58 1.96 Significant
Female 400

Table 4 shows that the t-cal is 1.58 which lower than t-critical 1.96. consequently, the null hypothesis is
rejected. There is significant difference in the view of male and female students on the ways mathematics is
being taught at secondary school level.

Research Question 3
Do the students release that knowledge of mathematics can enhance their entrepreneur
There is no significant difference in the opinion of male and female students on the use of mathematics in

enhancing entrepreneur opportunity.

Table 5.Mean and Standard Deviation Responses of Students on their learning of Mathematics

Gender N X SD
Male 600 17.66 13.32
Female 400 16.56 12.77

From Table 5, it is clearly observed that Male students had mean score of 17.66 while the female students had a
mean score of 16.56 This shows that male students view mathematics usagein enhancing entrepreneur higher
than the female studentsperformed better than the female students.

Research Hypothesis 3

There is no significant difference in the opinion of male and female students on the use of mathematics in
enhancing entrepreneur opportunity.

Table 6.T-test Analysis on the view of Male and Female Students on the use of Mathematics in enhancing
entrepreneur opportunity.

Gender N Df T-cal T-critical Remark
Male 600

998 1.85 1.96 Significant
Female 400

Table 6 shows that the t-cal is 1.85 which lower than t-critical 1.96. consequently, the null hypothesis is
rejected. There is significant difference in the view of male and female students on the ways mathematics is
being taught at secondary school level.

Discusion of the Findings

The results presented in table 1 and 3 clearly established the fact that Mathematics teaching at Secondary level
was a significant factor in engancing students entrepreneurship at Secondary level. The table 1 shows the mean
male students performed better than their counter part with 16.50 was higher than female students with 15.90, so
also, table 3 indicates that the mean of male students with 15.65 was higher than those of the female students
with 14.45.

To further address the problem, three null hypotheses was formulated and tested at 1.96 level of significant.
Therefore, the result in table 2 shows that, with respect to the mathematics teaching at secondary school level an
t-cal 1.28 was obtained, with an associated probability value of 1.96. since the t-cal was less than 1.96 level of
significance probability, the null hypothesis was rejected. Thus, there was a significant difference between the
male and female students.
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Summary of Findings

The summary of findings of the study includes:
1. Male students pruduce higher mean than the female students in their views on mathematics teaching
and learning.
2. There is significant difference between the mean of male students and female students in enhance ing
entrepreneur opportunity.

Conclusion

The study aimed at determining the secondary school students views in the teaching and learning mathematics
in enchancing their entrepreneurship opportunity in Nigeria. The results obtained from the data analysis in the
study, indicate that, male students views are higher than their female counter part in enhancing their
entrepreneurship. teaching and learning
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Abstract: The practice of collaborative synergistic leadership among head of the primary school science
department has used descriptive quantitative design. Synergistic collaborative work is one of the ways
collaboration should be practiced in primary schools to enhance teachers' ability and effectiveness of teaching
and learning thus helping to boost achievement in science education. The purpose of this descriptive study was
to identify the level of leadership knowledge of the collaborative synergy of the science department and to
identify the level of management skills possessed in the department management practice. A total of 45 head
department from primary schools in Klang district, Malaysia were selected as respondents of this study for the
purpose of sampling. The questionnaire used in this study was modified from Mohd Anuar (2007) and
Zainorazlin (2001) and Syek (2007) to meet the objectives of the study. The Siegle Reliability Calculator was
used to analyze the study data. The results of a pilot study in 25 primary schools showed that the level of
collaborative synergy leadership knowledge and management skills in the Science Department were high,
yielding a .83 Cronbach alpha. As a result of this pilot study, researchers have proposed several steps to improve
and improve the instrumentation and methodology of collaborative synergy leadership research in schools.

Keywords: Leadership, Collaborative synergy, Head department, Primary school

Introduction

The education world in Malaysia today has faced global and liberal challenges in managing an educational
institution (Eizuan & Asmah, 2019; Ming 2006). The effectiveness of leadership and management of a school is
also influenced by differences factors such as school culture, communication, decision making and more.
Instructional leaders also need to build collaborative networks among head teachers, teachers, parents, the
surrounding community and working with schools local, domestic or foreign (PPPM, 2013 -2025). This is a
collaborative network that is a three-party or three-way partnership is known as a collaborative synergy while
leadership means something leadership or management skills (Eizuan & Asmah, 2019). A combination of the
two these words can be defined as the power of leadership to form partnerships and a three-way or three-party
collaboration on a common goal to achieve the same vision and mission.

This study will measure the practice of collaborative synergy leadership encompasses programs of cooperation
implemented by the participating schools covers planning, instructional, monitoring and evaluation /
assessment. Knowledge existing collaborative synergy leadership can be interpreted through observation the
interaction of head teachers with teachers in real school activities in examples; planned meetings, unplanned
meetings and others on collaborative leadership practices and the role of instructional leaders (Azlin and
Roselan, 2007; Rubin, 2009). This statement was reinforced by Spillaine (2006) who explains that the practice
of instructional leader leadership is referring to the actions of the leader himself. Therefore, researchers want to
understand how knowledge works there are instructional leaders like the chair of the science committee in
leadership practice. These collaborations are being implemented to help preserve science education.
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Research Background

Accordingly, the sustainability of science education has been set through the design of the Science curriculum in
line with Timss's recommendations and requirements. By Therefore, it is a challenge that should be shared by
everyone especially instructional leaders to improve school Science education achievement national. This
includes parents and stakeholders such as the Education Center Teachers and the private sector.

In addition, primary schooling is a very complex process challenging because it involves several elements
namely intellectual, interpersonal and spiritual (Richard, 2010). Therefore, primary school leadership also needs
to be proficient in teaching primary school through different teaching methods and strategies from one grade to
another others to meet the needs of students in each unique and unique class.

In addition, the effectiveness of a learning has been described by Reynolds and Muijs (2016) is dependent on
the improvements made by leaders instructional in example, positive expectations on students' abilities, their
classroom structured and systematic, emphasizing students' importance academic achievement especially in
science subjects, good time management, set goals for a lesson that is taught, has a variety of teaching strategies,
effective questioning methods and provide strong support to students and provide a comfortable learning
environment in the classroom.

Accordingly, the Chair of the Subject Committee is the instructional leader and middle managers need to
understand their leadership goals in order to recognize, understand and carry out responsibilities as curriculum
managers and leaders at school more effectively. They also need to be aware of and understand that leadership is
a process that interacts with individuals through one's behavior to encourage them to work towards achieving
their organizational goals (Curriculum Development Center, KPM. 2001). This is the same as Shafila's
statement (2008) that management of an educational organization must follow its direction has been outlined by
each of those institutions. As such, the aspect of identifying collaborative leadership knowledge is synergy
among instructional leaders in primary schools should be seen as a key focus to help improve professionalism
among committee chairmen science that is the leader of the middle school curriculum at the national school.

Problem Statement

This study was carried out by reference to some of the findings of the previous study demonstrates the role of
collaborative leadership and community sensitivity surroundings are very much needed in establishing a
complex relationship at school for creating greater success in schools (Mohd Salleh Mahat, 2004). Sharing
smart is a mechanism that is synergistic to all involved because school improvement and community
development are interdependent each other. This is because sharing within the community around the school is
for the need for schools to focus on assurance of resource needs, increasing student numbers and school finances
but still less giving focus on improvement opportunities in learning especially in the subject science (Bush,
2009; Lumby, 2009).

However, the current study focuses more on the relevance of leadership collaborative with teacher relationship
factors, cultural factors and teamwork factors (Shek, 2007) at a school and there is still a lack of relevant
research with the study of collaborative leadership knowledge among leaders instructional such as committee
chair, school and science subjects. Most studies the leadership that investigators are investigating today is more
about discussion related to the role of the school principal or the headmaster as the instructional leader whereas
the real need is found in the method of distribution leadership that is the driving factor in improving school
performance (Day and Sammons, 2013). Spillane and Harris and others are leadership researchers previous
distributors have conducted research that focuses on partnerships leadership between the headmaster and
committee chair, teachers and parents or both community. As such, teamwork is a common feature in research
writing management science but actually the school environment does not build the organization team based on
organizational structure factors and educational career patterns hierarchical (Mohd Najib and Beng, 2011). This
has given us a strong reason to researchers that such a study is necessary and appropriate implemented to bridge
the knowledge gap in this area and beyond closing the existing research gap.

Further, the research of professional development of science teachers is still simple and teacher-driven science is
still less active in playing a role in boosting interest students through science programs (Kubilay and Ozden,
2012). Mohamed Najib and Beng (2011) also stated that the school administration was accustomed to working
team but many teachers are comfortable with the way they work. It will thwarted efforts to create a collaborative
culture and partnership among teachers science.
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Several steps and efforts are being made to enhance professionalism and science teacher competence through
the active role of the chair of the synergy in a synergy collaborate with various parties and not just focus on
school administrators and a science teacher on the committee but also includes the chair of the other school
science committee at the same area or establish a network of relations with the local private sector and the
surrounding community to help science teachers through smart synergy. Sharing ideas and expertise to improve
school performance can be created within the community nearby schools or groups in order to produce levels
creative thinking among science teachers.

However, no studies have been conducted on collaborative knowledge between principals environmental or
group science committee. Lack of empirical data related to collaborative leadership knowledge among leaders
the science committee has encouraged researchers to conduct quantitative research to study this level of
collaborative leadership knowledge.

Previous studies have focused on collaborative management studies on comprehensive quality management,
school effectiveness and even school progress (Shek, 2007). In addition, existing studies focus only on those
factors influence collaborative management while Mohamed Najib and Beng's (2011) study also discusses the
job satisfaction of instructional leaders in general, not specific to committee chair and science subjects.

Therefore, this study was conducted to identify the leadership practices of the chairman of the committee,
especially in conducting three-way relationships or synergies collaborate between administrators and school
science teachers and those in the environment as well as partnering with external (private) parties to establish a
partnership can have a positive impact on their respective schools especially enhance the professionalism of
science teachers and the T&L quality of teachers in the classroom.

Research Aim

The research aim is to identify the relationship of the synergy leadership practices collaborative with
management skills among the chair of the science committee and the relationship of management skills among
science committee chairmen with professionalism of science teachers in the T&L of science subjects.

The research question of the study is: How is the practice of collaborative leadership synergy between science
leaders and management skills among science committee chairmen? What is the management skill of the chair
of the science committee with science teacher professionalism in T&L science subjects?

Following the research questions, two null hypotheses are developed in the study:

Ho 1. There is no significant difference between synergy leadership practices collaborative chair of the
science committee with management skills among the chair of the science committee.

Ho 2.  There is no significant difference between management skills among others head of science committee
with professionalism of science teacher in T&L science subject.

Literature Review

The primary education programs provided in Malaysia are of two levels Level One (Year One, Two and Three)
and Level Two (Year Four, Five and Six). Basically, primary education is provided to students between the ages
of 7 and 12 year is to provide a solid foundation in reading, writing, counting and measuring (4M); introduction
to basic concepts of science; skills pravocational; generic skills and the application of pure values (Educational
Policy National, MOE, 2012a) and the goal of lower education is in accordance with Philosophy National
Education (FPK). Primary education is also fundamental to development and the development of cognitive,
affective and psychomotor domains of students in line with FPK (KPM, 2012b).

Further, science education in primary school is in two stages Level One focuses on the process of building
understanding, skills and applications while science Two, while Level Two aims to strengthen understanding
and skills the process of science among students in order to apply the concepts of science already learned into
everyday life effectively (Three Year KSSR Review, MOE, 2018). According to Sufean (2008) this level of
primary education is important science knowledge to solve problems and think in logical steps and right. Thus,
there are many interesting teaching and learning (T&L) methods student interest can be used by teachers to
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further Science knowledge creative. In addition, at this stage students should also be encouraged to explore
through the experience and knowledge generated by the teacher.

In addition, the instructional leader is also an expert in classroom teaching. Therefore, to be an instructional
leader effectively, those who have been appointed must know their role as leaders instructional and
knowledgeable about T&L in the classroom. In addition therefore, instructional leaders also need to develop
collaborative activities with leaders other instructional tools to enable the sharing of ideas generated in the
process preserving primary school science education. According to Norazlinda and Surendran (2016) teacher
autonomous and collaborative practices can lead to increased teacher commitment and teachers' trust in school
principals. This statement is also in line with reality Lokman and Muzammil (2008) explain that when
collaborative and collaborative exists between the teacher and the chairperson of the committee will be able to
increase teacher engagement and can provide the best service to the school. Both of these statements can
motivate great teachers to face challenges and change demands high creativity and endurance as they carry on
their tasks and a very complex responsibility to achieve Malaysia's educational goals.

Furthermore, school management and leadership skills are important for produce world-class, quality education
leaders. According to Abdul Ghani et.al (2010), leadership is defined as the influence of its followers can make
changes to achieve the goals of a school organization development and school performance. What Abdul Ghani
e.al (2010) stated in parallel with Spillane (2006), such as leadership activities such as supervision, chairing
school meetings, administration and management is a process interactions that catalyze an individual or group of
people an organization (Spillane, 2006). This is because of the way collaborative leadership is leadership
accordingly and this is in line with its distributive leadership cited by Spillane (2006) and Harris (2015) who
also explain that distributive leadership is related to the collaboration of an organization.

In addition, Spillane and Healey (2010) and Fullan (2012) also suggest that more research on distributive studies
needs to be conducted that focuses on the role of instructional leaders so that distributive leadership can be
understood and further enhancing school success. The role that needs to be played by Instructional leaders such
as head teachers and committee chairmen have been described by Fullan (2012) by stating that instructional
leaders support their efforts teachers to collaborate with colleagues from other schools it is important to achieve
the school's success and objectives. This is also supported by Freedman and Cecco (2013) in their study showed
that leadership can influence the learning of the students in the school along with their attitude towards each
other believe in the trust of the school community. Next, the instructional leaders (head teachers and committee
chairmen) should also be prepared face the challenge of making any change in the character and spirit large
(Many, 2009). This is in line with national education policy implementation measures namely, enhancing
collaboration between schools and the community and the school network in example, international student
networks (KPM, 2012).

Therefore, this issue should be viewed from perspective of the process of building leadership knowledge and not
from a behavioral standpoint and the attitude of the headmaster and any other instructional leaders such as
committee chairmen like the findings of previous studies. According to Abdul Ghani et.al (2010), the belief that
characteristics leadership is a talent and its legacy must be revisited for leadership is a process that everyone can
learn. Therefore, all the statements and basics raised by this researcher are possible was used as a basis for the
process of measuring the level of collaborative leadership knowledge among the science committee chairmen in
the primary school and subsequently evaluate the skills managing them to enhance the professionalism of
science teachers in collaborative synergy in pdpc science subjects.

Methodology

This study used a survey method through a descriptive questionnaire. This method makes it easy for researchers
to gather information on the level of knowledge collaborative synergy leadership and management skills among
science committee chairmen on the professionalism of science teachers in the T&L of science subjects.
Research method the descriptive can explain the issues related to the current status related to areas studied based
on existing phenomena (Creswell, 2009).

Sample

Samples are the type of sampling used and the actual study location will be conducted in the Klang district of
Selangor that will involve all the science committee leaders in the school a nation of 45 people according to

34



International Conference on Research in Education and Science (ICRES), March 21-24, 2020, Istanbul/Turkey

Cohen's proposal (1988) taking into account effect size, sampling error and significant level research. Based on
the context of this study, the confidence level used is at 95% with a sampling error of 1.0%. Prior to conducting
the actual study, the researcher first conducted a two-time pilot study of questionnaire instruments involving 25
national schools with the purpose of determining reliability and validity on the questionnaire. Reliability is a
benchmark shows the consistency between the two measurements on the same thing for prove the existence of
variance from the measured sample and the score of an object the instrument is stable and consistent after the
same instrument is administered repeatedly on different times (Creswell, 2009).

High reliability indicates minimal variance error measurements while low reliability can result in errors large in
the measurement because the statistical test cannot detect the actual difference when there is a difference. The
higher the level of reliability, the higher the level confidence in the instrument to be tested. The reliability
coefficient value is calculated for determine the overall quality of the instrument test. ‘Cronbach’s coefficient
test alpha 'is used to analyze pilot study data to estimate reliability of each question component in the
questionnaire.

Instrumentation

The questionnaire instrument consisted of two sections; Part 1: Background of respondents and Part 2: Schools
Science Committee as effective work organizations

Part 1 contains respondents' background in terms of age, gender, status marriage, academic and test approvals,
teaching options, work experience and teacher involvement in curriculum and co-curriculum. Number of
questions contained in part 1 is 10 questions. Respondents should only mark (/) in the room provided.
Meanwhile, section 2 contains 35 scale-related questions related to schools as an effective organization.
Researchers included 7 elements in the questionnaire in this area of leadership elements, goals,
communications, collaborations, problem solving, responsibility and relationship building. The results of this
study will be analyzed descriptively for part 1 of the mean, median, mode and percent.

Meanwhile, part 2 researchers will analyze the t-test will use the "Siegle Reliability Calculator" Software in the
Microsoft Excel application. In this study, t-tests were used to compare two-min variables independently
whether it has statistically significant differences. The t-test was also used to test hypotheses 1 and 2 as shown
in Table 3.1, there is no significant difference between levels of knowledge the leader of the collaborative
synergy of the science committee with management skills chair of the science committee, and there are no
significant differences between skills management among the chair of the science committee with the
professionalism of the science teacher in T&L science subject.

Table 3.1. Hypothesis and t-test
Symbol Hypothesis description Test Value t
Ho 1 There was no significant difference between the leadership synergistic  p <0.05
leadership of the science committee and the management skills of the
science committee chair.
Ho 2 There was no significant difference between management skills p<0.05
among science committee leaders and professionalism of science
teachers in the T&L of science subjects.

Findings and Discussion

Table 4.1. Questionnaire analysis using the Cronbach Alpha test

Instrument Section Element Num.Original Num.items Alphal Alpha?2
Items fixed
Knowledge of
Section 2: Leadership
Schools science The goal
committee as an Comunication
effective organization ~ Problem solving 35 5 0.80 0.86

Joint Engagement
Responsibility
Relationship of vision
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Based on Table 4.1, Cronbach alpha calculations are used to generate coefficients reliability to determine the
degree of internal consistency of the study instrument. After pilot study 1, the alpha coefficient values for the
questionnaire are given in Section 2 about the school element as an effective organization is 0.80. While pilot
study 2, the alpha coefficient values for the questionnaire are in Section 2 about the school science committee
element as an effective organization is 0.86. Average value Cronbach alpha in this pilot study was 0.83.

The first pilot study was conducted in February 2019 involving 20 national primary schools in Malaysia. The
purpose of pilot study 1 is identifying language problems and understanding the content of the instrument. The
respondents of the survey were asked to state any difficulties from the questionnaire answered to ensure that a
valid questionnaire was administered. Next, the researcher sit together with expert teachers and master trainers
Malay to identify problems in the instrument items in terms of language and comprehension the contents of the
instrument. In addition, it aims to ensure that the items in question does not contain elements that are sensitive
to any of the parties involved.

Next, is to identify the time period required by the respondents survey to complete the questionnaire and the
time taken by the survey respondents is within 30 minutes. This means the instrument can be completed within
set time. The benefits of instrument administration in the pilot study stage 1, some items with unclear
conceptual meaning have been corrected in terms of adjustments language and semantics in terms of spelling
errors and sentence structure in the study instrument.

After review of each instrument item, pilot study 2 was conducted in April of 2019 involving 20 science
committee chairmen at 20 primary schools. The purpose of the pilot study 2 is as one way check and balance to
make sure the items in these surveys are within reach the best confidence before starting a real study.
Investigators are still here consider feedback and suggestions related to the item contained in it instrument by
the respondent if any.

Conclusion

This study is important to move on to the actual study stage to fill in the gaps of existing studies and to add
empirical data related to collaborative leadership studies.

The pilot findings indicated that the set of instruments to be implemented at the actual study stage had a high
reliability value of Cronbach alpha 0.83. Researchers have also considered the comments and improved the
research instruments so that the data collected will meet the research objectives, answer the research questions
and be able to reject or validate the research hypothesis more accurately.

Recommendations

Although research on leadership in collaborative synergy among science committee leaders has shown good
results during the pilot study and will continue to be true, researchers are still convinced that this collaborative
synergy study still has a lot to do with future researchers focusing on the relationship between collaborative
synergy leadership and student academic achievement in science subjects.
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Abstract: This study has focused on assessing the impact of profitability on environmental disclosure of
quoted firms in Nigeria, for the year 2016. The research has been undertaken on all companies listed in the
Nigeria Stock Exchange (NSE). This study examines the impact of profitability on Environmental Disclosures
of quoted firms in Nigeria. The study adopts a cross-sectional research design. The study used a sample of 82
firms from the total population of 176 firms listed on the Nigeria Stock Exchange for a period of 5 years ranging
from 2012 to 2016. Method of data collection was secondary data. The study employed Binary regression
Logistic techniques as the method of data analysis. The findings of the study indicates that a significant
relationship exist between profitability and environmental disclosures with a probability value which shows
0.0141 at 5% level of significance. Since the P-value calculated of 0.0141 is less than 5% level of significance,
the study therefore rejects the null hypotheses that no relationship exists between profitability of quoted firms
and environmental disclosures. The study therefore concludes that firm voluntarily disclose the effect of their
operations on the environment they operate. The study recommends that government should compel companies
aspiring to be listed on the Nigeria Stock Exchange to provide environmental risks disclosures as one of the pre-
requisites for listing and should be enforced to continually provide such environmental disclosures while
presenting their annual reports and accounts. The implication of the findings is that though the study revealed
that there is a significant relationship between Environmental Disclosure and Profitability, it should be noted
that in event of companies incurring losses, it will have effect on environmental disclosure.

Keywords: Environmental disclosure, Nigeria

Introduction

In recent years, the increasing popularity and significant of environmental reporting organization on the
environmental disclosure seek to receive greater publicity to disclose environmental information in their annual
reports due to reasons linking the demands by corporate stakeholders pressure from regulations, the power of
environmental groups, the influence of competitors and multinational companies and improving corporate
productivity and competitiveness (Muttanachai & Stanton, 2012).1t is difficult for firms to operate in today’s
business world where consumers have, and require, more knowledge regarding firms’ products and services,
their ways of operating and about the firm itself. Consumers in today’s world are more aware and wide awake
when it comes to their society and environment’s prosperity and how it is been treated by the firms (Khuntia,
2014). Thus, it is a huge responsibility for organizations to carry out their operations in a social and responsible
manner as it not only affects the societies but also the consumer’s decision on involving themselves with the
specific organizations (Wu, 2014). This is where the importance of Environmental Disclosure strikes in, because
if firms are unable to provide the community with a proper assessment of the measurements that they are taking
towards preventing the destruction of the environment that they work in, it is likely for the society to lower their
demand for the firms’ services; thus in return it results in lowered firm productivity and profitability (Lindgreen,
Kotler, Vanhamme and Maon, 2012).

The main essence of conducting this research is to study the impact of profitability on environmental disclosure
of firms in Nigeria. This study was carried out with the reference to firms quoted on the floor of the Nigeria
Stock Exchange (NSE). Environmental Disclosure was first discussed by Emerson (1844) in his study where he
elaborated the importance of green marketing; it was further flourished by authors like Lepold (1940) and
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Carson (1962), where they legitimized the concept through their publications of cultural movements (Feldman,
2007; Carson, 1962). However, the concept of Corporate Social Responsibility (CSR) was first discussed in the
early 1930’s (Carroll, 1999). Carroll (1999) discussed CSR as a reference to the obligations of businessmen to
pursue policies, make decisions and follow series of actions which are desirable in terms of the objectives and
values of the society. Additionally, the first environmental disclosure were published by organizations during
the late 1980s and early 1990s; these were prepared for a range of reasons but the main driver was the
requirement of disclosing toxic emissions data, especially for US companies (Bennett and James, 1999).

There is currently no regulatory requirement for Nigerian Environmental impact disclosure (EID) is an
important part of the strategy to communicate to the stakeholders, and is pivotal in the greening of corporate
accounting reports. Subject to the manner and system of disclosure, EID may be realized through certification of
firms, products, processes or management procedures by the interested parties, or as a means of self-regulation,
providing ways to check firms’ achievement of board-set objectives. Although it is not unexpected that there is a
noticeable variance in the level and quality of environmental disclosure across different countries (Hope, 2003),
the Nigerian situation is troubling because there is very little regulation. As a result, Nigerian firms may
continue to operate without a responsible level environmental disclosure, to the detriment of the broad
stakeholder community. Firms do not have the incentives to provide broader information about their activities
that is useful to stakeholders in making decisions (Gurvitsh & Sidorova, 2012). Furthermore, a few firms,
particularly, foreign multinationals may be tempted to issue standalone sustainability reports while others
discloses sustainability activities randomly in some parts of their annual reports. Nevertheless, Baskin (2006)
reports that the sustainable report of firms in some of the world’s emerging markets (especially South Africa,
Brazil, India and parts of Eastern Europe) are more standardized than those from some developed economies.
China, has since 2001, enacted a stipulation that companies applying to be listed in its exchange shall show their
environment-related risks in the Initial Public Offering (IPO) prospectus (Xianbing & Anbumozhi, 2009), and a
government rating program was initiated across the nation to categorize corporate environmental performance
into five levels, marked with five different colors to give the public an overall perception of firms’ corporate
environmental behavior. Deegan & Gordon (1996) found that sustainable reporting is directly related to
environmental lobby groups’ concerns about sustainable firm development.

There is currently no regulatory requirement for Nigerian firms to disclose their environment-related risk in, for
instance, their prospectus for IPO. Similarly, there is no rating system for the categorization of firms’ corporate
environmental performance in Nigeria, which would have given the public an overall perception of firms’
environmental behavior.

Therefore, what could be the determinants for firms who choose to disclose such environmental information
especially in this business world where companies are buried with neck to neck competition, it is highly
important for firms to draw Environmental disclosure for not only to track down their social performance, but
also to attract more consumers towards them and survive in the market about, and thus a significant number of
researches have been carried out to assess the determinants of Environmental Disclosure by Firms in several
countries such as the Oil and Gas Companies in Nigeria (Ndukwe & John 2015), Public Listed Manufacturing
and non-Manufacturing Companies in Nigeria (Toluwa, Okun & Ikhenade, 2015), high or low profile
companies (Choi, 1999; Hackston & Milne, 1996; Patten, 1992), Manufacturing Firms in Canada (Bewley & Li,
2000) , Tannery, Cement, Ceramics, Engineering, Food and Beverages sectors of Bangladesh (Ahmad, 2010).

The common and specific variables that were implied in order to assess the determinants of environmental
disclosure by quoted firms in Nigeria are company size, profitability, Leverage, audit firm size (Ndukwe &
John, 2015; Toluwa, Okun & lkhenade , 2015). Moreover, majority of the researches have been conducted in
the developed countries, (Hackson & Milne 1996; Adams & Hart, 1998; Connors & Gao 2009; Sharfman &
Fernandoi 2008; Schneider 2010; Dye & Sridha 1995; Holthausen & Leftwich 1983;Roberts 1992 and
Mgbame 2012 and few in Nigeria (Ndukwe & John,2015 and Toluwa, Okun and Ikhenade,2015).

As a result of the recent development of its popularity, there is still have not been many researches done in this
field in Nigeria and especially not limited to nature of industry. Moreover, this research will help the community
to understand the concept and importance of environmental disclosure and develop the consciousness of the
significance of making their decisions based on it. It will furthermore guide researchers, who will might be
willing to conduct their researches on this area, with this research’s result and framework to develop the bases
and foundation of their literature and further consultation.
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Statement of the Research Problem

It is probable that profitability impacts on Environmental disclosure of a firm in the long run. The reporting is
voluntary in Nigeria but companies are engaging in it either to enhance reputation, increase their brand
visibility, show their commitment for concern on community, environmental protection or employee welfare.
Environmental disclosure is becoming popular unlike in the past when companies included a general statement
about community involvement in their annual reports. Studies conducted on effect of environmental disclosure
on financial performance yielded either a negative, neutral or positive association thus indicating inconsistent
results. In addition, many studies have focused on developed markets as opposed to emerging markets.
Although some firms have committed to investments in Corporate Programs through the allocation of more
resources, other companies have resisted. This could, at least in part, be because of the debate on whether a
corporation should go beyond maximizing the profit of its owners as the only social responsibility of business,
to being accountable for any of its actions to the environment and society. The question of what really motivates
Environmental reporting becomes principal. The integration of Environmental programs in the operational
strategies of companies is a new reporting practice in Nigeria but there has been increased adoption among the
listed firms. However, the value of the practice is still unknown. Previous studies have focused on the effect of
firms’ characteristics and level of Environmental disclosure but this study employs a different approach of,
considering themes of environmental disclosure and their effect on profitability. The extent to which
environmental disclosure leads to improved financial performance among listed companies still remains
contentious. This study therefore seeks to determine the impact of profitability on environmental disclosure of
quoted firms at the NSE.

Research Objectives

To determine the relationship between the profitability of quoted firms in Nigeria and environmental disclosure.

Research Hypothesis

The study is to be guided by the following research hypothesis:
Hol: No relationship exists between the profitability of quoted firms in Nigeria and environmental disclosure.

Literature Review
Concept of environmental disclosure

The concept of environmental disclosure reporting gained greater publicity right from the United National
conference on environmental and development (UNCED) held in Rio de Janeiro in June 1992. Toluwa, Okun &
Ikhenade (2015) defined environmental disclosure as an environmental management strategy to communicate
with stakeholders. Environmental disclosure is as well commonly regarded as corporation social responsibility
reporting (Deegan, 2002). Meanwhile, Abdul (2010) defined corporate environment disclosure as the reporting
by corporate environment disclosure as the reporting by corporation on the social impact of corporate activities,
the effectiveness of corporate social programs, as a way corporation’s discharging of its social responsibility and
the stewardship of its social.

It can also be defined as the provision of public and private information, financial and non-financial
information, and quantitative and non-quantitative information regarding to the organization's management of
environmental issues. This information is provided in the annual report or in any other form, most of the time a
separate environmental report is issued (Gray, Kouhy & Lavers 1995). This separate environmental report is
often referred to as Environmental policy report. Helpful is the World Business Council for Sustainable
Development in which has provided this definition of Environment policy reports (World Business Council for
Sustainable Development [WBCSD], 2002): public reports by companies to provide internal and external
stakeholders with a picture of corporate position and activities on economic, environmental and social
dimensions. In short, such reports attempt to describe the company's contribution toward sustainable
development.

KPMG (2008) has performed an international survey of environmental reporting on the 100 largest companies
by revenue from a sample of 2200 firms in 22 countries. They concluded that, nowadays, environmental
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reporting is widely adopted by organizations, as the 80 percent of the world's largest company’s issues stand-
alone reports.

A research shows that more and more organizations decide to report environmental information to their
stakeholders. In the early 1990s, Roberts (1992) concluded that, despite the majority of the companies in France,
Germany, the Netherlands, Sweden and Switzerland disclose environmental information; the level of this
information is low. Nevertheless, a study performed by Kolk (2003) to the 250 largest Fortune 500 companies
(this data represents companies from France, Germany, Italy, Japan, the Netherlands, South Korea, Switzerland,
the UK and the US) during the years 1998 to 2001, concluded that environmental reporting has increased
considerably within those countries. The author also concluded that environmental reporting is applied more in
the industrial sectors than in the financial sectors. The level of environmental disclosure is also depending on
country specific legislation and the reporting culture of the country. The companies make more environmental
disclosures in such regulated countries, especially in the USA, Canada and the UK either because environmental
reporting is mandatory or because society or stakeholders demand reporting (Gray et al., 1995; Hackston &
Milne, 1996). Besides the mandatory requirements to disclose environmental information, there are a variety of
reasons why organizations decide to, voluntarily, disclose this information.

Environmental Disclosure in Developed Countries

The developed countries have possessed a high proportion of studies of environmental and social disclosure
over the last decades, where research has been conducted in developed countries regarding environmental
disclosure (Emtairah & Mont 2008; Joshi & Gao 2009). These studies have aimed to measure the disclosure of
environmental information (Mitchell, Percy & McKinlay 2006), and increase the rate of information disclosure
in annual reports (Frost 2007). As well as this, examining the stock market reaction in terms of discloses of
pollution and expenditures of control pollution, it can also be concluded that disclosure is very different between
companies in terms of expenditures. It is worth stating that the industrialized countries such as Western Europe,
the USA, Canada, and Australia are mainly in the areas of environmental disclosure. These studies have focused
on comparing differences in environmental disclosure in developed countries through the companies operating
in those countries (Ernst & Ernst, 1978; Guthrie & Parker, 1990; Tsang, 1998). Tsang (1998) made the
following comments in recent studies on social and environmental disclosure respectively: Although
environmental disclosure has been the subject of substantial academic research for more than two decades, the
environmental disclosure literature is dominated by empirical studies in the industrialized countries of Western
Europe, the USA and Australia. Even international comparative studies of environmental disclosure have
focused on analyses of the differences and similarities of environmental disclosure practices in these countries
only Mitchell et.al (2006) mentioned that the first studies in Australia about environmental disclosure were by
Deegan and Gordon. The findings of this study of environmental disclosure were positive but there was only 7%
of the sample provided by firms. Also it concluded that environmental disclosure evolved only between 1980
and 1991. Moreover, environmental disclosure was positive with sensitive industries. In general, Australian
firms tend to environmentally disclose and provide environmental information. Further, Lu (2008) suggests
firms increased the level of environmental disclosure, because of the surge of environmentalism. The
researchers indicated disclosure correlated with increases in social concern about environments and
relationships between firm’s environmental performances with kinds of industry. In Canada, (Bewley & Li
2000) mentioned that Canadian manufacturing firms tend to increase disclosure of environmental information
whenever events affecting the environment have increased. In another study conducted by (Singh & Zahn, 2007)
indicated that the size of firms is the dominant factor determining the extent of social and environmental
disclosure practices in the oil and gas industry, while in the UK, Brammer and Pavelin (2006) states that there
are differences between sectors in terms of determinants which affect disclosure decisions and there is a positive
relationship between the size of the firms and the quality of environmental information.

Environmental Disclosures in Developing Countries

The developed countries have conducted most of the studies of social and environmental disclosure over the
past two decades, while developing countries have had a handful of studies, in particular on the countries with
emerging economies (Belal & Cooper 2011; Belal & Owen 2007; Naser . 2006; Smith, Yahya & Amiruddin
2007). The studies have been conducted in India by (Pramanik, Shil & Das 2009; Sahay 2004) and in Malaysia
and Singapore by (Smith, Yahya & Amiruddin 2007 and Yusoff & Lehman 2005) and by (Choi 1999) and
(Dasgupta, 2006) in Korea. it can been said that most of these studies conducted in east Asia have concluded
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that environmental disclosure is inadequate as compared to developed countries and the reactions are bad
toward these environmental laws.

In the context of Africa, there are few studies that have been conducted on social and environmental disclosure,
such as (Savage 1994) who examined 115 firms in South Africa. This study concluded that average disclosure
was a half-page. This conclusion was in 63% of the total enterprises. In another study by Kisenyi & Gray
(1998) in Uganda, it was noted that the level of disclosure was low. In addition, environmental disclosure has
been conducted in MNCs in a study by Disu & Gray (1998), Toluwa et.al (2015) and Ndukwe & John (2015) in
Nigeria. The finding of Disu & Gray (1998) was that although there are consumer concerns about
environmental disclosure, there were a quarter of companies interested to environmentally disclose from 22
firms in the sample study between 1994 and 1995.

In comparison, social and environmental research examining the Arab regions remains scant, but there some
attempts. For example, Kamla (2007) examined the social and environmental disclosure in 68 firms in nine
countries of Arabia’s Middle East namely: Bahrain, Egypt, Jordan, Kuwait, Oman, Qatar, Saudi Arabia, Syria,
and United Arab Emirates. In addition, Hossain & Hammami (2009) examined the effects of some
characteristics of firms on levels of environmental disclosure listed in markets in Qatar. Rizk, Dixon &
Woodhead (2008) investigated the social and environmental disclosure in 60 firms in the Egyptian industry
sector, while in Libya and Tunisia, Ahmad (2004) and Belhaj & Damak-Ayadi (2011) examined the
relationship between levels of disclosure and environmental performance through the local companies’
industrial and financial sectors in Libya & Tunisia respectively. The findings of these studies suggest that the
levels of disclosure are low and that this has a negative effect on environmental performance. Moreover, there
are other factors that have affected environmental disclosure such as political and economic systems that have
been influenced by the period of colonialism.

Environmental Disclosure in Nigeria

Nigeria, being one of the world largest producers of crude oil to some extent, has experienced some rapid
economic and technological development that has, in turn brought about higher levels of education, better
standards of living and greater affluence amongst Nigerians. This better economic position has also meant
higher levels of education amongst its people. Consequently, of late, there appears to be increased public
concern and awareness for corporate social environmental impact. This could also be due to the prominent role
played by the non-governmental organizations (NGOSs), such as the Green Alliance Nigeria, and the Federal
Environmental Protection Agency (FEPA) of Nigeria, in lobbying for the preservation and conservation of the
environment. The intense media scrutiny and coverage of environmental problems — including cases of open
continuous gas flaring, environmental degradation in the Niger-Delta regions, burning, indiscriminate land and
hill clearing, and toxic waste dumping- have also contributed to public concern for the detrimental effects of
business operations on our natural environment. Due to this change in public concern and awareness on
environmental issues, it may be the case then that companies in Nigeria must respond to such changes by
providing environmental disclosures within the annual reports.

To this end, this study seeks to find out whether there is a significant relationship between firms’ profitability
and environmental information disclosures of the selected quoted firms.

Empirical Studies

Ingram & Frazier (1978) examined the association between the content of corporate environmental disclosure
and corporate financial performance. The study was concerned with a lack of corporate social responsibility
disclosures in annual reports due to their voluntary nature. The authors scored environmental disclosures in 20
pre-selected content categories along four dimensions; evidence, time, specificity, and theme.

Ingram & Frazier (1980) proxies environmental performance by a performance index devised by the Council on
Economic Priorities (CEP), a non-profit organization specializing in the analysis of corporate social activities.
Forty firms were selected from the 50 firms that were monitored by the CEP. Regression results indicated no
association between environmental disclosure and environmental performance.
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Trotman & Bradley (1981): using the content analysis technique examined the association between social
sustainability reporting and characteristics of companies. Findings from the study suggest that a positive
relationship exist between firms’ financial leverage and the extent of voluntary disclosure.

Deegan (1994) has conducted a study on the incentives of Australian firms to provide environmental
information within their annual reports voluntarily. Using a political cost framework, hypotheses were
developed which link the extent of environmental disclosures with a measure of the firm’s perceived effects on
the environment. A sample of 197 firms was obtained from Australian Graduate School of Management annual
reports file for the year 1991. The results indicate that firms which operate in industries which are perceived as
environmental damaging are significantly more likely to provide positive environmental information within
their annual reports than are other firms.

Sarumpaet (2005) using a sample size of 252 listed companies in Indonesia, investigated the relationship
between financial performance and environmental reporting. It concluded that that financial performance had no
significant relationship with environmental performance.

Brammer & Pavelin (2006) states that there are differences between sectors in terms of determinants which
affect disclosure decisions and there is a positive relationship between the size of the firms and the quality of
environmental information. Decision makers in firms, particularly in developed countries, play significant roles
in voluntary environmental disclosure. Investors do not obtain some information if decision-makers believe that
investors do not need to have information or this information is available in other sources (Cormier & Magnan,
2003). Managerial decisions in companies with regard to environmental disclosure are subject to determinants.
Some researchers noted in their studies that the size of the company is one of the determinants of managerial
decisions, and indicates a positive relationship between firm size and the level of environmental disclosure.

Lu (2008) suggests firms increased the level of environmental disclosure, because of the surge of
environmentalism. The researchers indicated disclosure correlated with increases in social concern about
environments and relationships between firm’s environmental performances with kinds of industry.

Plumlee, Brown & Marshall (2009) concluded that, the financial situation of the company influences the
decision of environmental disclosure. This study found that when the company’s financial situation is well, the
company will be more likely to provide environmental information.

Ndukwe & John (2015) using a sample companies drawn from oil and gas sectors of the Nigerian stock
exchange for 2008-2013 financial years, found that there is no significant relationship between profit and
corporate environmental disclosures. He therefore concludes that voluntary stance of environmental reporting
has often be used as a clinche for companies to under report their effects on the environment and this is
responsible for the negligence of several corporate entities with regards to corporate social and environmental
reporting.

Toluwa, Okun & lkhenade (2015). The objective of this study is to investigate the Determinants of
Environmental Disclosure in Nigeria. The specific objectives therefore, are to examine the effect of industry
type, leverage and firm size on environmental disclosure on a sample size of 50 companies from both
manufacturing and non-manufacturing sectors. The statistical method employed was the Binary logistic panel
data regression. The study revealed that industry type, firm size has positive relationship, while leverage has no
significant effect on environmental disclosure.

Methodology

The study employed the cross-sectional research design and the justification for the suitability of the research
design is based on the fact that several firms were observed over a period of five years (2012-2016). For the
purpose of this research, data was gathered mainly through secondary sources of data collection given the fact
that the study is correlation in nature and is basically attempting to establish relationship of the variables. The
data was for a period of 5 years ranging from 2012-2016 and was extracted from the annual reports of the firms,
NSE fact book and daily official lists of the NSE. The justification for selecting the time period above was based
on the availability of data and the need to conduct a more current and up to date study.

Binary regression method was adopted as the data analysis method. Binary regressions have the objective of
obtaining a functional relationship between a transformed qualitative variable called Logit or Probit and the
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predictor variables which can either be quantitative or qualitative. The choice of binary regression models
(Probit, or Logit regression) to relate the explanatory variables to the probability of a firm’s willingness to report
environmental information was based on the limited nature of the dependent variable and the inability of the
Ordinary Least Square (OLS) multiple regression model to yield reliable coefficients and inference statistics in
situation where the dependent variable is binary (0 and 1). The binary regression models unlike others is based
on the use of dichotomous dependent variable, in which an observation scores one(1) if it is present and zero(0)
if it is otherwise. The study adopts the two widely used binary regression models (Logit and Probit). The
difference in these models is based on the type of probability distribution they assume. Logistic binary
regression follows a cumulative logistic probability distribution while the binary probit assumes cumulative
normal distribution. Both methods were used to analyse the data, but the binary probit was chosen over the logit
after conducting goodness for fitness test, and it was found to have a higher percentage of fitness, therefore the
probit model was adopted.

Model Specification

The model for the study is specified thus;

ENVD =F (PROFIT) ...t (1)
This can be re-specified in regression form as
ENVD=BO+BIPROFITHUL ... ..ottt )

Where: ENVD = Environmental Disclosure
PROFIT = Profitability,

Results and Discussions

HO01: No relationship exists between the profitability of quoted firms in Nigeria and environmental
disclosure.

The dependent variable is Environmental Disclosure, while profitability (PROFIT) is the independent variable.
The summary of the regression is presented in table 4.1 below.

Table 4.1.Summary of profitability
Variable Coefficient Std Err Z- Stat P-values

Profit 0.730878 0.297872 2.453661 0.0141

Table 4.1 reveals that the coefficient has a positive value of 0.730878, which has a significant impact on
environmental disclosure on the annual reports of quoted firms in Nigeria. This reveals that profitability has
significant and positive relationship with environmental disclosure. It is therefore obvious from the above
results that the more profits these quoted firms make; the more likely it is for them to disclose environmental
information in their annual reports. The argument therefore is that activities relating to environmental
disclosures no doubt constitute a cost burden on firms. Therefore, when companies are doing well economically
they could most likely have means to engage in environmental disclosures. However, when companies are not
financially performing well, economic demands take precedence over social and environmental performance.

The probability value shows 0.0141 at 5% level of significance. Since the P-value calculated of 0.0141 is less
than 5% level of significance, the study therefore rejects the null hypotheses that no relationship exists between
profitability of quoted firms and environmental disclosures. The stated null hypothesis is therefore rejected.
Based on this result, it shows that there is a positive and significant relationship between environmental
disclosure by quoted firms in Nigeria and their profitability. This therefore proves that the more firms engaged
in environmental disclosure, the more likely their profitability to increase.

However, the statistical significance of the variable as found above in this study seems to be in line with that of

Salama (2005) and Purnomo & Widianingsih (2012), which also found a positive and significant relationship
between profitability and environmental disclosure.
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Conclusion and Recommendations

Environmental disclosure is a set of company’s commitments to ensure that it operate in an environment that is
economically, environmentally and socially sustainable whilst ensuring that a balance is maintained in respect
of diverse stakeholders interests. Environmental disclosure represent a policy undertaking by organization to
ensure that the effect of the company’s operations on the environment in which it operates is communicated to
different stakeholders in their annual reports. This has attracted so much attention over the last few decades with
the continual agitation of the effect of company’s operations on the environments where they are located and
specific example is the Niger-Delta situation. Owners of businesses through their representative i.e. managers
need to compare the cost associated with disclosing environmental information and the benefits expected to
accrue also to the organization. The study was conducted in order to provide an insight into the impact of
profitability on environmental disclosures of quoted firms in Nigeria.

In view of this, profitability impact positively and significantly on the decision to disclose environmental
information by quoted firms in their annual reports and the result was also significant at 5% because the p-value
was less than 5%.

Based on the above, the following are recommended by the study:

1. The non-compulsion by law for firms to disclose the effects of their companies operation on the environment
has made firms to disclose little or no environmental information in their annual reports to affected stakeholders.
In view of this, the study suggest that government should come up with an incentive as a way of motivating
firms for disclosing environmental information in Nigeria.

2. Also, Disclosure of environmental information should be listed as one of the pre-requisite for the listing of
firms on the Nigeria Stock Exchange as applicable in other developed nations. Therefore, Government through
the Corporate Affairs Commission should ensure that this is strictly comply with by prospective listed or quoted
firms.

3. There is the need for firms and entities to improve in their efforts and decision to disclose the environmental
risks of their operations and also the impact of such operations on the environment. Therefore, managers of
organizations are advised to communicate the effect of their operations on the environment to interested
stakeholders in their annual reports, because this could lead to increase in the profitability of the firm.

Conclusion

The study aimed at determining the secondary school students views in the teaching and learning mathematics
in enchancing their entrepreneurship opportunity in Nigeria. The results obtained from the data analysis in the
study, indicate that, male students views are higher than their female counter part in enhancing their
entrepreneurship. teaching and learning
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Abstract: In the 21st century, where knowledge has rapidly increased and changed, social order and
individual needs are also rapidly changing. However, new jobs and professions are emerging. The ability of
countries to keep up with this new formation depends on their training of human potential as individuals who
can meet the professional needs of the new century. This will be possible by implementing 21st century skills
training programs, which are expected to meet the needs of the new century. The most important task here
belongs to the teachers who will apply these training programs. For this reason, for the 21st century skills to be
gained to the students, teachers with these skills must be trained first. In this direction, the aim of the research is
to examine the level of pre-service teachers who will be both learners and teachers of the 21st century and to
determine whether the level of possession of these skills differs according to gender and class variables. The
research was done with relational screening model. The universe of the research consists of 2nd, 3rd, and 4th
year students of Indnii University Faculty of Education Class Teaching in the 2019-2020 academic year. It is
aimed to reach the entire universe. Mann Whitney U and Kruskal-Wallis H Test were used for data analysis.
21st century teacher skills scale and 21st century learner skills scale developed by Goksiin (2016) were used as
data collection tools. As a result of the research, there was a significant difference in autonomous, managerial,
productive, and flexible teaching skills according to gender and grade level.

Keywords: Social studies teacher candidate, Teacher skills, Learner skills, 21st Century skills

Introduction

Mankind has struggled with the difficulties he has faced to continue his life by showing many changes and
developments in every field, from the hunting society to the agricultural society, from the industrial society to
the information society we live in (Tugluk, 2019; Hotaman, 2019). During this struggle, it is seen that there are
some changes in the skills and behaviors of individuals in different social processes (Ozgelik & Eke, 2019). In
the 19th and 20th century, individuals are expected to be effective, fast, honest, fair, hardworking, who can get
along well with others (Hamarat, 2019), as well as creativity, critical thinking, problem solving, decision
making, communication and cooperation, information and They are expected to grow up as people with “soft
skills” such as communication technologies, information literacy (Yilmaz, 2016) (MEB, 2018).

The ability of countries to keep up with the rapid changes in the social field, economy and technology under the
influence of the 21st century depends on their ability to raise their human potential in accordance with the
requirements of the age (Yilmaz, 2016). At this point, lessons aiming to raise individuals as qualified and
effective citizens with the skills required by the age are of great importance in defining and gaining 21st century
skills (Bayir, 2016). 21st century skills express the characteristics that individuals must possess and develop
continuously in order to be effective, productive and qualified in our age (Hamarat, 2019).

The most important task of equipping 21st century learners with the skills of the century we live in and raising
them as individuals who use these skills for the benefit of humanity falls on 21st century teachers (Goksiin,
2016; MEB, 2018). It is not that they want to present the information expected from today's teachers as a
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package and memorize them, but be educators who prepare them for the global world based on real life, work
and developing technology (Ekici, 2017). It is thought that this technology should be applied in all lifetimes,
especially in educational environments, as it is individuals who are grown in technology culture as well as using
traditional education methods in the training of 21st century learners who are defined as “digital native” and
spend most of their time with information technology tools (Prensky, 2001; Giiniig, 2013; Bozkurt & Cakir,
2016).

With the change in the qualities of the 21st century learner and teacher, the old school paradigm has also
changed; In addition to teaching information in schools, it is aimed to raise students with sound characters and
skills such as problem solving, critical thinking, communication and cooperation (Yalgin, 2018). This is thought
to be possible through the use of advanced technologies integrated into schools, classroom environments in
which online and traditional learning are harmonized, personalized teaching plans considering individual
differences, problem-based learning, project-based learning, flexible learning, creation workshops and portfolio
evaluation. (Y1lmaz, 2016).

21st century learning, defined by many influential institutions, is an effective concept in determining
educational policies and exercises in most regions (Bernhardt, 2015). In line with the 21st century learning and
21st century skills in the Turkish Education System, it will facilitate the acquisition of skills required by the new
age in schools within the scope of 2023 Education Vision; provide science, art, sports and culture-oriented
studies; It was decided to open design-skill workshops at primary, secondary and high school levels, where
design and production will be at the forefront rather than having knowledge (MEB, 2018).

Various skill frameworks have been developed in several countries, especially in the United States, by some
institutions and organizations, which indicate the learning content and stages of the new millennium as part of
their corporate brand (Dede, 2009). The aim of these frameworks is to explain with which skills the individuals
to be raised in the 21st century world should be equipped. World Economic Forum (WEF), Organization for
Economic Development and Cooperation (OECD), International Education Standards Association (ISTE),
implemented in 21 states and 33 institutions in the United States and supported by the participation of many
educators and business people. Century Partnership "(P-21) from the project, Turkey Qualifications Framework
and described by many researchers consider in the 21st century skills although in different groupings also shows
that many of the skills mentioned similar content.

In the researches, it was stated that the students did not really graduate in schools ready for business life, and the
21st century skills that children should have in the future were named as knowledge and skills generation. These
skills are; learning and innovation skills, digital literacy skills, life and career skills are addressed in three main
groups and each group is covered in many subtitles (Trilling & Fadel, 2009). In parallel with this, within the
framework of P-21 learning, the skills in this learning zone are based on various key issues. Accordingly, some
interdisciplinary themes have been created. These themes are shaped on four basic frameworks (P21, 2019).

Wagner (2008) defined 21st century skills as “survival skills”. He examined these skills under seven headings:
critical thinking and problem solving, agile intelligence and adaptation, entrepreneurship and initiative, effective
oral and written communication, cooperation and leadership, curiosity and imagination, accessing and analyzing
information.

International Education Standards Association (ISTE) emphasized the importance of technology in defining 21st
century skills. Students who are competent in reaching their learning goals, digital citizens who know the
responsibilities of living, learning and working in a world connected with digital networks, knowledge making
using meaningful digital tools, innovative designer who uses technology in problem identification and solving,
understand the problems in a way that increases the effect of technological developments and computational
thinker who develops solution strategies, creative communicator who communicates using digital platforms that
meet their goals, and global collaborators who work effectively with other teammates explained under seven
topics (International Society for Technology in Education., 2016).

Turkey Qualifications Framework in the "Key Competences for Lifelong Learning™ have been identified. These
are explained as communication in mother tongue, communication in foreign languages, mathematical
competence and basic competencies in science / technology, digital competence, learning to learn, social and
civic competencies, taking initiative and entrepreneurship, cultural awareness and expression. European
Qualifications Framework in parallel with the development of the education with these competencies, the
expansion of lifelong learning, the social life of individuals and aims to experiencing the appropriate changes to
the expectations of the business world (Turkey Qualifications Framework, 2015).
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The Organization for Economic Development and Cooperation (OECD) explained the skills that the learners of
the new millennium should have in the 2030s as “transformative competencies” in the project named “Selection
and Definition of Competencies” (DeSeCo). OECD has addressed them under three main headings: knowledge,
skills, attitude, and values. In addition, these competencies have been compared to a directional “learning
compass” system with a strong structure consisting of family, teacher, peer and society (OECD, 2018).

Teachers have the greatest responsibility in gaining the 21st century skills defined by different institutions and
organizations and various researchers to the learners of the new millennium. Accordingly, in order for teachers
to transfer their new century skills to their students, they must first be trained as teachers with these skills. 21st
century teacher skills were handled under three main headings as “professional knowledge”, “professional
skill”, “attitude and values” as a result of the updates made by the Ministry of National Education (MEB)
regarding the profession of teaching profession. Professional knowledge; field knowledge, field education
information and legislation knowledge. Professional skill; He considered education and training as planning,
creating learning environments, managing learning and teaching process, measuring and evaluating. On the
other hand, he explained attitudes and values as national, spiritual and universal values, approach to students,
communication and cooperation, personal and professional development (MEB, 2017).

The International Education Standards Association [ISTE]) named the skills that teachers should have in the
21st century as ISTE Standards. He defined the teachers who should have these standards as follows.
e Using technology to facilitate students' learning,
e Supporting and improving the success of its students and leading them in this process
e Being a digital citizen that will enable students to be active in the digital world,
e Designing original classroom environments considering individual differences,
e Collaborating with both students and colleagues,
e Analyst individuals who facilitate learning with technology and can use and analyze the data
they have in order to reach their students' learning goals (ISTE (International Society for
Technology in Education), 2016).

Lemov (2010) addresses the competencies required for effective teaching under seven main headings. These;
explained high academic expectations, planning that provides academic success, structuring and presenting
lessons, ensuring student participation in the lesson, creating a strong class culture, creating and maintaining
high behavioral expectations, and structuring character and integrity.

The aim of this study is to examine the level of pre-service teachers who will be both learners and teachers of
the 21st century and to determine whether the level of possession of these skills differs according to gender and
class variables.

Method

Relational screening model was used in this research. Screening research is a research model that aims to
describe a situation that exists in the past or already (Karasar, 2016). In addition, screening research enables the
determination of the relationships and the guesswork of the researcher. The aim is to understand the current
situation and interpret it better. Studies that examine relationships and connections are called relational studies
(Biiytikoztiirk, Cakmak, Akgilin, Karadeniz, & Demirel, 2010). The universe of the research is 2. and 3. and 4th
grade students. Since it was aimed to reach the entire universe, sampling was not made. All students studying
were reached and 198 scales with sufficient conditions were evaluated. In the research, the data were developed
by Goksiin (2016) “21. Century Teacher and Learning Skills Use Scale . Since the data set does not show
normal distribution, Mann-Whitney U Test was used for two-category variables and Kruskal-Wallis H Test was
used for three-category variables.
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Results and Discussion

Table 1. Mann-Whitney U Test Results of 21st Century Learner Skills by Gender

Sum of
Skill Area Gender n Mean Rank Ranks U p
. Female 137 98,79 13534,50
Cognitive 1l 61 101,09 6166,50 4081 794
Female 137 91,44 12527,00
Autonomous Male 61 117,61 7174,00 3074 ,003
Cooperation Female 137 96,14 13171,00 3718 215
and Flexibility Male 61 107,05 6530,00 !
. Female 137 95,61 13098,50
Innovativeness Male 61 108,24 6602.50 3645 ,145

In Table 1, it is seen that there is no significant difference in terms of cognitive, collaboration and flexibility,
innovation skills sub-dimensions of 21st century learner teacher candidates in terms of gender, and there is a
significant difference in terms of gender in autonomous skills. It is seen that this differentiation is in favor of
male candidates. The differentiation of autonomous skills in favor of male candidates can be interpreted as an
indication that male candidates have higher learning skills than female candidates, are aware of their own
learning paths, and have higher self-confidence and self-control. In addition, due to the family structure of the
Turkish society, it may be possible for male teacher candidates to use their autonomous skills at a higher level
because they think that they should have a profession in order to care for their families and to be more
autonomous with the responsibility they require. This indicator highlights attitudes of Turkey's dad in certain
areas of economic weakness, the girl in the children's homes, support the view that jobs should help their
mother. It can be said that even if the girls who grew up in the family environment where these thoughts are
dominant continue their education life, they may feel more inadequate in terms of learning and personal
autonomy than men. Douvan and Adelson (Agikgeng at all., 2011) stated that the most important reason for
individuals to have autonomous features is the family environment in which they grow up. This result shows
that the socio-economic characteristics of the family have an important effect on the individual's attitudes,
values and behaviors.

Table 2. Mann-Whitney U Test Results of 21st Century Teacher Skills by Gender

Sum of
Skill Area Gender n Mean Rank Ranks U p
Female 137 104,25 14282,00
Management ;e 61 88,84 5419,00 3528 080
Techno Female 137 98,70 13522,50
Pedagogical Male 61 101,29 6178,50 4069 ;769
A | Female 137 103,68 14203,50 3606 089
pproval pale 61 90,12 5497,50 *
. Female 137 103,19 14137,50
Productional Male 61 91.20 5563,50 3672 ,160
Flexible Female 137 97,08 13299,50
Teaching  Male 61 10494 640150 3846 ,363

In Table 2, it is seen that there is no significant gender difference in the 21st century teacher skills sub-
dimensions of managerial, technopedagogical, authoritative, productive and flexible teaching skills of classroom
teacher candidates.
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Table 3. Kruskal-Wallis H Test Results According to Class Level of 21st Century Learner Skills

Grade Significant
Skill Area Level n Mean Rank Sd r P Difference
2 65 97,73
Cognitive 3 62 98,75 ,42060 ,185 ,912
4 71 101,77
2 65 83,98
Autonomous 3 62 97,63 ,60625 10,340 ,006
4 71 115,35
Cooperation 2 65 97,76
and Flexibility 3 62 97,53 ,73037 ,372 ,830
4 71 102,81
2 65 89,01
Innovativeness 3 62 101,72 ,84249 3,677 ,159
4 71 107,17

As it can be seen in Table 3, there is no significant difference in grade levels of classroom teacher candidates in
the cognitive, cooperative and flexibility skills of 21st century learner. There is a significant differentiation in
the field of autonomous skill. This differentiation is in favor of 4th grade between 2nd and 4th grades. The fact
that autonomous skills include skills such as independent thinking, coping with problems alone, and choosing to
work independently in group work can be interpreted as pre-service teachers who have higher self-confidence
and more autonomous personality than 2nd grade teacher candidates. The statement that Pavia (2005) 's social,
economic and educational environments in which learners are involved in the development of autonomous
learning skills is effective supports this interpretation. Accordingly, the fact that 4th grade students are in the
university environment in a period of more than the 2nd grade can be shown as the reason for 4th grade pre-
service teachers to use higher levels of autonomous learning skills.

Table 4. Kruskal-Wallis H Test Results According to Class Level of 21st Century Teacher Skills

. Grade Significant
Skill Area Level n Mean Rank Sd r P Difference
2 65 115,48
Management 3 62 92,26 ,48876 7,571 ,023 2-4
4 71 91,19
Techno 2 65 102,94
Pedagogical 3 62 94,21 ,50318 ,815 ,665
4 71 100,97
2 65 105,65
Approval 3 62 103,38 ,43066 3,427 ,180
4 71 90,49
2 65 110,28
Productional 3 62 103,72 1,57917 7,068 ,029 2-4
4 71 85,95
Fleible 2 9 119,01
Teaching 3 62 91,31 84777 11,759 ,003 2-3,4
4 71 88,80

There is no significant difference in grade levels of the 21st century teacher skills of the primary school teacher
candidates in technopedagogical and authoritative skills sub-dimensions. In the area of flexible teaching, there is
a significant difference between 2nd grade and 3rd and 4th grades. This differentiation is in favor of 2nd
graders. According to the findings of the research, it is seen that the pre-service teachers' use of flexible teaching
skills in upper classes decreased. Flexible teaching skills can be explained as the active use of these activities in
the process of organizing, learning and teaching teachers' out-of-class learning activities. The fact that the
results are in favor of the 2nd grade can be interpreted as the intensive theoretical knowledge included in the
program in the first years of the undergraduate education caused the use of this skill area to be high, leading to a
decrease in their perceptions towards flexible teaching skills depending on the practical lessons taken in the 3rd
and 4th grades.

In the sub-dimension of managerial skills, a differentiation was found between the 2nd and 4th grades. This

differentiation is in favor of 2nd graders. Managerial skills refer to skills related to teachers' teaching process.
This situation may be due to the fact that 2nd grade teacher candidates perceive classroom management more
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easily due to not taking practical courses. Class 4 candidates' being active in the learning-teaching process due
to applied lessons and being aware of the difficulties in classroom management may cause them to realize that
the process is not as easy and perceive themselves insufficiently in managerial skills.

Conclusion and Recommendations

The fact that elementary teacher candidates' use of autonomous skills, which is the sub-skill area of 21st century
learner skills, differs in favor of male candidates, may show that female candidates need personal development
support in terms of attitudes and values such as self-confidence, autonomy and self-control. Therefore, in order
to minimize the differentiation between female and male teacher candidates in terms of autonomous skills,
necessary support can be provided in the undergraduate education process for female candidates.

It has been observed that the level of use of flexible teaching skills, which is the sub-skill area of 21st century
teacher skills, decreases as the grade level increases. This situation may indicate the decline in pre-service
teachers' attitudes towards organizing teaching and learning activities outside the classroom. In this regard, we
can conclude that teacher candidates will remain passive in organizing out-of-class educational activities after
starting the profession. In line with the 2023 educational vision, the Ministry of National Education emphasizes
that schools should cooperate with museums, universities, science centers, culture and arts centers and
technoparks around it. Therefore, it is of great importance that 21st century teachers have high levels of flexible
teaching skills. In order to increase the level of use of flexible teaching skills, which decreases gradually
according to the grade level of teacher candidates, the applications in this direction can be increased by noting
the importance of out-of-school education activities.

The differentiation of the use of administrative skills, which is one of the sub-dimensions of 21st century teacher
skills of the pre-service teachers, in favor of the 2nd grade, and the inversely proportional change of the use
levels of this skill in the first years of the undergraduate education of the teacher candidates, started with a high
level of perception and more idealistic thoughts. this can be interpreted as their idealism decreases as they
approach. In order for the elementary teacher candidates to have effective classroom management skills and to
use these skills actively in the process, it may be suggested to increase the classroom management courses in the
undergraduate programs, especially in the field of application.

The decrease in the level of pre-service teachers' productive skills, which is one of the sub-dimensions of 21st
century teacher skills, shows that applied education is important in training teachers. In order to keep the
productive skill perceptions of pre-service teachers in upper classes, they can be developed to develop their own
teaching materials to be used in practice lessons.
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Abstract: Gender identification and age classification is one of the challenging aspect in biometric
authentication and verification system which capture walk from far distance and study physical information of
the subject such as gender, race and emotional state of the subject. It was established that most of the gender
identification methods have focused only with frontal pose of diverse human subject, image size and type of
database used in the procedure. Different feature extraction process such as, Principal Component Analysis
(PCA) and Local Directional Pattern (LDP) that are used to extract the authentication features of a person will
also be classified in this study. The aims of this paper, is to analyze the different gender classification methods
and age estimation framework in computer vision that help in evaluating strength and weakness of existing
gender identification algorithm. Hence, a new gender classification algorithm will be develop with less
computational cost and accuracy. An overview as well as classification of various gender identification methods
will be presented first and then compared with other existing human identification system by means of their
performance.

Keywords: Aging pattern, Feature selection, Feature extraction, Human identification system, Gender
classification methods

Introduction

There are many applications such as monitoring, surveillance, commercial profiling and human computer
interaction which benefits from reliable approaches for gathering age and gender of users. Such applications
exist through a wide array of fields, from personalized advertising to law enforcement to reputation
management. With the development of the recent technology, every individual requires security, accuracy and
privacy in all aspects of his daily activities, where accuracy of any identification and verification system of
human is one of the basic requirements for any biometric authentication system. Some of the wide range of
application in which gender identification and classification techniques are very much essential includes;
surveillance and security system, real time electronic marketing, biometric authentication, demographic
information collection, marketing research, criminology, and augmented reality in social network. An effective
gender identification algorithm can boot the overall performance of entire system, which involves feature
detection and gender identification of individual subject parameter. Human face can be one of the subject
parameter which provides most important visual information that can reveal a wide variety of information,
whether identity, age, gender, race etc. These basic attributes like age and gender play fundamental roles in our
day to day lives. Facial information differs from person to person, still human can determine the gender and age
of the person just by a simple inspection of their face, and on the other hand to accomplish the same task
computationally by analysis of human facial image is a challenging one for computer system. As it requires
extraction of distinct features and attributes from the persons face image to classify them as ‘male’ or ‘female’
of age group as ‘child’, ‘teenage’, ‘mid-age’ or ‘senior-citizen’. Thus, enabling a computer system to
discriminate the face images on the basis of gender and age of the person is yet to be a challenging task. The two
most common feature extraction processes used to extract functional parameters in gender identification
methods are; principal Component Analysis (PCA) and Linear Discriminate Analysis (LDA). LDA is used to
obtain discriminate features of a subject, which maximize the difference between classes of information. In
addition, LDA feature extraction process is built on the variance rather than resemblances of information and the
total number of discriminate feature. In PCA, to capture the direction of maximum variance that helps in
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reducing the amount of noise in gender identification method a set of mutually orthogonal basis function is used.
The extracted features for gender identification, are given to classifier algorithm such as Adaboost, multilayer
Neural Network (NN), Radial Basis Function (RBF) and Support Vector Machine (SVM) [1]. A research of
comparison was carried out by Makinen and Raisamo [2] on the performance of several classifier algorithms in
gender identification process and it was found that SVM classifier has achieved the better performance.

The performance of gender classification techniques also depend on the type of database and quality of the
image. Some of the common database used for gender identification/classification process are FERET,
FRGCv2, LFW, IRIP, CASIA dataset B. It is evident from the literature that, regular frontal image of a person
used in gender classification process has reach maximum efficiency and accuracy.

An image fusion process was proposed by selecting different spatial scale features with mutual information Juna
and Claudio [3]. The image fusion has used the histogram of LBP, intensity and shape in gender identification
process. The proposed technique is analyzed using FERET database with 1009 images of size (64 x 72) and
UND database with 487 frontal images of size (20 x 20, 36 x 36, 128 x 128). Another technique of gender
identification algorithm with mixture of experts to classification of gender, ethnic origin and pose of a human
faces was proposed Srinivas Gutta et al. [4].

Table 2 characterizes different database available for gender identification and the total number of images in
each database. A complete overview of different gender classification methods will be the aim of this study with
emphasis on advantages and disadvantages and the comparative study of various gender classification methods
that helps in identifying good classification process. The analysis will also highlights some of the factors such
as, feature extraction method used in each process with restricted database and parameters taken into account for
gender identifying process. The above analysis helps in inspiring us to develop a system with maximum
accuracy and efficiency.

Literature Review

This section describes an extensive review of the research undertaken in the domain related to different existing
gender classification methods along with feature selection and extraction process in different database. A new
age estimation approach considering the intrinsic factors of human ages has been proposed by Wei-Lun, JunZua
and Jian-Jiun [5]. They presented an age-oriented local regression algorithm called KNN-SVR to capture the
complicated facial aging process over the most widely used FG-NET aging database. The proposed approach
achieves the lowest mean absolute error (MAE) against the state-of-art algorithms under several experimental
settings. A gender classification by fusing different spatial scale features obtained from mutual information,
intensity and shape has been proposed by Juan et al. [2]. Intensity feature was extracted from each pixel in the
gray image and shape feature is also extracted by edge histogram of horizontal and vertical edge map.
Additionally, texture features was extracted by mutual information obtained from different measurement such as
mMRMR, NMIFS, CMIFS and CMIM. The investigation results ensure that FERET are found to be better than
other two databases (UND and LFW) and it also depends on face image quality. A gender classification via lips:
static and dynamic features was proposed before [6]. The authors compares the performance of the mouth, chin,
nose, eyes, full-face and inner/outer faces of still images obtained from the FERET and XM2VTS database to
design an automatic speech recognition system of unknown individuals. Lip modeling framework based on
GMM and DCT gave more information about appearance and dynamics features of male and female image. The
experimental result of the above process has attained 100% accuracy. The major constraint such as conditional
pose and change in speaker pose is also demonstrated. An algorithm based on human gait skeleton gender
classification was proposed by using class B of Chinese Academy of Science dataset (CASIC B) [7]. The
technique use 2D human gait skeleton walking model and it also calculated joint angle values at major points of
human parts, i.e. difference between left and right legs and obtained 85.33% classification accuracy. This was
found to be good in analyzing five different features of human gait. In previous literature, a multi-scale
Independent Component Analysis (ICA) texture pattern for automatic gender recognition system was presented
[8]. In this process, each individual face image will be analyze and it is encoded by sorting the responses
obtained from ICA filter. However, the non-overlapping sub-regions histogram of the encoded image is fused
into single histogram to enhance feature extraction process. This experiment has created better results with
Sparse Classification (SC). A geometric based 3D gender classification technique was proposed by earlier
researchers [9, 10]. The facial image obtained by laser scanning is subjected to radial and iso-level curves are
used to study face image shape. The radial curve is used to locate upper part of the face and iso- level curve is
used to cover the central strip of the face which is used to compute similarities between male and female
template. After finding the similarity, the method used a machine learning algorithm, which includes adaboost,
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neural network and SVM to attain maximum accuracy and efficiency. The process used FRGCv2 dataset of
different subject and produced 84.98% classification accuracy. But, it fails to explain about ethnicity and facial
expression. A gender recognition using 3D human body shape was developed [11]. The method have used
different machine learning algorithm to analyze breast regions of human body that helps in identifying male or
female subject. On the other hand, SVM is used for gender classification and to produced maximum accuracy in
geometric 3D gender classification. Maodi Hu.et al. [12] have presented a gait-based gender classification with
Mixed Conditional Random Field (MCRF). The method explains about shape, appearance and temporal
dynamics of both genders are given to a sequential model to extract major feature of the subject. In temporal
part, neighborhood preserving embedding scheme is clustered to allocate the stance indexed over gait cycle and
in shape descriptor part, ellipse fit parameters are used. Further, by fusing temporal and shape descriptor part the
process has attained better classification mechanism. Srinivas Gutta et al. [13] have proposed a mixture of
experts to classify gender, ethnic origin, and pose of human faces. RBF/DT architecture is used to identify the
gender, ethnic origin and pose of a human faces, further it is analyzed by using SVM classifier. The feasibility
of this approach is demonstrated using FERET database and attained 96% accuracy. FERET is known as the
most widely used dataset for evaluating gender recognition methods, and for age estimation FG-NET and
MORPH [14] has been widely used. Hence, to reduce computation time a separate process for extraction and
identification is required. Moreover, the performance of age estimation system in different situation separated
into three different cases, which is usually measured by the Mean Absolute Error (MAE) [15], defined as the
average of the absolute errors between ages and the ground truth ages.

A very simple process with low computational time was proposed by Juan bekios et al. [16]. The proposed
process was a reassessment of linear discriminant technique for gender recognition. In selecting linear set of
features to achieved maximum accuracy on a single database experiment we employs the use of linear
classification technique and boosting algorithm. Tan levels and races [17], implemented a method called
adaptive skin classification method to discriminate skin and non-skin pixels and to have great variability in
terms of lighting conditions.

Human versus Machine performance has been proposed by Hu Han, Charles Otto, and Anil K. Jain [18][19].
They proposed a hierarchical approach for automatic age, gender and race estimation and provided an analysis
for how long aging influence, individual facial components. Juan Bekios-Calfa, Jose m. Buenaposada and Luis
Baumela [20], studied the problem of gender recognition from a multi attribute perspective. Gender recognition
under constrained conditions (e.g. the color FERET database) is a well-known problem for which statement of
the art algorithms provide performances well above 90%. However, when these algorithms are tested under real
life conditions, significant drop in performance can be seen. The existence of conditional dependencies among
various attributes like; gender, age and pose facial attributes, proves improvements in the performance of gender
classifier by exploiting these relations. They achieved an 80.53 % success rate for the real setting in GROUPS
database using an appearance based multi attribute linear classifier.

The multiple regression normalization strategy of gender identification process is a result oriented approach to
study subject age, gender and it is used to identify differences in special temporal gait features [21]. The
different gender classification methods, databases, testing methods, parameters and demerits in each gender
identification process are analyzed to develop a novel gender identification technique with more accuracy and
efficiency [1].

Table 1. Review of Some Feature Extraction Methods [15]

Feature Extraction Summary

method
Principal Component | PCA is mathematically defined as an orthogonal linear transformation that
Analysis transforms the data to a new coordinate system such that the greatest variance by

some projection of the data comes to lie on the first coordinate (called the first
principal component), the second greatest variance on the second coordinate, and
S0 on.

For example, consider a data matrix, X, with column-wise zero empirical mean
(the sample mean of each column has been shifted to zero), where each of the n
rows represents a different repetition of the experiment, and each of the p
columns gives a particular kind of feature (say, the results from a particular
Sensor).
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Multi-Manifold
Discriminant Analysis

In MMDA, the within-class graph and between-class graph are designed,
respectively to characterize the within-class compactness and the between- class
separability, and define the criterion function to calculate projection matrix,
seeking for the discriminant matrix to simultaneously maximize the between-
class scatter and minimize the within-class scatter. Thus,

the within-class graph can represent the sub-manifold information, while
between class graph can represent the multi manifold information

Local Binary Patterns

In LBP, LBP feature vector is created in its simplest form by using following
steps:
= Examine window id divided into cells (e.g. 20X20 pixels for each cell.)
= Comparison for each pixel in a cell to each its 8 neighbors (i.e. on its
right top, left-top, right-bottom, left-middle and etc.), along a circle in
clockwise or counter clockwise direction.
= A 8-digit binary number is generated (which is usually converted into
decimal for convenience) by putting “0” where the center pixels value
is greater than the neighbors value else put “1”.
= Now, histogram is computed over the cell, of the frequency of each
number occurring. This histogram can be seen as a 256-dimensional
feature vector.
= Normalization of the histogram, which is the optional step.
= Concatenation of histograms (normalized) of all cell, gives a feature
vector for the entire window.
= The feature vector can now be processed using any classifier.

Gabor

In the fields of computer vision, pattern recognition and image processing, gabor
filter has large number of applications [22]. 2D Gabor filter is a selective filter in
terms of frequency and orientation. Gabor filter response hasn’t been disturbed
by noise and distortion exists at different locations due to accuracy in time-
frequency localization.Hence, performance of gabor filter is upto mark for noisy
images [23]. As modulated by Gaussian envelop [57], for particular frequency
and orientation, gabor filter is being considered as a sinusoidal plane.

hx, y=s(x,y) xg(x,y)

Where, s(X, y) is a sinusoidal plane of particular frequency and orientation; and
g(x,y)isa

2D Gaussian function known as envelop.

Discrete Cosine
Transform

A DCT expresses a finite sequence of data points in terms of a cosine functions
oscillating at different frequencies, while small high-frequency components can
be discarded. The DCT is a Linear invertible function or equivalently an
invertible N X N square matrix. There are several variants of the DCT with
slightly modified definitions. The N real numbers X, ..., Xy.1 are transformed into
the N real numbers Xo, ..., Xn-1.

Scale invariant feature
transform

SIFT extracts feature descriptors from various key points in an image.

The key points are detected from the scale-space extrema, which typically
correspond to edges, corners and other informative structural changes in the
image. The descriptors are formed by the orientation histograms of gradient
directions over local regions around the key point. SIFT features are invariant to
image scaling and rotation, and partially invariant to illumination changes and
affine distortions. Using these descriptors, objects can be reliably recognized
even from different views or

Age Estimation Outline

There were several age estimation algorithms published in the last decade, these algorithms can be separated
into two categories [24]: First is to estimate the actual age (for e.g. 20- year old); and the second is to classify a
person image into an age range, like a baby, teenage, middle-age or a senior person. An age estimation system
can be simply divided into three steps: image input, feature extraction and age estimation or age determination.
The typical age estimation system diagram is shown in figure 3.
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For facial feature related to human ages or facial appearance, change are extracted from human faces for
compact representation; subsequently an age estimation function can be built to estimate the age based on the
extracted features.

If considered an age estimation as a conventional classification problem [27], then the simplest way is to model
face images at each age. Researchers found out that; ‘Age’ is a comparative concept specified to each person;
every person age is different in a different ways [25] [26] [27]. A face at particular age is more related to the
same persons face at different age rather than to other persons face at different age. Therefore, they prepared an
aging pattern, the concept of aging pattern can be described as an aging pattern is a sequence of personal face
images sorted in time order. Figure 4 shows some typical examples of the “full-filled” aging patterns when
AGES (Aging pattern Subspace, an algorithm for automatic age estimation) [28] is applied over FG-NET Aging

database.

Figure 3. Age estimation system

Table 2. Different database available for gender classification with various poses, feature and total number of
images in each database [1]

Database Expansion Total no of images in the Type of images
database
FERET Face recognition technology 2413 Facial
IRIP The laboratory of intelligent recognition 1089 Facial, Gait
and image processing
LFW Labeled faces in the wild 13,000 Facial
CASIA (dataset B)  Chinese academy of sciences 19,139 Gait
FRGC Face recognition grand challenge 33,287 Facial
JAFFE Japanese female facial expression 213 7 different emotional
facial expressions
IMM Informatics and mathematical modeling 240 Facial (still)
Purdue U Purdue U database 3203 Facial
UND Biometrics UND 33.287 Facial

Comparative Analysis of Different Gender Classification Methods

In Figure 1 below, different types of gender classification techniques have been described. Database available
for human identification system and the methods used to extract features are shown for clear understanding.

According to the review of the previous investigation on the aforementioned gender classification methods, each
has distinct advantages and disadvantages depending upon the requirements of the application. The review lists
some of the major gender classification algorithms, database, methods used for feature extraction and
classification. Some of the most commonly used parameters that help in gender identification process are, shape,
texture, gender, ethnic origin, pose, gait shape, etc. Few gender classification methods were mentioned in Table
2,-together with their merits and demerits in each process. Moreover, the correct recognition result of five
different gender classification methods with frontal face and gait from different database are examined and it is
shown in Fig. 2. It is obvious that FERET database (frontal face) with mutual information has attained
maximum accuracy of 99% accuracy. Next, the static and dynamic lip movement using DCT feature extraction
process have attained 100 percentage accuracy. Finally, other feature extraction process with different
parameters (frontal face and gait) has produce 96% of accuracy.
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Analysis of five different gender identification methods with frontal face feature was done using different
parameters such as, static dynamic lip movement, gender, ethnic, origin, pose, intensity, shape and various pose
angle of human parts and it is shown in Fig. 2. Moreover, the database and accuracy of each classification
process helps in understanding more about each gender identification algorithms. The advantages and
disadvantages of different human identification process inspire us to develop a novel gender classification
method with minimum computation time and maximum accuracy.

Discoveries from the Different Classification Methods for Gender ldentifications

Several challenges have been faced by the existing classification methods in both the areas of application of 2D
and 3D gender classification environment. For clear understanding of this process, result from the various
gender classification methods for gender identification process are itemized. Resizing of image before and after
feature extraction, computational time, pose variation, size, the classification using single database system,
ethnicity, age and shape contribute to the most common parameters that are required to be analyzed for a good
gender identification technique. High level of confidentiality on the datasets available for gender identification
process to several hundreds of thousands of face images. Moreover, for different vector size feature selection
process using MRMR, NMIFS, CMIFS and CMIM has minimum computation time. Though, research has
shown that most common face identification system requires frontal pose of a subject.

From the literature, it was established that the proposed gender identification system fails for a person with
different image positioning. Therefore, it is important to differentiate likely pose and to estimate original pose of
an individual by using different process such as, normalization and detection of correct positioning. Getting a
clear image quality when capturing frontal face of an individual, either the subject matter or the system must
interact with each other. Then, there is also need for an unaligned facial image to be tested with several noises
attacks in order to reduce the computational time in a large database and also to get maximum accuracy. Frontal
face image normally requires specific region of interest to examine feature extraction process. The gender
classification method with specific region of operation has produced poor results. Therefore, it is important to
propose a gender classification method in a real time environment with less computation cost and to produce
maximum accuracy for a system with autonomous size of the input images.

Gender Classification
Methods

¥

Data Base
FERET, UMD, LFW, IRIP gait,
CASIS dataset B, FRGCwE, PAL,

1RARA
wutual Information hAulti scale Pimture of Adaptive Appearance
S MmRMR, NAIFS, ICA F ICA Experts [ Model / SWVIM with
CMIFS, Chali RBF/DT and LBF
LTI,
| } v -
Boosting 20

Rewvisiting Linear Static/Dynamic 30 Human I P.

) i i Geometric Features f
Discriminant - LipfPICA Body shape / Radial and Circul
PALLDA FO. SV adial am ircular

Curve
3D Facial Shape/ Wlioed
machine Learning conditional
Algorithm f Adaboot, Random Field J
AN CRF, MICRF

Figure 1. Various gender classification methods [1]. sourcet:
https://www.researchgate.net/publication/321637452
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Database

SN akrwDE

echniques

o wnh e

FERET- Face Recognition Technology.

PAL- Programmatic Agreements Library.

LFW - Labeled Faces in the Wild

CASIA (dataset B) - Chinese Academy of Sciences
FRGC - Face Recognition Grand challenge.

IMM - Informatics and Mathematical Modeling.

. IRIP - The laboratory of intelligent recognition and image processing

SVM- Support Vector Machine.

MCRF- Mixed conditional Random Field
PCA - Principal Component Analysis
LDA- Linear Discriminate analysis
ICA- Independent Component Analysis.

6. RBF/DT- Radial Basis Function / Decision Tree.
7. FD — Fourier Descriptor.
8. MRMR — minimum Redundancy and Maximal Relevance.
9. NMIFS — Normalized Mutual Information Feature Selection.
10. CMIFS- Conditional Mutual Information Feature Selection.
11. CMIM - Conditional Mutual Information Maximization.
Table 2. Shortcomings in different gender classification methods
Techniques Database Method Testing Parameters Demerits
Result
Mixture of FERET RBF/DT, SVM 100% Gender, Ethnic origin Single data base analysis
experts and pose and require more training
for improved results
Frontal face image
Mutual FERET,UND, mRMR, 90% Intensity, shape and Restricted database and
information LFW NMIFS, texture size
CMIFS, CMIM
Mixed CASIS CRF, MCRF - Gait shape Appearance based feature
Conditional dataset B extraction and
random field computation cost
Multi scale ICA PAL ICA - Size and coefficient of Computation cost,
mask restricted database and
Size
Static/dynamic: FERET and PCA 100% Lip Movement Condition and change in
lip FRGCv2 speaker pose
Revisiting linear FERET and PCA + LDA 80% Linear feature selection Limited data and
Discriminant UCN (pixel computation resources

within the sample)
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Different Gender Classification Methods
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Figure 2. Accuracy of different gender classification methods
Source: https://www.researchgate.net/publication/321637452

Database

1. FERET- Face recognition technology.

2. PAL- Programmatic agreements library.

3. LFW - Labeled faces in the wild.

4. CASIA (dataset B) - Chinese academy of sciences
5. FRGC - Face recognition grand challenge

6. IRIP- The laboratory of intelligent recognition and image processing.
Technique

1. MCRF- Mixed conditional random field.

2. LDA- Linear discriminate analysis

3. RBF/DT- Radial basis function / decision tree

Conclusion

In this paper different gender classification algorithms and the various parameters used for gender identification
methods were study. These parameters used to identify the Gender of a person are; Gender, pose, ethnic origin,
shape, intensity, face, fingerprint, texture, gait shape, iris, lip movement and 3D face from laser scanning.
Analysis on the experimental results of the existing processes was done to improve the performance of gender
classification/identification methods. From the study, it was concluded that the applicability of a particular
gender classification technique depends on the environmental requirements. Thus a single approach cannot
satisfy all the gender classification requirements in various conditions, and each gender classification approach
is suitable in a particular field according to the characteristic of performance. The Mutual information (MI)
obtained using histogram of LBF, intensity and shape has produced 90% accuracy, which is found to be an
improved result than the other existing algorithm. Subsequently, the computation time of gender classification
method is reduced in advantage of gait and Mixed Conditional Random Field (MCRF), and it has attained 100%
accuracy. An improved result was also achieved by the geometric based 3D gender classification method in
terms of accuracy. Previous researchers have usually attempted to select only the features they require, rather
than using all the features by exchanging efficiency for accuracy of classification. Therefore, data reduction
methods are more convenient for selecting the target features. It is concluded that the gender classification
accuracy changes with biometric authentication environment with different face orientation. The current gender
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identification methods have not focus more on different face orientation, which is very much essential for a
gender classification technique to meet high amount of accuracy and efficiency in different environment.
Additionally, a new multi feature SVM using face pyramid has achieved good results in gender recognition, age
identification and name identification of an individual. The multiple regression normalization is considered to
be more suitable for identifying spatial temporal gait features. Thus, the study reveals that the existing
approaches also have some limitations such as low accuracy, low efficiency, and restricted application domain
in various gender identification algorithms that helps in developing a new gender identification method with
high accuracy, low computational cost and high efficiency in future.

Recommendations

Future research effortd should focus on the enhancement of the accuracy and realiability of the new system that
will improve the performance of gender and age classification system.
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Abstract: Majority of the research finding shows that questioning techniques is one the major factors affecting
the teaching and learning mathematics in our schools. This study is designed to seek views of the Students on
the effects of teachers’ classroom questioning techniques on their performance in mathematics. The opinion of
1000 Senior Secondary Schools Students level from same selected schools in Bungudu Local Government of
Zamfara state was sought on a four Likert scale questionnaire. The instrument consisting of forty statement on
how they perceived the effects of the teacher’s classroom questioning techniques in mathematics. The results
showed that the respondents agreed that their teachers’ classroom questioning techniques were having a positive
impact in their learning outcome performance in mathematics. The t-test results showed that there was gender
significant difference on the effects of the teacher’s questioning techniques in relation to mathematics
performance. The result also revealed that there was significant difference existed between the choice of subject
and students learning experiences. However, based on the findings of the study, the researchers recommended
that workshops, seminars, conferences and in-service training be organize for the mathematics teachers on how
to use effective classroom questioning techniques in the teaching and learning mathematics senior secondary
school level. It was also recommended that the classroom questioning techniques be included in the
mathematics curriculum for teacher’s education programmes.

Keywords: Investigation, Effects, Teacher questioning techniques, Performance

Introduction

The pursuit for general development along with scientific, technological growth and self -reliance are
harmonized with corresponding advanced in mathematics. However, any laudable achievement in technological
development will be hindered if the potential scientists, engineers and technologist are not equipped with sound
knowledge of mathematics. Therefore, it can be concluded that no other subject has greater application than
mathematics. It is the prime instrument for understanding and for exploring scientific, economic and social
world. Agwagah(2013) affirms that mathematic is an indispensable tool in virtually all human endeavours of life
as there is hardly any field where mathematics is not useful. That is why mathematics is offered as a compulsory
subject both at the primary and secondary school levels in Nigeria.

In spite of the importance attached to mathematics both as an academic discipline and the body of knowledge
that everybody needs in society coupled with the effort of the government in making mathematics a compulsory
subject at the primary and secondary schools, the performance of students in mathematics at secondary school
level in Nigeria is discouraging. The teaching of mathematics has been observed to be confronted with many
problems such as teacher’s approaches of teaching, students’ attitude and unavailability of learning materials
among others; thus, making it matter of concern to parents, researchers and educators.
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permitting all non-commercial use, distribution, and reproduction in any medium, provided the original work is properly cited.
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Findings from recent studies (Adebola and Ajilogba, 2012), have revealed that students mass failure in
mathematics in internal and external examinations are real and the trends project a danger for the nation’s quest
for scientific advancement. The researchers note that the deplorable state of performance in mathematics is
attributed to a number of variables, such as classroom teachers’ non-utilization of appropriate questioning
techniques. One of the major responsibilities of a mathematics teacher is to advance thought and inspire inquiry
in students, and one effective way of doing this, is through proper questioning techniques in the classroom
(Omobola, 2010). Teachers’ classroom techniques influence student’s motivation, effect learning styles and
perfection of self-efficacy as well as teaching practice and teacher-students relationship. This was supported by
Croom and Strair (2005) when teachers questioning techniques are used appropriately, it can enhance students
the teaching and learning by developing critical thinking skills. It can also reinforce students understanding,
correct students misunderstanding, provide feedback for students and stimulate classroom discussion. Also,
MCHill and Dunkin (2002) discovered that a good question is a powerful teaching tool and a good teacher
should know how to use questions for maximum impact because it is important to use classroom question well
in order to teach effectively (Omolola, 2010). Fawowe (2013) indicated that, learning of mathematics improves
when teachers allow their students to ask question/participate actively in the activities of the lesson than allow
them to engage solemnly in a passive intake of information. It is worthwhile to look at researches conducted on
some specific aspects of classroom questioning on techniques.

Ghandoura (2002) studied the effect of teachers written comments on the students’ homework papers in
geometry among fourth, sixths and ninths grade mathematics classes in Mecca, Saudi Arabia. Two classes for
each teacher were randomly assigned, one as the control group (ho comment) and the other class as the
experiment group (comment). For ten weeks, the teacher collected homework papers three times a week. The
homework papers in the control group were graded by marking problems right or wrong. Homework papers in
the experimental group were graded the same way and had teachers comment such as, very good, well done,
good, fair, poor etc. The result revealed a significant difference between effectiveness of teachers’ comment and
student’s achievement.

Howkins (2009) investigated the effect on feedback on geometrical lesson of seventh and eighth grades
according to sex, grade level and test scores. Mathematics Diagnostic Test was administered to diagnose
students’ abilities in geometry. Pre-assessment were conducted by the classroom teachers and mathematics
diagnostic test were administered. Groups were randomly assigned to one of the three feedback treatment or the
denied treatment groups as follows:

F1 return pre-mathematics test papers with corrected incorrect answer.

F2 return pre-mathematics test papers without corrected incorrect answers.

Purpose of Study

This study is designed to:
a. Seek the opinion of the senior secondary school students on their teacher’s classroom questioning
techniques as having in their learning experience?
b. Also determine the gender differences regarding the perceptions of students on the effects of teachers’
classroom questioning techniques on their achievement.

Research Questions
The following research questions were used to guide the study:
1. Did students perceived their teacher classroom questioning techniques as having effect in their learning
experiences?
2. Is there any difference between male and female students’ perception on their teacher classroom
questioning techniques as having effect in their learning experiences?
3. Will there be any difference between the science and arts student’s perception on effect of teachers’
questioning techniques in their learning maths?

Research Hypothesis

1. There is no significant significant difference between male and female students’ perception on their
teacher classroom questioning techniques as having effect in their learning experiences
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2. There is no significant significant difference between Science and Arts students’ perception on their
teacher classroom questioning techniques as having effect in their learning experiences

Method

The data was generated through a questionnaire which was adapted based on a literature on the important and
effectiveness of teachers’ classroom questions developed and validated by Adedoyin (2010). The questionnaire
consisted of two sections A and B. in section A students were asked about their background information. While
section B consisted of forty (40) closed ended question statements form on the effectiveness of teachers’
classroom questions on the performance or learning outcome in mathematics. The instrument is four point-likert
rating includes strongly Agree (SA), Agree (A), Disagree (D) and strongly Disagree (SD). A total 1000 students
were randomly selected for the study. The mean response was used to analyse the data generated from the
questionnaire. In other to determine degree of agreement/disagreement in each of the scaling statements in the
questionnaire, nominal values of 4 to 1 were assigned to the different scaling statement where 4 was for strongly
agree, 3 for agree, 2 for disagree and 1 for strongly disagree. The teachers’ classroom questioning techniques
was designed to seek the opinion of students on the effect of their mathematics teacher’s classroom questions on
their performance. The mean response was used to analyse the data generated from the questionnaire.
Consequently, any response with a mean of 2.5 or more was regarded as agree and any response that was below
2.5 was regarded as disagreed.

Research question 1:

Table 1. Mean and standard deviation on student’s perception on Teachers Questioning Techniques

Statement N Mean Std. Deviation  Remark
1. My teacher’s classroom
questions raises pupils
attention and participation in 1000 3.2940 79511 Agreed
the mathematics lesson.
2. My teacher’s classroom
Questions reinforce pupil’s 1000 3.2860 73263 Agreed
mathematics learning.
3. My teacher’s classroom
questions make the teaching of 1000 3.2000 .78525 Agreed
mathematics interesting.
4. My teacher’s classroom
questions motivate pupils to 1000 3.2640 73949 Agreed
learn mathematics.
5. My teacher’ classroom
Questions improve pupil’s high 1000  3.0840 .67037 Agreed
level thinking skills in
mathematics.
6. My teacher’s classroom
questions are used to identify 1000 3.1200 .66486 Agreed
student’s existing knowledge
in mathematics.
7. My teacher’s classroom

questions help pupils to 1000 3.0540 .77180 Agreed
participate in mathematics
classes.
8. My teacher’s questioning
techniques is an effective 1000 3.3000 .60528 Agreed

measure to manage and control
classroom for effective
learning mathematics.
9. My teacher’s classroom
questions can be an effective 1000 3.1920 .66902 Agreed
way to find out what pupils
have mastered after the
teaching process.
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My teacher’s classroom
questions in mathematics
classroom are very useful for
feedback purposes.

My teacher’s classroom
questions are always based on
students needs.

My teacher’s classroom
questions can be used as a
follow up to help learning
mathematics.

My teacher’s classroom
questions are very useful to
probe students understanding.
My teacher’s classroom
questions are very useful for
prompting student’s thinking
skills in mathematics.

My teacher’s classroom
questions are used to diagnose
students learning problems in
mathematics.

My teacher’s classroom
questions develop deep
cognitive critical thinking for
mathematics learning.

My teacher’s classroom
questions are use as positive
reinforcement for student
learning.

Teacher’s classroom questions
are always geared students
towards positive learning
outcomes.

My teacher’s classroom
questions are used to gain
further insight of student’s
mathematical ideas.

My teacher’s classroom
questions always have an
impact on students’
mathematical understanding.
My teacher’s classroom
questions lead to discussions
and communication of
mathematical ideas.

My teacher’s classroom
questions prompt students to
express themselves freely.

My teacher’s classroom
questions stimulate students to
pursue maths knowledge on
their own.

My teacher’s classroom
questions can be used to
evaluate students’ readiness to
learn mathematics.

My teacher’s classroom

1000

1000

1000

1000

1000

1000

1000

1000

1000

1000

1000

1000

1000

1000

1000

3.1700

2.2260

2.9980

3.3300

3.3960

3.2900

3.3220

3.1440

2.9740

3.0820

3.0820

3.3180

3.1240

3.1080

3.1900
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63364

.73448

.66516

.71387

.65697

74192

2.02939

.59297

.78098

.66912

75089

.69955

.68782

.76480

.61178

Agreed

Disagreed

Agreed

Agreed

Agreed

Agreed

Agreed

Agreed

Agreed

Agreed

Agreed

Agreed

Agreed

Agreed
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40.
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questions help to identify
students retention in
mathematics knowledge.

My teacher’s classroom
questions help to stimulate
students’ thinking abilities in
solving mathematics problems.
My teacher’s classroom
questions develop students
inquiring attitudes in
mathematics.

My teacher’s classroom
questions help in assessing
achievements of instructional
goals and objectives during
mathematics lessons.

My teacher’s classroom
questions always make
students active in mathematics
lesson.

My teacher’s classroom
questions help in reviewing
and summarising of previous
lessons.

My teacher’s classroom
questions encourage students
to pay attention in mathematics
lessons.

My teacher’s classroom
questions encourage students
to think during mathematics
lessons.

My teacher’s classroom
questions empower students to
do well in mathematics.

My mathematics teacher asks
a lot of questions during
lessons.

Teacher’s classroom questions
always have an impact on
students understanding of
mathematical concepts.

My teachers’ classroom
questions have an impact on
student’s performance in
mathematics.

My teacher’s classroom
questions do help students to
pass mathematics
examination/test.

Students do not need teachers’
classroom questions to be able
to do well in mathematics.
My teacher’s classroom
questions make me to learn
mathematics better.

A lot of time is wasted in
learning mathematics, when
the teacher asks questions.

1000 3.2740
1000 3.0540
1000 3.2080

1000 3.0100
1000 3.0340
1000 2.9820
1000 2.3860
1000 3.8180
1000 3.1600
1000  3.1940
1000 3.0680
1000 3.9080
1000 3.0520
1000 2.2540
1000 3.3980
1000 3.2340
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.68658

.72084

.70798

.80905

.71928

.74983

1.00738

4.14464

15827

.71054

.73206

5.47773

71681

1.08197

.62609

.70693

Agreed

Agreed

Agreed

Agreed

Agreed

Agreed

Disagreed

Agreed

Agreed

Agreed

Agreed

Agreed

Agreed

Disagreed

Agreed

Agreed
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Research Question 2:

Is there any difference between male and female students’ perception their teacher classroom questioning
techniques as having effect in their learning experiences?

To find it there were significance differences between the male and female in the perception of the students on
the effect of the students’ classroom questioning techniques in the performance in mathematics, the responses of
the students to the questionnaire were analyse using t-test. Out of the forty items on the questionnaire seven
items exhibited gender significant differences at 0.05 alpha levels. The results of the independent t-test, which
showed that there were gender significant differences at 0.05 alpha level in the perceptions of students on the
effects of teachers’ classroom questioning techniques in mathematics lesson in the following areas:

= (Item 2) My teacher’s classroom questions reinforce pupil’s mathematics learning (mean for male
students is 3.24 and the mean for female is 3.36, significant at 0.01)

= (Item 4) My teacher’s classroom questions motivate pupils to learn mathematics. (mean for male
students is 3.22 and the mean for female is 3.34, significant at 0.01)

= (Item 17) My teacher’s classroom questions are used as positive reinforcement for student learning
(mean for male is 3.19 and the mean for female is 3.52, significant at 0.03)

= (Item 24) My teacher’s classroom questions can be used to evaluate students’ readiness to learn
mathematics (mean for male is 3.01 and mean for female is 3.13, significant at 0.04)

= (Item 34) my mathematics teacher asks a lot of questions during lessons (mean for male is 3.59 and
mean for female is 4.15, significant at 0.03)

= (Item 36) My teacher’s classroom questions have an impact on students’ performance in mathematics
(mean for male is 3.51 and mean for female is 4.40, significant at 0.04)

= (Item 40) A lot of time is wasted in learning mathematics, when the teacher asks questions (mean for
male is 3.19 and mean for female is 3.31, significant at 0.01)

Research Hypothesis 1

There is no significant significant difference between male and female students’ perception on their teacher
classroom questioning techniques as having effect in their learning experiences

Table 2: T-test of male and female students on their perception on the questioning techniques.

Gender N Mean SD Df T.cal T-tab Decision
Male 600 3.27 0.34

998 -0.4 0.95 NS
Female 400 3.28 0.20

From Table 2, t-calculated of -0.4 is less than table value of 0.95, which indicates that the difference in the mean
is insignificant. Therefore, the hypothesis is accepted. This show that male and female students perception on
their teachers questioning techniques are the same.

Research Question 3

Will there be any difference between the science and arts student’s perception on effect of teachers’
guestioning techniques in their maths learning?

= To find it there were significance differences between the Science and Arts in the perception of the
students on the effect of the students’ classroom questioning techniques in the performance in
mathematics, the responses of the students to the questionnaire were analyse using t-test. Out of the
forty items on the questionnaire seven items exhibited significant differences at 0.05 alpha levels. The
results of the independent t-test, which showed that there were significant differences between science
and arts students at 0.05 alpha level in the perceptions of students on the effects of teachers’ classroom
questioning techniques in mathematics lesson in the following areas:

= (Item 2) My teacher’s classroom questions reinforce pupil’s mathematics learning (mean for science
students is 3.12 and mean for arts is 3.38, significant at 0.01)

= (Item 4) My teacher’s classroom questions motivate pupils to learn mathematics (mean for science
students is 3.19 and mean for arts is 3.38, significant at 0.01)

= (Item 21) My teacher’s classroom questions lead to discussions and communication of mathematical
ideas (mean for science students is 0.62 and mean for arts is 3.09, significant at 0.01)
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= (Item 30) My teacher’s classroom questions help in reviewing and summarizing of previous lessons
(mean for science students is 3.15 and mean for arts is 5.25, significant at 0.02)

= (Item 35) Teacher’s classroom questions always have an impact on students understanding of
mathematical concepts (mean for science students is 4.15 and mean for arts is 6.95, significant at 0.04)

Research Hypothesis 2

There is no significant significant difference between Science and Arts students’ perception on their teacher
classroom questioning techniques as having effect in their learning experiences

Table 3. T-test of Science and Arts students on perception of Teachers’ Questioning Techniques

Subjects N Mean SD Df T.cal T-tab Decision
Science 500 4.38 1.42

998 0.62 0.95 NS
Arts 500 3.03 1.03

From table 111, calculated t-value od 0.62 is less than table value of 0.95 and this shows that there is no
significant difference in the Science and Arts students opinion on their teachers questioning techniques. For this
the hypothesis is accepted.

Findings

The study sought to seek the opinion of SSII students at the Bungudu Local Government Area of Zamfara State
on the effects of teachers questioning techniques with regards to their performance in mathematics. The research
of mathematics teacher’s classroom questioning techniques is very important not only for facilitating students’
teaching and learning but also improving teacher proficiency in the classroom at secondary schools. The result
showed that significant difference existed between genders in learning maths. The finding is consistent with the
available literature by Omobola (2010) and Adebola & Ajibogba (2012) that stated the role of teachers’
classroom questioning techniques as an important teacher-quality which influences students’ academic
performance. In a similar finding, Croom and Stair (2005) established that teachers’ classroom questioning
techniques enhances students teaching and learning by developing critical thinking skills. The result also
revealed that significant difference exists between the science and art students on their perception on effect of
teachers’ questioning techniques.

Conclusion

From the results it can be recommended that in-service workshops should be provided for mathematics teachers
on how to use effective classroom questioning techniques to improve learning experiences of students. Also
teachers should be exposed to various questioning techniques and it is important at the Colleges of Educations,
Faculty of Education and other Teacher Education Institutions. The issue of good use of teachers’ classroom
questioning for effective learning outcome should be incorporated in the various teacher training colleges in
Nigeria.
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Teachers 'Responsibilities for Creating Multiple Learning Environments in
Education

Erol KOCOGLU
Inonii University

Abstract: It can be said that one of the main problems faced by the students during the teaching and learning
process is the uniform transfer. Many theoreticians and model developers have criticized this transfer style with
their studies. Within the framework of these criticisms, the concept of multiple learning environment, which has
increased in importance in the teaching-learning process, has started to take place in educational literature. The
advantages that this concept offers to the learning environment impose a number of responsibilities on the
teacher. It can be said that the situation of overcoming these responsibilities is related to teachers' proficiency
levels. The concept of multiple learning environment, which has the characteristics of using different strategies,
methods and techniques at the same time and using different tools, materials and materials related to the subject
at the same time, is based on the permanent learning in education. In this study, it was tried to determine the
responsibilities of teachers on the subject with the screening model.

Keywords: Multiple learning, Environment, Education, Responsibility

Egitimde Coklu Ogrenme Ortamlarinin Olusturulmasina Iliskin Ogretmen
Sorumluluklar:

Ozet: Egitim siirecinde 6grencilerin grenme 6gretme siirecinde kargilastiklart problemlerin basinda tek diize
aktarimin geldigi soylenebilir. Bu aktarim tarzina yonelik, bircok kuramci, model gelistiricisi yaptiklar
calismalarla elestiriler 6ne siirmiiglerdir. Bu elestiriler ¢ergevesinde, dgrenme-6gretme siirecinde dnemi her
gecen zaman diliminde artan ¢oklu 6grenme ortami kavrami, egitim literatiiriinde yer almaya baslamistir. Bu
kavramin, 6grenme ortamina sundugu avantajlar, Ogretmene bir takim sorumluluklar yiiklemistir. Bu
sorumluklarin {istesinden gelme durumu, Ogretmenlerin yeterlilik diizeyleriyle ilgili oldugu séylenebilir.
Anlattig1 konuya iligkin ayni anda birbirinden farkli strateji, yontem ve teknik kullanimi, konuya iliskin farkli
arag, gere¢ ve materyalleri bir arada kullanma gibi niteliklere sahip olan ¢oklu &grenme ortami kavrami,
egitimde kalict 6grenmeyi temele almaktadir. Yapilan bu ¢aligmada da, konuya iliskin &gretmenlere diisen
sorumluluklar tarama modeliyle tespit edilmeye ¢aligilmustir.

Anahtar Kelimeler: Coklu 6grenme, Ortam, Egitim, Sorumluluk

Giris

BiT’in egitim ortamlar: i¢in sundugu énemli kavramlardan biri goklu ortam &grenmedir. Coklu ortamda yazi,
grafik, fotograf, hareketli gercek goriintii (video), canlandirma (animasyon), ses, miizik gibi veri tiirleri
bulunmaktadir (Yinkiil, 2018). Mayer (2009) ¢oklu ortami, bir Ogretim materyalinin resim ve metinle
desteklenerek birden farkli formatta sunulmasi olarak tanimlamistir. Egitimde bu ortamlarin olusturulmasinda
teorik altyapilarin kullanilmast 6énem arz etmektedir. Coklu ortam 6grenmenin teorik altyapisi Mayer (2009)
tarafindan Coklu Ortam Ogrenme Biligsel Teorisi (COOBT) ile agiklanmustir. Mayer COOBT’yi Calisan Bellek
Kuram (CBK), Bilissel Yiik Kurami(BYK) ve ikili Kodlama Kuramina (IKK) dayandirmistir (Kilig, 2013;
Yiinkiil, 2018).

Coklu ortam teknolojileri, 6grenme-0gretme siireglerinde yaygin olarak kullanilmakla birlikte resim, video, ses,
animasyon ve simiilasyonlarin bir araya gelmesi ile olusur (Rogers, 2001; Kilic Cakmak, 2007). Schwier ve
Misanchuk (1994°den akt. Kili¢ Cakmak, 2007) ¢oklu ortami, birbiriyle biitiinlesmis farkli kaynaklar1 iceren bir
Ogretim programi olarak tanimlamaktadirlar. Horton (2000°den akt. Kilig Cakmak, 2007) ise ¢oklu ortamin
metin, resim, ses ve hareketli resimlerin tek bir sayfada bir araya getirilmesi oldugunu belirtmektedir. Alessi ve
Trollip (2001°den akt. Kilig Cakmak, 2007) ¢oklu ortamlarin, metin, konusma, ¢izimler, fotograflar, miizik,
animasyonlar ve sesli/sessiz videolar1 igerdigini sdylemektedirler. Jonassen, Howland, Moore ve Marra (2003)
¢oklu ortamy, iletisim siirecinde birden fazla ortamin biitiinlestirilerek sunulmasi olarak tanimlamaktadirlar (akt.
Kilig Cakmak, 2007).
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Ogrenme-gretme siirecinde programlarda yer alan kazamimlar dogrultusunda etkinlikleri gerceklestiren dersin
aktaricisi olan dgretmenlerin anlamli ve somut 6grenmelerin 6grenme ortaminda gerceklesmesi icin bir takim
faaliyetler gergeklestirirler. Bu faaliyetler strateji, yontem ve teknik cesitliligi olmakla birlikte materyal ve arag
gerec cesitliligi de olabilir. Gergeklestirilen bu cesitliliklerin ayn1 anda grenme ortaminda kullanilmasi, ¢coklu
o0grenme ortaminin gerceklesmesi olarak ifade edilebilir. Yapilan bu g¢alismada, dgretmenlerin bu 6grenme
ortamlarina iliskin sorumluluklarini incelemek amacryla gerceklestirilmistir.

Yontem

Egitimde ¢oklu 6grenme ortamlarmin olusturulmasina iligkin 6gretmen sorumluluklarma iliskin 6gretmen
goriisleri dogrultusunda analizini temele alan bu ¢aligmada nitel bir yaklasim tercih edilmistir. Nitel arastirma
“aragtirmacilarin arastirarak konu ya da konulari dogal ortamda inceledikleri, arastiran insanlarmn getirmis
olduklar1 anlamlar agisindan olguyu anlamlastirma ve yorumlama gabasi igerisinde olduklar1 bir arastirma
yontemi” olarak tanimlanmaktadir (Ekiz, 2003: 41; Dogan, Demir ve Pinar, 2014: 239; Akman ve Parlak, 2018:
1351). Calisma, bir durumu tiim boyutlariyla oldugu gibi derinlemesine bir sekilde inceledigi i¢in olgu bilim
deseni kullanilmistir. Arastirmada c¢alisma grubunu, Malatya il milli egitim miidiirligine bagh ¢esitli
ortaokullarda gérev yapan 20 dgretmen olusturmaktadir. Verilerin elde edilip degerlendirilmesinde arastirmaci
tarafindan hazirlanip uygulanan yar1 yapilandirilmis gériisme formu kullanilmigtir. Goriisme formu araciligiyla
elde edilen veriler icerik analizi teknigiyle alt temalar seklinde tablolar halinde bulgular kisminda verilmistir.

Bulgular

Egitimde ¢oklu O6grenme ortamlarinin olusturulmasma iliskin 6gretmen sorumluluklarina iliskin 6gretmen
goriislerinin yar1 yapilandirilmis gériisme formu araciligryla degerlendirildigi bu ¢alismada elde edilen veriler
icerik analizi teknigiyle analiz edildikten sonra elde edilen bulgular sekiller halinde asagida verilmistir. Yari
yapilandirilmig goriisme formunda yer alan “Bir 6gretmen olarak ¢oklu 6grenme ortaminin en dnemli 6zelligi
sizce ne olabilir?” seklinde ki soruya vermis olduklari yanitlar alt temalar seklinde asagida verilmistir. Bu
yanitlara bakildiginda 6gretmenlerin tamaminin ¢oklu 6grenme ortaminin bireyin siiregteki dgrenme diizeyini
olumlu yonde etkiledigine iliskin bir sonuca varilabilir.

Sekil 1. Calisma grubu iiyelerinin ¢oklu 6grenme ortaminin en 6nemli 6zelligine iligkin algilar

Calisma grubunu olusturan dgretmenlerinin yar1 yapilandirilmis gériisme formunda yer alan “Coklu 6grenme
ortamini derslerinizde olusturmak icin ne gibi etkinlikler gergeklestiriyorsunuz?” seklindeki soruya vermis
olduklar1 yanitlar icerik analizi teknigiyle analiz edildikten sonra alt temalar halinde sekli 2’de verilmistir.
Sekil’2’ye bakildiginda 6gretmenlerin bu 6grenme ortamlarint olugturmak igin birbirinden farkli etkinlikler
gerceklestirdikleri gézlemlenmektedir (Sekil 2).
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Sekil 2.Calisma grubunun COO igin gerceklestirdigi etkinliklere iliskin goriisleri

Yari yapilandirilmig gériisme formunda yer alan “COO ortamlaryla ilgili etkinliklerin gergeklestirilmesiyle ilgili
oOnerileriniz nelerdir?” seklindeki problem climlesine vermis olduklari yanitlar alt temalar seklinde sekil 3’de
verilmistir. Sekil 3’de verilen alt temalara bakildiginda 6gretmenlerin birbirinden dikkat ¢ekici Onerilere yer

verdikleri goriilmektedir.

\

\_ /

Sekil 3.Calisma grubunun COO’ye yonelik dnerileri

Sonugclar
Calisma grubunu olusturan iiyelerin, egitimde ¢oklu 6grenme ortamlarinin olusturulmasina iligkin 6gretmen

sorumluluklarina iligkin algilarinin degerlendirildigi bu c¢alismada, yar1 yapilandirilmis goriisme formu
araciligiyla bulgular belirlenmistir. Calisma bulgularindan hareketle elde edilen sonuglara bakildiginda,
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dgretmenlerin konuya iliskin dikkate cekici algilara sahip oldugu sdylenebilir. Ogretmenlerin ¢alisma konusuna
iligkin algilarina bakildiginda, ¢oklu 6grenme ortaminda dgretmenlere diisen sorumluluklarin 6grenme diizeyini
arttirma temelli oldugu ifade edilebilir. Caligma bulgularindan hareketle;
v Ogretmenlerin dgrenme-6gretme siirecinde ¢oklu 6grenme ortami olusturmak igin birgok etkinlik
gerceklestirdigi,
v' Coklu d6grenme ortaminda dersin dgretmenlerinin temel amacimin anlamli, somut ve kalic1 dgrenmeler
saglamak oldugu,
v Ogretmenlerin ¢alisma konusuna iligkin ileri siirdiikleri onerilere bakildiginda, coklu &grenme
ortamlarinda egitim vermesi destekledigi,
v Ogretmenlerin ¢oklu 6grenme ortami olusturmak icin materyal, yontem ve drnek olay gesitliliginden
yararlandiklari gibi sonuglara ulagilmistir.
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Analysis of Kohlberg's Moral Development in Terms of Value Transfer in
Educational Institutions

Erol KOCOGLU
Inonii University

Abstract: Kolhberg's moral development is a theory that is categorized as pre-tradition, traditional and
transcultural, and serves as a compass in terms of value transfer in learning environments. This theory is also an
important criterion in evaluating the viewpoint of gaining individual and social value. This criterion varies from
geography to geography, from culture to culture, from society to society and from individual to individual. The
main purpose of this study is how this theory is perceived and evaluated in educational institutions in our
society. In this study, opinions were taken through semi-structured interview form with teachers working in
schools to reveal this perception and evaluated by subjecting them to content analysis. While determining the
study teachers, random sampling method was used and 40 teachers from different branches were studied. The
interviews with the teachers were made by the researcher and the opinions received from the teachers were
grouped as sub-themes. Looking at the results of the study, it is seen that most of the teachers who make up the
study group practically apply this model although they know it theoretically.

Keywords: Morality, Theory, Value, Transference

Kolhberg’in Ahlak Gelisiminin Egitim Kurumlarinda Deger Aktarimi
Acisindan Analizi

Ozet: Kolhberg’in ahlak gelisimi gelenek dncesi, geleneksel ve gelenek otesi seklinde kategorilere ayrilan bir
kuram olup deger aktarimi agisindan 6grenme ortamlarinda, aktaran agisindan bir pusula gorevi gormektedir. Bu
kuram, bireysel ve toplumsal deger kazanma bakisinin degerlendirilmesinde ayni1 zamanda 6nemeli bir Slgiittiir.
Bu 0lgiit, cografyadan cografyaya, kiiltiirden kiiltiire, toplumdan topluma ve bireyden bireye gore degiskenlik
gostermektedir. Toplumuzda bu kuramin egitim kurumlarinda nasil algilandigi ve degerlendirildigi bu
¢alismanin temel amacini olusturmaktadir. Yapilan bu ¢alismada bu algiy1 ortaya ¢ikarmak i¢in okullarda gérev
yapan ogretmenlerle yart yapilandirilmis gériisme formu araciligiyla goriisler alinmis ve icerik analizine tabi
tutularak degerlendirilmistir. Caligmada Ogretmenler belirlenirken, tesadiifi 6rnekleme yontemi kullanilmus,
farkl1 branslardan 40 6gretmenle calisilmistir. Ogretmenlerle yapilan gériismeler arastirmaci tarafindan birebir
yapilmis ve oOgretmenlerden alman goriisler alt temalar seklinde gruplandirilmistir. Calisma sonuglarina
bakildiginda, ¢aligma grubunu olusturan 6gretmenlerin birgogunun bu modeli teorik olarak bilmelerine ragmen
pratik olarak uyguladiklart goriilmektedir.

Anahtar Kelimeler: Ahlak, Kuram, Deger, Aktarim

Giris

Lawrence Kohlberg 1927 yilinda New York’da dogmus ve 1948 yilinda Sikago Universitesinde egitim
gormiistiir. Kohlberg, ahlaki gelisimde zihinsel (cognitive) etkenler iizerinde dnemle duran ve gelisim kavramin
buna gore olusturan arastirmacilardan biridir (Mercin, 2005; Giirses ve Kilavuz, 2016). Kohlberg ahlak
gelisiminin biligsel gelisim ile paralellik gdsteren bir yaklagim icerisinde olustugunu aciklamistir. Tayland,
Malezya, Meksika, Tiirkiye gibi ¢esitli iilkelerdeki ahlaki diigiinmeleri arastiran Kohlberg, bu iilkelerde yasayan
bireylerde birbirine benzer gelisim siireglerinin varligini saptamistir. Geligim siirecinin bir dine ya da dinsizlige
baglh olmadigim belirlemistir. Kohlberg’e gore biitlin kiiltiirlerdeki insanlar adalet, esitlik, sevgi, saygi, otorite
gibi ayn1 temel ahlaki kavramlar1 kullanirlar (Onur, 1995; Giirses ve Kilavuz, 2016). Kohlberg’e gore ahlak, hak-
haksizlik, dogru-yanis, iyi-kotii konularinda bilingli yargilama ve karar vermeyi ve bu karar dogrultusunda
davranista bulunmay1 kapsayan biligsel bir yapidir. Bir bagka deyisle Kohlberg’e gore biligsel bir yetenek olan
ahlak, bireyin kendisinin belirledigi ve ayni zamanda evrensel ilkelerle ortiisebilecek diizeydeki ilkelere gore
yargida bulunmasi, kararlar almast ve bu dogrultuda da davranabilmesi yetenegidir (Cift¢i, 2003; Sariaslan,
2016).

Kolhberg’in kuramina gore, kisilerin ahlaki gelisimleri her biri iki basamak iceren toplam ii¢ donemden
olugmaktadir. Birinci donem (gelenek Oncesi), birinci basamakta otoriteye uyum ve cezadan kaginma akil
yiiritmede belirleyici iken; ikinci basamakta karsilikli degisim ve bireysel cikarlar 6ndedir. ikinci dénem
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(geleneksel), iiciincii basamakta odak digerleri ve kisilerarasi iliskiler iizerine dordiincii basamakta toplumsal
diizen belirleyicidir. Ugiincii donem (gelenek otesi), besinci basamakta ise birey toplumsal diizeyi asarak bireyi
merkeze koyan toplumsal sdzlesme ve sosyal fayda iizerinden ahlaki yargisini olusturur. Son olarak ise altinci
basamakta adalet, sayg1 gibi evrensel ilkeler lizerine odaklanir (Kolberg and Hersh, 1977°den akt. Eksi, 2004).

Egitim kurumlari deger aktarimin gerceklestigi onemli kurumlarmn basinda gelmektedir. Bazi degerlerin
kazandirilmasinda bazi egitim kademeleri ve yaslar kritik 6neme sahiptir. Bu kademler ve yaslarda kazandirilan
degerlerin kazandirilmas: siirecinde bazi kuram ve yaklasimlardan yararlanilmaktadir. Bu kuramlardan biri de bu
calismanin temelini olusturan Kolhberg’in ahlaki gelisim kuramidir. Bu kuramin deger aktarimindaki etkililik
diizeyi bu ¢aligmada aragtirmaci tarafindan degerlendirilmistir.

Yontem

Kolhberg’in ahlak gelisiminin egitim kurumlarinda deger aktarimi agisindan analizini temele alan bu galigmada
nitel bir yaklagim tercih edilmistir. Nitel arastirma “arastirmacilarin arastirarak konu ya da konulari dogal
ortamda inceledikleri, arastiran insanlarin getirmis olduklar1 anlamlar agisindan olguyu anlamlagtirma ve
yorumlama ¢abasi icerisinde olduklari bir arastirma yontemi” olarak tanimlanmaktadir (Ekiz, 2003: 41; Dogan,
Demir ve Pinar, 2014: 239; Akman ve Parlak, 2018: 1351). Yapilan bu ¢alismada bu algiy1 ortaya ¢ikarmak igin
okullarda gorev yapan 0gretmenlerle yar1 yapilandirilmis goriisme formu araciligiyla goriisler alinmis ve igerik
analizine tabi tutularak degerlendirilmistir. Calismada, 6gretmenler belirlenirken, tesadiifi drnekleme yontemi
kullamilnug, farkli branglardan 40 &gretmenle calisilmistir. Ogretmenlerle yapilan goriismeler arastirmact
tarafindan birebir yapilmis ve 6gretmenlerden alinan goriisler alt temalar seklinde gruplandirilmistir.

Bulgular
Yapilan calismada, c¢alisma grubunu olusturan Ogretmenlere yoneltilen “Deger aktarimini derslerinizde

gerceklestirirken Kolhberg’in ahlak gelisim kuramindan yararlaniyor musunuz, neden?” seklindeki soruya
vermis olduklar1 yanitlar alt temalar halinde sekil 1°de verilmistir.

A{;]k]ay]cl g
tasnif
(f-15) Kamtlanm]s oling
(f-10y Teorik s6ylem
(t-15)

Sekil 1. Caligma grubu iiyelerinin ahlak gelisim kuraminda yararlanma durumuna iligkin goriisleri

Sekil 1’e bakildiginda calismaya katilan d6gretmenlerin, konuya iligkin algilarina bakildiginda, deger aktariminda
ahlak gelisim kuraminin etki durumuna iliskin farkli algilara sahip olduklar1 goriilmektedir. Ozellikle kuramin
deger aktarimu iizerinde etki diizeyine olumsuz yaklagsan &gretmenlerin, kuramin ilkelerinin sadece teorik bir
sOylemden ibaret gérmeleri dikkat ¢ekici bir durum olarak ifade edilebilir.

80



International Conference on Research in Education and Science (ICRES), March 21-24, 2020, Istanbul/Turkey

Yar1 yapilandirilmis goériisme formunda yer alan “Kolhberg’in ahlak gelisim kuramindan derslerinizden
yararlantyorsaniz elestirdiginiz yoniinii hangi kavramlarla ifade edersiniz? seklindeki soruya vermis olduklari
yamtlar sekil 2°de verilmistir. Ogretmenlerin vermis oldugu kavramsal yanitlar incelendiginde 6gretmenlerin bir
kisminin (f-15) bu kurami kullanmadig1 kullananlarin ise dikkat ¢ekici cevaplar verdikleri gozlemlenmektedir.

Sonuglar

Arastirma verilerini elde etmek amaciyla yar1 yapilandirilmig gériisme formu araciligiyla elde edilen bulgulardan
hareketle Kolhberg’in ahlak gelisiminin egitim kurumlarinda deger aktarimi agisindan analizini temele alan bu
calismada 6nemli sonuglarin elde edildigi sdylenebilir. Calismada elde edilen bulgulardan hareketle;
v/ Egitim kurumlarinda gorev yapan Ogretmenlerin tamaminin deger aktariminda Kolhberg’in ahlak
gelisim kuramindan yararlanmadiklari,
v Deger aktariminda Kolhbergin ahlaki gelisim kurammin énemli bir rehber oldugu,
v" Bu kuramin igerdigi degerler agisindan insanlari donemsel olarak siniflandirmasiin 6gretmenler
tarafindan elestirildigi,
v Bu kuramdan yararlanmayan 6gretmenlerin bu kuram sadece, teorik bir sdylemden ibaret gordiigii gibi
sonuglara ulagilmstir.
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The Importance of Orientation Guidance in Education and Training
Activities
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Abstract: The participation of human beings in social and social activities in society is an important process in
terms of socialization. The effective realization of this process can be achieved by the individual's ability to solve
adaptive problems. An individual's encounter with orientation problems is closely related to his educational life.
Therefore, the trainings that the individual receives for orientation guidance in the education process are very
important. The socialization process of the individual can be facilitated or made difficult through educational
activities. This situation is commensurate with the competence knowledge of the personnel responsible for the
quality of education or training activities. In this study prepared based on qualitative method, scanning model
was used. It has been found that activities for orientation guidance that form the subject of the study should be
prepared with an approach that takes the student to the center in addition to the dimension of adaptation to the
school and rule reminder. As a result of this study, it was concluded that orientation activities also contribute to
students' communication and problem solving skills. In the light of the results obtained in the study, suggestions
were presented by the researcher.

Keywords: Compliance, Guidance, Education, Training
Egitimde Oryantasyon Etkinliklerine iliskin Ogretmen Gériisleri

Ozet: insanoglunun toplum igerinde sosyal ve toplumsal aktivitelere katilimi toplumsallasma agisindan oldukga
o6nemli bir siiregtir. Bu siirecin etkili bir sekilde gergeklesebilmesi bireyin uyumsal problemleri ¢ozebilmesi ile
gerceklesebilir. Bireyin oryantasyon problemleriyle kargilagsmasi egitim hayatiyla yakindan iliskilidir. Bundan
dolay1, bireyin egitim siirecindeki oryantasyon rehberligine yonelik aldigi egitimler oldukg¢a Onem arz
etmektedir. Bireyin toplumsallasma siireci, egitim — O&gretim etkinlikleriyle kolaylagtirilabilir ya da
zorlastirilabilir. Bu durum siire¢ igerisinde kaliteli bir sekilde yonetilmesi veya yiiriitiilmesi egitim-6gretim
etkinliklerinden sorumlu olan personelin yeterlilik bilgisiyle orantilidir. Nitel yontem temelli hazirlanan bu
calismada tarama modeli kullanilmistir. Calisma konusunu olusturan oryantasyon rehberligi etkinliklerinin
ogrencilerde okula uyum saglama, kural olusturma, etkili iletisim kurma ve problem ¢dzme becerisine katkida
bulundugu bulgusuna ulasilmistir. Calismada elde edilen sonuglar 1s18inda arastirmaci tarafindan Oneriler
sunulmustur.

Anahtar Kelimeler: Uyum, Rehberlik, Egitim, Ogretim

Giris

Egitim, bireyin kisiliginin gelisimine ve yasaminda kullanacagi gerekli bilgi, beceri, tutum, deger ve davranisin
olugsmasina katki sunan bir siirectir (Tezcan, 1997). S6nmez (1991) egitimi ‘cevre ayarlamasi yoluyla kiginin
davraniglarini istendik yonde degistirme ve degerlendirme siireci’ olarak tanimlamistir. Modern ¢agda egitim
uygulamalar1 tlkelere gore gesitlilik gosterse de devletlerin egitim hedefinde, vatandaslarini zamanin gerekli
kildig1 nitelik ve yetkinlige sahip, toplumun degerlerini kusanmis olarak yetistirme diigiincesinin oldugu
soylenebilir. Toplumsal degerlere gore egitim programlari, amaglar, yeterlikler, icerik ve yontem belirlenir
(Popham, 1986 akt., Giil, 2004) ve bu stiregte iilkelerin ihtiya¢ duyacaklar1 bilgi, beceri ve deger diger gerekli
niteliklere sahip bireyleri egitim programlarini okullarda uygulayarak yetistirme yoluna gidilir (Yapicy,
2015).Toplumun gelisiminde ve siireklilik arz etmesinde, diger iilkeler arasinda yerini almasinda egitim
kurumlarinin ve okullarin 6nemli bir vazifesi vardir (Kiigiikahmet, 1998).

Dewey, egitimi sosyal bir olgu okulu ise sosyallesmeyi saglayan kurum olarak gérmektedir. Okul, toplumun

kiigtiltiilmiis seklidir ve toplumun geleceginde rolii yadsmmamaz. Okulun gorevi bireylere kiiltiirel mirasi
aktarmak ve onlarin sosyallesmesine yardimci olup ¢evre sunmak ve ortam hazirlamaktir (Bakir, 2014).
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Fransizca kokenli bir sozciik olan oryantasyon dilimizde ‘uyumlastirma, uyumlu hale getirme’ anlaminda
kullanilmaktadir (Yitek, 2014). Oryantasyon, bireyin farkli bir ¢evreye katilmasindan dolayi olusabilecek
uyumsuzlugun kolaylikla giderilmesine yardimci olur ve adaptasyonunu hizlandirabilmektedir (Sevim ve Yalgin,
2006). Oryantasyon egitimi ise ‘yeni bir ise, yeni bir okula, liniversiteye giren kisinin ¢evresine, isine, okuluna
alisabilmesi i¢in bagladif is ya da okul ¢evresinde bulunan yetkililer tarafindan hazirlanan 6zel ve oldukca kisa
stireli bir egitim programidir’(Ceyhan,1995). Egitim kurumlarinda uygulanan oryantasyon faaliyetleri, okul
Oncesi egitimden lisansiistii egitim diizeyine Ogrencileri karsilagabilecekleri yeni durumlardan haberdar edip,
onlarin uyumunu saglar ve bdylelikle kendilerini giiclii goriip, basarilarini artirmalarma katkida bulunur
(Yesilyaprak,2005).

Yapilan ¢aligmalara gore okullarda ve sosyal ¢evrelerinde kendilerine verilen olanaklart kullanan gocuklarin
basart durumlarinin daha iyi diizeyde oldugu goriilmiistiir. Bu nedenle okullarda oryantasyon faaliyetlerinin
artirtlmasi gerekmektedir (Kepgeoglu,1994).

Okullara 6grencilerin uyumunu saglamak i¢in gerceklestirilebilecek oryantasyon etkinliklerinin bazilari su
sekildedir:

Okulun tarihgesi hakkinda bilgi vermek,

Okuldaki 6gretmen ve dgrenciler hakkinda bilgilendirme yapmak,

Okulun imkanlarinin ve fiziki yapisinin tanitimimi yapmak,

Okul ¢evresinin sosyal, kiiltiirel ve egitsel vb. durumunun 6zelliklerini belirtilmek,

Okulun egitim programuyla ilgili bilgi vermek,

Psikolojik danisma ve rehberlik faaliyetleri hakkinda bilgilendirme yapmak,

Okulda uygulanan kurallarini agiklamak vb. (Yayc1,2018).

Egitimde oryantasyon calismalariyla Ogrencilerde karsilasabilecekleri farkli durum ve olaylar karsisinda
sorunlarla bas etme becerileri gelismekte, uyum siirecini rahat bir sekilde atlatmalarini saglamaktadir.
Oryantasyon siirecinde 6grenciler ayrica etkili iletisim, problem ¢6zme becerilerini de kullanmakta bunun
sonucu olarak da dgrenciler egitim hayatinda daha kaliteli bir donem gecirebilmektedir. Yapilan bu ¢aligmada
egitim-0gretim siirecinde uygulanan oryantasyon rehberligi etkinlikleri ile ilgili 6gretmen goriisleri incelenmistir.

Yontem

Egitim oryantasyon etkinliklerine iligkin 6gretmen goriislerini belirlemeye yonelik gerceklestirilen bu calismada
nitel aragtirma yontemi kullanilmistir. Nitel aragtirma yontemi, “gdzlem, goriisme ve dokiiman analizi gibi nitel
veri toplama tekniklerinin kullanildigi, algilarin ve olaylarin dogal ortamda gercek¢i ve biitiinciil bir bigimde
ortaya konmasina yonelik nitel bir siirecin izlendigi aragtirma” bi¢iminde tanimlanmustir (Yildirim ve Simsek,
2008). Caligmada bir durumu var olan haliyle incelemek amaglandigi i¢in olgu bilim deseni kullanilmustir.
Arastirmanin ¢alisma grubunu Malatya’da devlet okullarinin ortaokul kademesinde gorev yapan 30 6gretmen
olusturmustur. Verilerin toplanmasinda ve degerlendirilmesinde yar1 yapilandirilmis goriisme formu
kullanilmustir. Elde edilen veriler igerik analizi yoluyla temalastirilip olup bulgular bélimiinde agiklanmustir.

Bulgular

Egitimde oryantasyon etkinliklerine iliskin O6gretmen goriisleri yar1 yapilandirilmis gorigme formu ile
degerlendirildigi bu ¢alismada elde edilen veriler igerik analizi teknigiyle analiz edildikten sonra elde edilen
bulgular sekiller yoluyla gdsterilmistir. Yart yapilandirilmis goriisme formunda yer alan “Egitimde uygulanan
oryantasyon etkinliklerinin &grencilere katkisi sizce neler olabilir?” bicimindeki soruya vermis olduklari
cevaplar alt temalarda gosterilmistir. Verilen yanitlara gore 6gretmenlerin tamami oryantasyon etkinliklerinin
ogrencilerin okula, ¢cevreye ve diger egitim ortamlarina uyum saglamada olumlu katki yaptigini belirtmislerdir.
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Sekil 1. Caligma grubundaki katilimcilarin oryantasyon etkinliklerinin 6grencilere katkilarina iligkin algilart

Calisma grubunu olusturan 6gretmenlere yari yapilandirilmis goriigme formu yoluyla “Sizler 6grencilerin okula
uyumuna yonelik hangi oryantasyon etkinlikleri diizenliyorsunuz? sorusuna verdikleri cevaplar igerik analizi
yapilip alt temalar bigiminde sekil 2’de gosterilmistir. Sekil’2’ye gore Ogretmenlerin dgrencilerin okula
uyumunu saglamak igin birbirinden farkli etkinlikler diizenledikleri gériilmektedir. (Sekil 2).

Sekil 2. Calisma grubundaki katilimeilarin 6grencilerin okula uyumlarini saglamaya yonelik uyguladiklar
etkinlik uygulamalar1

Calisma grubundaki katilimcilara “Egitimde uygulanan oryantasyon etkinliklerine yonelik &nerileriniz nelerdir?”
seklindeki soruya vermis olduklart yanitlar alt temalar seklinde sekil 3’te gosterilmistir. Sekil 3’te verilen alt
temalardan hareketle 6gretmenlerin Onerileri oryantasyon egitiminin belirli kaliplar disina ¢ikilip dgrencilerin
okul ile iliskisini daha canli tutmaya yonelik oldugu sdylenebilir.
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Etkinliklerde

ogrenci istegi

onemsenmeli
(f-9)

Etkinlikler f
sosyal ve fiziki kau.l ?',I?
cevreye gore 1youriigt
diizenlenmeli artirilmali

Oryantasyon (-4)
(+-8) etkinliklerine yonelik
oneriler
Etkinliklerde Okul dist gezi
mizah vb. etkinlikler
kullamlabilir diizenlenmeli
(+-5) (-4)

Sekil 3.Calisma grubunun oryantasyon etkinliklerine yonelik 6nerileri

Sonuclar

Egitimde oryantasyon etkinliklerine iligskin 6gretmen goriislerinin degerlendirildigi bu arastirmada bulgular yari
yapilandirilmig goriisme formuyla elde edilmistir. Arastirma bulgularina bakarak elde edilen sonuglara gore,
Ogretmenlerin oryantasyon etkinliklerine iliskin birbirinden farkli ve dikkat cekici algilara sahip oldugu
goriilmektedir. Ogretmenlerin oryantasyon etkinliklerine iliskin algilar1 incelendiginde, etkinliklerin
diizenlenmesinde Ogrenci istegi Onemsenmesi, sosyal ve fiziki cevreye gore etkinliklerin diizenlenmesi,
etkinliklerin egitici ve eglendirici islevinin olmasi ve veli isbirliginin gerekliligi vurgulanmistir. Calisma
bulgularindan yola ¢ikarak;
v" Ogretmenlerin oryantasyon etkinliklerine iliskin gesitli dnerilere sahip oldugu,
v Etkinliklerin 6grenci merkezli ve Ogrencinin okula uyumunu kolaylastirici yoniiniin yaninda ayni
zamanda egitici olmasi gerektigi,
v MEB’in merkezi oryantasyon etkinlikleri yaninda bolgesel ve okul diizeyinde dgrenci imkan ve
sartlarina gore etkinliklerin diizenlenip cesitlendirilmesi gerektigi,
v’ Etkinliklerin okul igi ve okul dis1 olarak diizenlenebilecegi gibi sonuglara ulagilmigtir.
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Abstract: The use of human beings with the thought that their scarce resources will never end, reminds us of
the necessity of saving value to us and all the citizens of the world. We can define saving as using the available
resources sparingly and sparingly. Saving the saving value at an early age in individuals will have an impact on
the thoughts and behaviors of individuals who will assume responsibilities in the future society. For this reason,
it is essential that we gain this value, which we will feel in every aspect of life, in the family and then in schools.
Education and training activities aim to provide students with academic knowledge as well as gain value and
skills. The 2018 Social Studies Curriculum includes 18 values that should be gained to students and one of these
values is the “savings” value. The program has goals such as individuals to show sensitivity to the issues that
concern their country and the world, to protect their natural environment, to realize that resources are limited and
act consciously. Given these goals, the function of the Social Studies course to raise individuals in social life is
important. This function can be presented to students effectively and efficiently through social studies lesson
activities in schools. Qualitative research model was used in this study. The data were analyzed with Nvivo 2011
program. As a result of the study, different perceptions of Social Studies teachers were reached. Various
suggestions are presented in line with the obtained results.

Keywords: Savings, Social studies teacher, Education, Training
Sosyal Bilgiler Ogretmenlerinin Tasarruf Degerine iliskin Algilar

Ozet: insanoglunun giiniimiizde sahip oldugu kit kaynaklari hi¢ bitmeyecek diisiincesiyle kullanimi, tasarruf
degerinin gerekliligini bizlere ve tiim diinya vatandaslarina hatirlatmaktadir. Tasarrufu elimizdeki mevcut
kaynaklar1 idareli ve tutumlu olarak kullanmak seklinde tanimlayabiliriz. Tasarruf degerinin bireylerde erken
yaslarda kazanilmasinin, gelecegin toplumunda sorumluluklar iistlenecek bireylerin diisiince ve davraniglarinda
etkisi goriilecektir. Bu nedenle yasamin her alaninda etkisini hissedecegimiz bu degeri 6nce ailede sonra da
okullarda kazandirmasi elzemdir. Egitim-ogretim faaliyetleri Ogrencilerimize akademik bilgileri vermenin
yaninda deger ve beceri kazandirmay1 amaglamaktadir. 2018 Sosyal Bilgiler Ogretim Programi’nda dgrencilere
kazandirilmasi gereken 18 deger yer almakta ve bu degerlerden birini de “tasarruf”’ degeri olusturmaktadir.
Program bireylerden iilkesini ve diinyay:1 ilgilendiren konulara duyarlilik gostermeleri, dogal g¢evrelerini
korumalari, kaynaklarin smirli oldugunun farkina varip bilingli bir sekilde hareket etmeleri gibi amaglar
bulunmaktadir. Bu amaclar géz oniine alindiginda Sosyal Bilgiler dersinin toplumsal yasamdaki bireyleri
yetistirme iglevi 6nem arz etmektedir. Bu islev ise okullarda Sosyal Bilgiler dersi etkinlikleriyle 6grencilere
etkili ve verimli bir sekilde sunulabilir. Yapilan bu c¢alismada nitel arastirma modeli kullanilmigtir. Veriler ise
Nvivo 2011 programiyla analiz edilmistir. Yapilan calisma sonucunda Sosyal Bilgiler 6gretmenlerine ait
birbirinden farkl algiya ulasilmistir. Elde edilen sonuglar dogrultusunda gesitli dneriler sunulmustur.

Anahtar Kelimeler: Tasarruf, Sosyal bilgiler gretmeni, Egitim, Ogretim

Giris

Egitim bireyin davranislarinda kendi yasantisi yoluyla istendik yonde kasitli olarak degisim olusturma siirecidir
(Ertiirk, 1972). insanoglu igin hayati bir 5neme sahip olan egitim, anne karnindan baslayip gocukluk, genglik ve
yetiskinlik donemlerini de kapsayan dinamik bir yapiya sahiptir. Bu siire¢ aslinda insanoglunun egitiminin
kesintisiz bir sekilde siirdiigiinii ve egitimin biitlinsellik arz ettigini gostermektedir. Bireylerin bir biitiin olarak
gelisimini stirdiirdigii distiniildiigiinde, sadece akademik bilgi diizeyini artirmak bireylerin egitiminde yeterli
olmadig1 goriilmiis ve bu durum ahlaki davraniglar iizerine yapilan arastirmalarin sayisi artmistir. Bu kapsamda
okullarda yiiriitillen degerler egitimi ile bireylerde goriilmek istenilen davraniglara ulagilmasi amaglanmistir.
(Wynne, 1989, akt. Dale, 1994; Superka, Ahrens, Hedstorm, Ford ve Johnson, 1976, akt. Yildirim, Becerikli,
Demirel, 2017).
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Deger, bir sosyal grup veya toplumun kendi varlik, birlik, isleyis ve devamini saglamak ve siirdiirmek i¢in
iiyelerinin ¢cogunlugu tarafindan dogru ve gerekli olduklar1 kabul edilen ortak diisiince, amag, temel ahlaki ilke
ya da inang¢lardir (MEB, 2005). TDK (2005)’g6re deger bir seyin 6nemini gosteren soyut 6l¢ii, karsilik ve kiymet
seklinde ac¢iklanmistir. Bir bagka tanimda ise, deger bir durumu bir baska duruma tercih etmektir seklindedir
(Dilmag, 2007). Hill (1991), degeri kisilerin hayatlarinda 6ncelik verdigi ve davraniglarin1 yonlendirmelerinde
etkili olan inanclar olarak izah ederken, Tolan (1996) ise insanlarin deger konusunda kiiltiirel yapilarin
onceleyen bir yaklagima sahip olduklarini belirtir.

Sosyal Bilgiler insanlarin toplumda etkin olarak hayatini siirdiirmesi igin gerekli olan bilgi, yetenek ve degeri
bireylere kazandirmaktadir (Savage ve Amstrong, 2000). Erden Sosyal Bilgileri iyi ve sorumlu vatandas
yetistirmek igin diger disiplinlerden seg¢ilmis ve birlikte yasamaya uyum saglayacak bilgi, beceri ve tutum
degerlerinin verildigi alan olarak agiklamistir (Erden, tarihsiz). Sosyal bilgiler 6gretim programinda tarih,
cografya, ekonomi, sosyoloji, antropoloji, psikoloji, felsefe, siyaset bilimi, hukuk, vatandashik bilgisi gibi
disiplinleri yer almaktadir (MEB, 2005). Disiplinler arast bir yaklagimla hareket edilen sosyal bilgiler dersinde
yararlanilan disiplinlerden biri de ekonomidir. Sosyal Bilgiler iinite ve 6grenme alanlarinda ekonomiyle ilgili
“tasarruf” degerinin 0grencilere kazandirilmasi hedeflenmekte ve bu dogrultuda kaynaklarin sinirliligi, fayda ve
maliyet dengesi, istek ve ihtiyaglarin farklilifi, gelir, gider, biitge, iiretim, dagitim, tiiketim, meslek, biitce gibi
kavramlara yer verilmektedir (MEB, 2018).Tasarruf kelimesi ‘herhangi maddeyi veya bir nesneyi artirmak
ihtiyata veya yedege alarak muhafaza etmek’ seklinde tanimlanmistir (TDK,1988). Tasarrufu Adam Smith ise
geciktirilmis tiiketim seklinde tanimlamigtir (Karakas, 1986). Bayraktar (2019) tasarrufu, geliri ihtiya¢ halinde
kullanilmak iizere bekletilen ertelenmis tiiketim olarak agiklamis ayrica tasarrufun bazi uygulama gesitlerinin
bulundugu bu uygularin ise i¢ tasarruf, goniillii tasarruf, zorunlu tasarruf, dinamik tasarruf, dis tasarruf ve rezerv
tasarrufu oldugunu belirtmistir. Aydogdu (2019) tasarrufu yurt i¢i tasarruf, yurt disi tasarruf, 6zel-kamusal
tasarruf, goniilli-zorunlu tasarruf, ayni-nakdi tasarruf bigiminde smiflandirmistir. Tasarruf tanimlamalari ve
smiflamalarinda insanoglunun elindeki mevcut imkanlarini mevcut sartlar dogrultusunda kanaat ederek
kullanmas1 gerektigi diigiincesinin yattigini soyleyebiliriz. Bu arastirma Sosyal Bilgiler 6gretmenlerinin tasarruf
degerine iligkin sahip olduklar1 algiy1 ortaya ¢cikarmak amactyla yapilmistir.

Yontem

Calismada nitel arastirma yontemi kullanilmistir. Nitel arastirma, gézlem goriisme ve belge tahlili gibi nitel
veriler elde etme yontemlerinin uygulandigi, algilarin ve olaylarin gergekei bir sekilde agiklanmaya calisildigt
arastirma bi¢imi olarak ifade edilebilir (Yildirnm ve Simsek, 2005). Nitel arastirmalarla belli bir konu {izerinde
derinlemesine irdeleme yapilabilir. Birebir iliskili ve olgunun merkezinde bulunan kisilerle gériisme ile betimsel
aragtirma deseni kullanilmistir. Betimsel aragtirma mevcut durumu var oldugu sekliyle betimlemeyi hedefleyen
yaklagimdir (Karasar, 2005). Arastirma Sosyal bilgiler 6gretmenlerinin tasarruf degerine iligkin algilarimi
belirlemeye yonelik olmasindan dolayr durum galismasidir. Aragtirmanin c¢alisma grubunu 2019-2020 egitim
ogretim yili giiz doneminde Malatya ilinde farkli okullarda gorev yapan 30 sosyal bilgiler dgretmeni
olusturmustur. Calismada yer alan 6gretmenlerin 18’1 erkek, 12’si kadindir. Aragtirma verilerinin toplanmasi
asamasinda yari yapilandirilmig goriisme formu kullanilmigtir. Goriisme igin i¢ten ve samimi bir ortamda
olusabilmesi i¢in goniilliilik esasina dayali olarak ¢alisma yiiriitiilmiis ve bu esnada ¢aligmaya katilan kisilerin
izni ile ses kayit cihaziyla goriisme kaydedilmistir. Yart yapilandirilmis goriisme formuyla elde edilen veriler
Nvivo 11 nitel veri analiz programiyla analiz edilmis ve Sosyal Bilgiler 6gretmenlerinin tasarruf degerine iliskin
algilar1 betimsel ve igerik analizine tabii tutularak temalastirilmistir.

Bulgular

Caligmanin bu kisminda, sosyal bilgiler 6gretmenlerinin goriisleri analiz edilmis ve elde edilen bulgular asagida
belirtilmistir:
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Sosyal Bilgiler 6gretmenlerinde tasarruf degerinin cagristirdig1 kavramlara iliskin durum

Tasamufun

agnsardid
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Sekil 1. Tasarruf degerinin ¢agristirdig1 kavramlara iliskin sosyal bilgiler 6gretmenlerinin goriisleri

“Sosyal bilgiler 6gretmeni olarak tasarruf degerinin ¢agristirdigi kavramlar nelerdir?” sorusuna iligkin ¢alisma
grubunda bulunan sosyal bilgiler 6gretmenlerinin goériisleri dogrultusunda 7 temada sekillenmistir. Bu
temalardan “bilingli kullanim” (f=5), “duyarlilik” (f=6), “ekonomiklik” (f=4), “israf’ (f=3), “kaynaklarin
smirliligl” (£=5)°, “sorumluluk” (f=4), “zamanin verimliligi” (f=3)’dir.

Sosyal Bilgiler 6gretmenlerinin tasarruf degerine ait kazammmlar1 aktarmada kullandiklar1 metotlara
iliskin durum

Aragtrma Inceleme

Child

Omek ulay
O Chlld
Py / -
O‘/“hlld Stratei \ Afenp\'aphrrma
Child
Child
Bulug yolu
\O Hh”d ‘r’un1em
-
Tasamuf Degerini Ch\
Kazandimada
izlenen metotiar Chl\d :
: Gosteri
Alt sapla Child Drama
Child
ol oynama
\ /Child
4_,_,_._.—Chwld—'—'_'_'_O
Tomk
Alt ayakkabi Child
Child istasyon
Child
Kimdir bu
Konusma halkas
Sekil 2. Tasarruf degerine ait kazanimlar1 aktarmada kullanilan metotlara iliskin sosyal bilgiler 6gretmenlerinin
goriisleri
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Tasarruf degeri g¢ercevesinde yer alan kazanimlara bakildiginda bu degere iliskin etkinlikleri aktarmada
kullandiginiz metotlar (strateji, yontem ve teknikler) nelerdir? Sorusuna caligmaya katilan sosyal bilgiler
O0gretmenlerinin yanitlar1 bir ana tema ve bu ana temalara bagh {i¢ alt tema olugmustur. Katilimcilarin yanitlar:
dogrultusunda “tasarruf degerini kazandirmada izlenen metotlar” ana temas: altinda yer alan “strateji” alt
temasinda ise arastirma-inceleme stratejisi (f=15), “bulus yolu stratejisi” (f=13) yer almaktadir. Katilimcilardan
ikisi ise goriis belirtmemistir. “Tasarruf degerini kazandirmada izlenen metotlar” ana alt temasi altinda olusan
ikinci alt tema ise “yontem” dir. Katilimcilarin goriislerine gore bu alt temada “6rnek olay” (f=8), “gdsterip
yaptirma” (f=6), “gosteri” (f=5), “drama” (f=11) seklinde olugmustur. “Tasarruf degerini kazandirmada izlenen
metotlar” ana alt temasi altinda olusan ii¢iincii alt tema ise “teknik” alt temasidir. Bu alt tema da ise “rol
oynama” (f=10), “alti sapka” (f=5), “alt1 ayakkab1” (f=4), “kimdir bu” (f=3), “konugsma halkas1” (f=3),
“istasyon” (f=5) teknikleri olugmustur.

Sonuglar

Sosyal bilgiler 6gretmenlerinin tasarruf degerine iligkin algilarint belirlemeye yonelik gerceklestirilen bu
calismada cesitli ana temalara ve bunlara bagl alt temalar ortaya ¢ikmistir. Caligmada elde edilen ve 6ne ¢ikan
bulgulardan sekil 1°de sosyal bilgiler 6gretmenlerinin tasarruf degerine iliskin ¢agrisimlarindan bilingli tiiketim
(f=5), duyarlilik (f=6), kaynaklarin sinirliligi (f=5) 6ne ¢ikmis ancak ekonomiklik (f=4), israf (f=3), zamanin
verimliligi (f=3), sorumluluk (f=4) gibi diger ¢agrisimlarda ¢alisma grubunca ifade edilmistir. Belirtilen bu
cagrisimlardan hareketle sosyal bilgiler dgretmenlerinin 2018 Sosyal Bilgiler Ogretim Programi’na yeni eklenen
tasarruf degerine iligkin program bilgisine sahip olduklari sdylenebilir.

Calismadan ortaya ¢ikan ve sekil 2’°de goriilen tasarruf degerini kazandirmada izlenen metotlar ana temasi ve alt
temalardaki goriislerine gore sosyal bilgiler Ogretmenlerin tasarruf degerine ait kazanimlari 6grencilere
aktarmada 6gretim stratejilerinden 6grenci merkezli egitimi amaglayan arastirma-incele ve bulug yolunu tercih
ettikleri goriilmiistiir. Bir bagka alt tema olan yontemde ise O0gretmenler drama (f=11) ve ornek olay (f=8)
yontemlerini diger kullandiklar1 yontemlere daha fazla tercih ettikleri sdylenebilir. Teknik alt temasinda ise
tasarruf degerini 6grencilere kazandirmada sosyal bilgiler 6gretmenlerinin rol oynama teknigini diger tekniklere
nazaran daha fazla kullandiklarini sdyleyebiliriz. Caligma bulgulardan yola ¢ikarak:

v' Sosyal bilgiler 6gretmenlerinin tasarruf degerine yonelik kazanmimlari aktarmada ogrenci
merkezli ¢esitli strateji, yontem ve teknik kullanmakta olduklari,

v' Sosyal bilgiler 06gretmenlerinin tasarruf de@erini Ogrencilere kazandirmaya yonelik
uygulamalarinda diiz anlatim gibi klasik yontemler yerine, drnek olay ve drama gibi dgrenci
merkezli olan ve anlamli &grenmeyi saglayan, Ogrencilerin yasama yakinlik ilkesinden
hareketle giinliik yasamlarinda kullanmalarini saglayacak beceri kazandirmay1 amacgladiklart,

v Sosyal bilgiler 6gretmenlerinin tasarruf degerini birgok boyutta ele aldiklarin1 ve 6grencilere
bu degeri kazandirmada bu yonde etkinlikler gergeklestirdikleri gibi sonuglara ulasilmstir.
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Teachers' Perceptions about the Transfer of History Subjects in Social
Studies Lessons: Example of Malatya

Danyal TEKDAL
Inonii University

Abstract: In this paper, where the results of the research carried out in the example of Malatya province
regarding the transfer of history subjects in the 5th, 6th and 7th grade social studies courses to students, the
methods used in the transfer of the date topics that are aimed to be conveyed to the students, and the proposed
solutions will be shared. Case study model will be used in the study and qualitative research method will be
used. The members of the working group whose opinions were consulted in obtaining data in the study consist of
20 Social Studies Teachers working in secondary schools affiliated to the Ministry of Education. A semi-
structured interview form was prepared by the researcher in order to obtain the opinions of the social studies
teachers who were used in obtaining the data in this study, which was supported by the Inonu University
Scientific Research Projects Coordination Unit with the number SBA-2019-1860. The data obtained from the
interview form were subjected to sub-themes and presented in tables, subject to content and descriptive analysis.
Sub-themes obtained from the views of Social Studies Teachers are grouped, coded and placed in tables.
Examples of sampled views on sub-themes in the tables are included. The remarkable ones of these views are
detailed by the researcher. In the light of the data obtained from the study, a general judgment was reached by
processing a lot of information from the teachers' lecturing method to the expectations of the students in terms of
the achievements that the students should gain in the social studies lesson.

Keywords: History, Social studies, Teacher, Perception, Student, Transfer

Sosyal Bilgiler Derslerinde Yer Alan Tarih Konularinin Aktarimina iliskin
Ogretmen Algilari: Malatya Ornegi

Ozet: 5., 6. ve 7.smf sosyal bilgiler derslerindeki tarih konularinin 6grencilere aktarini konusunda Malatya ili
ornekliginde yapilan aragtirmanin sonuglarinin sunulacagi bu bildiride, 6grencilere aktarilmasi hedeflenen tarih
konularinin aktarimu siirecinde kullanilan yontemler ve karsilagilan sorunlar ile ¢6ziim 6nerileri paylagilacaktir.
Calismada durum calismasi modeli kullanilacak olup nitel arastirma yontemi kullanilacaktir. Calismada verilerin
elde edilmesinde goriislerine bagvurulan galigma grubu iiyelerini Milli Egitim Bakanligina bagl ortaokullarda
gorev yapan 20 Sosyal Bilgiler Ogretmeni olusturmaktadir. “Inénii Universitesi Bilimsel Arastirma Projeleri
Koordinasyon Birimi tarafindan SBA-2019-1860 numarasiyla desteklenen” bu ¢alismada verilerin elde
edilmesinde yararlanilan sosyal bilgiler 6gretmenlerinin konuya iligkin goriislerini almak amaciyla arastirmact
tarafindan yar1 yapilandirtlmig goriisme formu hazirlanmigtir. Goriisme formundan elde edilen veriler, igerik ve
betimsel analize tabi tutularak alt temalara ayrilip tablolar halinde verilmistir. Sosyal Bilgiler Ogretmenlerinin
gorislerinden hareketle elde edilen alt temalar gruplandirilarak kodlanip tablolara yerlestirilmistir. Tablolardaki
alt temalara iliskin, 6rneklendirilmis goériis orneklerine yer verilmistir. Bu goriis 6rneklerinden dikkat ¢ekici
olanlar aragtirmaci tarafindan detaylandirilmistir. Calismadan elde edilen veriler 1s18inda sosyal bilgiler dersinde
ogrencilerin edinmesi gereken kazamimlar agisindan Ogretmenlerin ders anlatim ydnteminden 6grencilerin
beklentisine kadar birgok bilgi islenerek genel bir yargiya ulasilmistir.

Anahtar Kelimeler: Tarih, Sosyal bilgiler, Ogretmen, Algi, Ogrenci, Aktarim

Giris

Tarih, gegmiste meydana gelmis olaylarin yer ve zaman gosterilerek sebep-sonug iligkisi icerisinde kaynaklariyla
birlikte aktarmudir(Ozgelik, 2001; Kiitiikoglu,2007). Tarih 6gretimi ise bir milletin gegmisten bugiine
hafizasinda birikmis olan mirasin yeni nesillere belli yontem ve tekniklerle ulastirilmasidir. Tarih 6gretimi ile
Ogrencilerin gegmise dair merakini uyandirmak, diger devletleri ve onlarin tarihini tanimak, ge¢misteki olaylarin
perspektifinden bugiinii anlamlandirmak, milli kimlik duygusunun gelisimini saglamak vs. amaglanmaktadir
(Kostiiklii, 2014). Jhon Dewey ise buna baska amaglari da eklemistir. Ona gore tarih 6gretimi ile gocuga
toplumsal hayatin degerini aktarmak, insanlar1 birlikte harekete gegirecek degerleri 6greterek kuvvet birligini
saglamak ve vatandaslarin toplumdaki gorevlerinin geregini yerine getirmesini saglamak amaglanmistir(Baymur,
1964). Milli Egitim Bakanligi’nin yaptig1 planlamaya gore ilkokullarda Hayat Bilgisi, ortaokullarda Sosyal
Bilgiler ile inkildp Tarihi ve Atatiirkgiiliik dersleri biinyesinde tarih konulari dgretilmektedir. 5.sinfi ders
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kitabindaki “Uygarliklar1 Ogreniyoruz”, 6. Simif ders kitabindaki “Tarihte Yolculuk” ve 7.simf ders kitabindaki
“Tiirk Tarihine Yolculuk” ve “Zaman Iginde Bilim” basliklarindaki igerikler ilgili miifredat geregi islenmektedir
(Koksal, 2019). Tarih 6gretiminde hedeflenen amaglara ulasmada kullanilan baz1 metod ve etkinlikler vardir.
Bunlarm belli bashlari Diiz Anlatim Metodu, Ornek Olay Calismasi, Soru Sorma, Grup Caligmasi, Alan
Gezileri, Benzetigim (Simiilasyon)’dir (Kostiiklii, 2014). S6z konusu metot ve etkinliklerden hangisi 6grencilerin
diizeyine uygunsa, 6gretmen onu kullanabilmektedir.

Sosyal Bilgiler dersi ile ilgili hazirlanan miifredatlar ne kadar nitelikli olursa olsun bunu uygulayacak olan
O0gretmenler ayni donanima sahip degilse beklenen sonu¢ elde edilemeyecektir. Bundan dolayir egitim
sistemimizin lokomotifleri olarak kabul edilen 6gretmenlerin, miifredatta belirtilen kazanimlar dogrultusunda
ogrencilere konulari aktarirken karsilastigi sorunlar ve bu sorunlarin ¢dziimii noktasinda ifade ettikleri dneriler
son derece Onem arz etmektedir. Calismamizin ¢ikis noktasini da dile getirilen sorunlarin sistematik olarak
derlenip bilimsel bir nitelige biirlinmesi olusturmaktadir. Bu kapsamda sahada ortaokul 5., 6. ve 7.smuf
diizeyinde tarih konularimin 6gretimini icra eden Sosyal Bilgiler 6gretmenleri tizerinden konunun daha somut
verilerle ortaya konmasi 6nemlidir.

Arastirmanin Amaci

Bu arastirmada Malatya ilindeki cesitli ortaokullarda gorev yapan Sosyal Bilgiler Ogretmenlerinin Sosyal
Bilgiler dersindeki tarih konularinin aktarim ile ilgili algilariin ortaya ¢ikarilmasi amaglanmistir. Bu amag
dogrultusunda asagidaki sorulara cevap aranmistir.

v Sosyal Bilgiler derslerinde (5., 6. ve 7. Sinif) tarih konularinin aktarilmasinin 6grenciye kazandirdigi en
onemli 6zellik(ler) sizce nelerdir?

v Sosyal Bilgiler derslerinde (5., 6. ve 7. Sinif) tarih konularinin aktariminda kullandigimiz strateji,
yontem veya teknik(ler) nelerdir?

v Sosyal Bilgiler derslerindeki (5., 6. ve 7. Sinif) tarih konularina, Sosyal Bilgiler programlarinda yeterli
diizeyde yer verildigini diisiiniiyor musunuz?

v Sosyal Bilgiler derslerinde (5., 6. ve 7. Sinif) tarih konularinin aktariminda karsilastiginiz problem(ler)
sizce nelerdir?

v Sosyal Bilgiler derslerinde (5., 6. ve 7. Sinif) tarih konularinin aktarimina iligkin onerileriniz nelerdir?

Yontem

Bu arastirmada nitel arastirma yontemi kullanilmis olup arastirmanin deseni durum ¢alismasidir. Durum
calismasi dogal ortamlarda tek veya kii¢iik bir grubun sosyal olgusunu anlamayi amaglayan bir arastirma
stratejisidir (Patton, 2018). Nitel durum g¢alismasinin en belirgin 6zelligi bir ya da birka¢ durumun derinligine
aragtirtlmasidir. Yani bir duruma iligkin etkenler biitiinciil bir yaklasimla arastirilir ve ilgili durumu nasil
etkiledigi ve ilgili durumdan nasil etkilendikleri {izerine odaklanilir (Silverman, 2005;Y1ldirim ve Simsek, 2005).

Calisma Grubu
Arastirmanin calisma grubunu Malatya il Milli Egitim Miidiirliigii’ne bagli devlet okullarinda gérev yapan 20

Sosyal Bilgiler Ogretmeni olusturmustur. Ornekleme yontemi olarak amagl drnekleme yontemlerinden &lgiit
ornekleme yontemi kullanilmigtir.
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Sekil 1. Calisma Grubu Uyelerinin Cinsiyet Degiskenine iliskin Dagilimi

Veri Toplama Araci ve Verilerin Toplanmasi

Veri toplama araci olarak, arastirmaci tarafindan hazirlanan 7 soruluk yari yapilandirilmis goriisme formu
hazirlanmistir. Daha sonra bu goriisme formu alan uzmanlarinin goriisleri dogrultusunda diizenlenip iki sorunun
elenmesine karar verilmistir. Arastirmada verilerin elde edilmesinde kullanilan yar1 yapilandirilmis goriisme
formuna 5 soru olarak son sekli verilmis ve uygulanmistir. Caligma grubu iyelerinin goriisleri dogrultusunda
arastirmada toplanan nitel verilerin analizinde igerik ve betimsel analiz teknikleri kullanilmustir.

Bulgular
Calisma Grubunun Tarih Konularinin Aktariimasinin Ogrenciler Uzerindeki Etkisine iliskin Durum

Tablo 1. Caligma grubu iiyelerinin tarih konularinin aktariminin 6grenci iizerindeki etkilerine iliskin algilar

1.Tema- Sosyal Bilgiler derslerinde (5., 6. ve 7. Sinif) tarih konularmin aktarilmasinin &grenciye
kazandirdig1 en dnemli 6zellik(ler)

Alt Temalar f %
G.1.Degerleri Aktarmak 5 25
G.2.Beceri Geligtirmek 3 15
G.3.Bilgiyi Kazandirma 2 10
G.4.Tarihsel Duyarlilik Kazandirma 10 50
Toplam 20 100

Yapilan arastirmada c¢aligma grubunu olusturan Sosyal Bilgiler dgretmenlerine yar1 yapilandirilmis goriigme
formunda yer alan “Sosyal Bilgiler derslerinde (5., 6. ve 7. Sinif) tarih konularimin aktariimasimin égrenciye
kazandirdigr en onemli ozellik(ler) sizce nelerdir?” seklindeki soruya birbirinden farkli cevaplar verdikleri
aragtirmada arastirmaci tarafindan olusturulan temalardan gozlemlenmektedir (Tablo 1). Caligma grubu
tiyelerinin birinci temaya yonelik algilarmin farkli olmasi, derse iliskin yeterlik diizeyleri, aktarim sekilleri,
anlamlandirma bigimleri vb. 6zelliklerinin farkliligindan kaynaklanabilir. Yar1 yapilandirilmis goriisme
formunda yer alan soruya iligkin elde edilen bulgularin verildigi tablo 1’e bakildiginda dikkat ¢ekici olan alt
temalarin “tarihsel duyarlilik kazandirma” ve “bilgiyi kazandirma” oldugu goriilmektedir. Calisma grubu
iiyelerinin probleme iliskin drneklendirilmis goriisleri agagida verilmistir.

“Sosyal bilgiler dersinde ilk¢cag uygarhklart ile baslayip Osmanli Devleti’nin son dénemine kadar
ogrencilere tarih konulari genel hatlariyla verilmekte ve 6grencilerde yasadigi cografyaya yonelik bir
merak ve biling olusturmaktadir.” (G.4.- Sosyal Bilgiler Ogretmeni, 6)

“Bireyin sosyolojik anlamda hak ve odevierini bilmesini kolaylagtirir. Toplumsal entegrasyon
konusunda uyumu kolaylastirir” (G.3.-Sosyal Bilgiler Ogretmeni, 5)
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Calisma Grubunun Tarih Konularinin Aktarilmasinda Kullandig: Strateji, Yontem Ve Tekniklere fliskin Durum

Tablo 2. Caligma grubu iiyelerinin tarih konularinin aktariminda kullanilan strateji, yontem ve tekniklere dair
algilar
2.Tema- Sosyal Bilgiler derslerinde (5., 6. ve 7. Siif) tarih konularmin aktariminda kullanilan strateji,
yontem veya teknik(ler)

Alt Temalar f %
G.1.0gretmen Merkezli Yontem ve Teknikler 12 60
G.2.0grenci Merkezli Yontem ve Teknikler 2 10
G.3.Etkilesime Dayali Yontem ve Teknikler 5 25
G.4. Ogretmen Merkezli Strateji 1 5
Toplam 20 100

Yapilan arastirmada ¢aligma grubunu olusturan Tarih 6gretmenlerine yar1 yapilandirilmis gériisme formunda yer
alan “Sosyal Bilgiler derslerinde (5., 6. ve 7. Smif) tarih konulariun aktariminda kullandiginiz strateji, yontem
veya teknik(ler) nelerdir?” seklindeki soruya birbirinden farkli cevaplar verdikleri arastirmada arastirmaci
tarafindan olusturulan temalardan gézlemlenmektedir (Tablo 2). Calisma grubu iiyelerinin ikinci temaya yonelik
algilarina bakildiginda bilyiik oranda (% 60) Ogretmen merkezli yontem ve teknikleri tercih ettikleri
goriilmektedir. Bunun yani sira etkilesime dayali yontem ve tekniklerin en ¢ok tercih edilen yontem ve teknikler
siralamasinda ikinci sirada (% 25)oldugu ifade edilebilir. Kullanilan yontem ve teknikler ile ilgili ortaya ¢ikan
cesitlilik, 6gretmenlerin mesleki kidemlerindeki farklilik ve hitap ettikleri grenci kitlesinin bulundugu sosyo-
kiiltiirel cevre ile ilgili farkliliklardan kaynaklanabilir. Yar1 yapilandirilmis goriisme formunda yer alan soruya
iliskin elde edilen bulgularin verildigi tablo 2’ye bakildiginda dikkat ¢ekici olan alt temalarin “6gretmen
merkezli yontem ve teknikler” ile “6gretmen merkezli strateji” oldugu goriilmektedir. Caligma grubu iiyelerinin
probleme iliskin drneklendirilmis goriisleri asagida verilmistir.

“Anlatim, okuma, akilli tahtada eba tizerinden izleterek, harita iizerinde gorsel aktarimlar yaparak,
zaman zaman sanal miize gezintileri yaparak tarih konularimi anlatiyorum.” (G.1.-Sosyal Bilgiler
Ogretmeni, 2)

“Sunus ve bulug ile arastirma-inceleme yoluyla 6grenme stratejilerini tercih ediyorum .” (G.4.- Sosyal
Bilgiler Ogretmeni, 4)

Calisma Grubunun Tarih Konularmma Sosyal Bilgiler Ders Programinda Yeterli Diizeyde Yer Verilip
Verilmedigine Iliskin Durum

Tablo 3. Calisma grubu iiyelerinin tarih konularina Sosyal Bilgiler ders programinda yeterli diizeyde yer verilip
verilmedigine dair algilar

3.Tema- Sosyal Bilgiler derslerindeki (5., 6. ve 7. Sinif) tarih konulari, Sosyal Bilgiler dersi programlarinda
yeterli diizeyde midir? Neden?

Alt Temalar f %

EVET G.l.Igerik Aktarim Uyumsuzlugu 6 30
G.2.Ders Kitaplarimin Kapsam Yetersizligi 5 25

HAYIR G.3.Zaman Problemi 3 15
G.4. Kitaplardaki I¢eriksel Uyumsuz Aktarim 6 30

Toplam 20 100

Yapilan arastirmada galisma grubunu olusturan Sosyal Bilgiler 6gretmenlerine yar1 yapilandirilmig goriisme
formunda yer alan “Sosyal Bilgiler derslerinde (5., 6. ve 7. Simif) tarih konularina, Sosyal Bilgiler dersi
programlarinda yeterli diizeyde yer verildigini diisiiniiyor musunuz?” seklindeki soruya birbirinden farkli
cevaplar verdikleri aragtirmada arastirmaci tarafindan olusturulan temalardan gozlemlenmektedir (Tablo 3).
Calisma grubu iiyelerinin birinci temaya yonelik verdikleri cevaplar farkli olmasina karsin ders kitabi
iceriklerine dair algilarinin birbirine yakin oldugu anlagilmaktadir. Yar1 yapilandirilmig goriisme formunda yer
alan soruya iligkin elde edilen bulgularm verildigi tablo 3’e bakildiginda dikkat gekici olan alt temalarin “Igerik
aktarim uyumsuzlugu” ve “zaman problemi” oldugu goriilmektedir. Calisma grubu {iyelerinin probleme iliskin
orneklendirilmis goriisleri asagida verilmistir.

“Evet iinite olarak simif diizeylerinde yeterli tarih konular: bulunmaktadir. Ancak konular ¢ok sig

aktarilmakta, konunun ézii ana mesajdan uzak olarak hikayelestirilerek anlatiliyor. Bundan dolay: ders
kitaplari icerik olarak uyumsuzdur.” (G.1.-Sosyal Bilgiler Ogretmeni, 3)
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“Haywr yeterli bulmuyorum. Zira dersin igerigi ile planlanan zaman birbirini karsilamamaktadir.
(G.3.- Sosyal Bilgiler Ogretmeni, 17)

Calisma Grubunun Tarih Konularinin Aktarilmasinda Karsilastiklar1 Sorunlara Iliskin Durum

Tablo 4. Caligma grubu iiyelerinin tarih konularinin aktariminda karsilastiklar: problemlere iligkin algilari

4. Tema- Sosyal Bilgiler derslerindeki (5., 6. ve 7. Smuif) tarih konularinin aktariminda karsilagilan
problem(ler)

Alt Temalar f %
G.1.Ders Kitaplarindaki Konularin Aktarumi Ile Iigili Problemler 8 40
G.2.Zamani Simwrliligi ve Kronolojik Yetersizlik 5 25
G.3.0grenci Merkezli Problemler 6 30
G.4. Dersin Sinaviardaki Soru Agirlig 1 5
Toplam 20 100

Yapilan arastirmada ¢aligma grubunu olusturan Tarih 6gretmenlerine yar1 yapilandirilmis gériisme formunda yer
alan “Sosyal Bilgiler derslerinde (5., 6. ve 7. Sinif) tarih konularimin aktariminda karsilastigimiz problem(ler)
sizce nelerdir?” seklindeki soruya birbirinden farkli cevaplar verdikleri arastirmada arastirmaci tarafindan
olusturulan temalardan gozlemlenmektedir (Tablo 4). Calisma grubu iiyelerinin dordiincii temaya yonelik
algilarinin farkli olmasi, ders ve mesleki yeterlik diizeyleri, aktarim sekilleri, anlamlandirma bicimleri vb.
ozelliklerinin farkliligindan kaynaklanabilir. Farkliligin bir diger sebebini ise aktarimin muhatab1 olan
ogrencilerin hazirbulunusluk diizeyi ile ailelerinin sosyo-ekonomik diizeyi olusturmaktadir. Okullarin bulundugu
semtlerde mesklin vatandaslarin egitim diizeyi, ekonomik faaliyetleri, 6grenciye evde sunduklari1 olanaklar vs.
unsurlar da 6grencinin okuldaki algi diizeyine etki edebilmektedir. Yar1 yapilandirilmig goériisme formunda yer
alan soruya iligkin elde edilen bulgularin verildigi tablo 4’e bakildiginda dikkat ¢ekici olan alt temalarin “ders
kitaplarindaki konularin aktarimi ile ilgili problemler” ve “dersin smavlardaki soru agirligi” oldugu
goriilmektedir. Calisma grubu iiyelerinin probleme iliskin 6rneklendirilmis goriisleri asagida verilmistir.

“Ders kitaplarindaki kazammlar daginik olarak verilmis.” (G.1.-Sosyal Bilgiler Ogretmeni, 16)
“Sosyal Bilgiler dersinin 8.siniftaki LGS sinavindaki puan olarak agirliginin diisiik tutulmas, derse
olan ilgiyi azaltmaktadir.” (G.4.- Sosyal Bilgiler Ogretmeni, 14)

Sosyal Bilgiler Ogretmenlerinin Tarih Konularinin Aktarilmasina iliskin Durum

Tablo 5. Calisma grubu iiyelerinin tarih konularinin Sosyal Bilgiler derslerindeki aktarimina iligskin 6nerilerine
dair algilar

5.Tema- Sosyal Bilgiler derslerindeki (5., 6. ve 7. Smif) tarih konularinin Sosyal Bilgiler derslerindeki

aktarimina iligkin 6neriler

Alt Temalar f %
G.1.Ders-Zaman Temelli Oneriler 2 10
G.2.Bilin¢ Gelistirme Temelli Oneriler 5 25
G.3.I¢erik Temelli Oneriler 12 60
G.4.Sinav Temelli Oneriler 1 5
Toplam 20 100

Yapilan arastirmada ¢aligma grubunu olusturan Tarih 6gretmenlerine yari yapilandirilmig goriisme formunda yer
alan “Sosyal Bilgiler derslerinde (5., 6. ve 7. Sinyf) tarih konularumin aktarimina iligkin onerileriniz nelerdir?”
seklindeki soruya birbirinden farkli cevaplar verdikleri arastirmada arastirmaci tarafindan olugturulan temalardan
gozlemlenmektedir (Tablo 5). Calisma grubu iiyelerinin besinci temaya yonelik algilarinin g¢esitlenmis olmast,
ders ve meslek ile ilgili 6gretmen yeterlilik farkliliklari, 6grenci ve okul diizeyindeki farkliliklar vs. 6zelliklerden
kaynaklanabilir. Yar1 yapilandirilmis goriisme formunda yer alan soruya iliskin elde edilen bulgularin verildigi
tablo 5’e bakildiginda dikkat ¢ekici olan alt temalarin “igerik temelli dneriler” ve “siav temelli dneriler” oldugu
goriilmektedir. Calisma grubu iiyelerinin probleme iligskin 6rneklendirilmis goriisleri asagida verilmistir.

“Konular arasinda kopukluklar kaldwrilmali ve akilcilik saglanmalidir. Tarihi sahsiyetlerin 6rnek
hikdyeleri ogrencilere aktarilarak, ogrenciler igin rol-model olusturulmalidir. Bilgi ve konu
yogunlugundan ziyade oyun ve drama uygulamalariyla konular aktariimalidir.” (G.3.-Sosyal Bilgiler
Ogretmeni, 10)
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“Ozellikle sinavlarda sosyal bilgiler sorularinin puan agirhklarinin artirimast gerekmektedir.” (G.4.-
Sosyal Bilgiler Ogretmeni, 11)

Sonuc ve Oneriler

Arastirma sonuglarina gore asagidaki bulgulara ulagilmistir:

Sosyal Bilgiler Ogretmenlerinin biiyiik oranda tarih konularini &grencilere anlatarak ogretmeye
calistiklar1 sonucuna ulasilmistir. Ogretmenlerin anlatim yontemini tercih etmelerine karsm yeni
yontem arayisinda olduklari da goriilmektedir. Yeni yontem olarak miize gezisi, konular ile ilgili
doyurucu video ve gorsellerin hazirlanarak kullanilmasi gibi diistinceler paylagilmistir.

Ogretmenler cogunlukla dgrencilerin bu derse kars ilgisiz olduklar diisiincesindedir. Ilgisizliklerinin
sebebi olarak MEB’in yaptifi LGS smavlarinda tarih dersi ile ilgili az sayida soru ¢ikmasi ile
cocuklarin ailelerinden (ilkokul ¢caginda) tarih ile ilgili yeterli diizeyde aydinlatici bilgi almamasin1 dile
getirmislerdir.

Ogretmenlerin biiyiik bir kismi miifredatin yogun oldugunu ve ders saatinin bunu karsilamadigini;
miifredattaki siyasi olaylar ile ilgili kisimlarin kisaltilarak sosyal gelisime dair konularm agirliginin
artirilmasi gerektigi diisiincesini dile getirmistir. Buna ek olarak tarihi geligsmelerin krolonojik siraya
gore ele alinmamis olmasinin konular arasinda kopukluga sebebiyet verdigi de ifade edilmistir.
Calismada elde edilen bu sonuglar dogrultusunda;,

Ders kitaplarinda krolonojik siraya gore konularin tekrar elden gegirilmesi,

Bilgi olarak igerigin azaltildig1 ve dgrencilerin daha fazla yorum yapabildikleri bir miifredata gecilmesi
yahut mevcut miifredatin bunu dikkate alabilecek sekilde revize edilmesi,

Derslerin miifredattaki kazanim yogunlugun azaltilmasi yahut ders saatinin (4 saat olarak) artirilmast,
Slayt ve film gibi gérsel ders materyallerinin zenginlestirilerek okullarin istifadesine sunulmasi,
Ogrencileri olumsuz etkileyen dizi ve sosyal medya paylasimlar1 i¢in dnlem alinmast,

LGS smavlarinda tarih dersinin soru sayisi ve puan degerinin artirilmasi,

Belirli yaslarda formal olarak verilen tarih 6gretimi kazanimlarmin tam olarak asilanabilmesi igin
ailelerin tarih bilinci konusunda daha duyarli olmalarini saglayacak bazi projelerin hayata gecirilmesi,
Okullarda 6grencilerin somuttan soyuta gecis yapabilecekleri tarihi eserlerin de sergilenebilecekleri,
kismen miize goriiniimiinde “tarih siiflariin” olusturulmasi,

Miize ve tarihi mekanlara ulagimin kolaylastirilmasinin Osmanli Tarihi ve dolayisiyla tarih dersinin
daha verimli islenmesi i¢in ilgili kurum, kurulus ve sorumlularin gerekli faaliyetleri gerceklestirmeleri
Onerilmektedir.

Kaynakc¢a

Baymur, F. (1964). Tarih Ogretimi, Ankara.

Kostiiklii, N. (2014).Sosyal Bilimler ve Tarih Ogretimi, Konya, Cizgi Kitabevi.
Kiitiikoglu, M.(2007). Tarih Arastirmalarinda Usul, Istanbul, Elif Kitabevi.

Kéksal, H. (2019). “Ilkdgretim Sosyal Bilgiler Dersi Ogretim Progranu”, Sosyal Bilgilerin

Temelleri (Ed. Turan, R; Yildirim, T.), Ankara, An1 Yayincilik.

Ozgelik, 1 (2001). Tarih Arastirmalarinda Yéntem ve Teknikler, Ankara, Giindiiz Egitim ve Yaymceihk.
Patton, M.Q.(2018).Qualitative resarch and evaluation method. (Ceviri edit. Mesut BUTUN, Sel¢uk Besir

DEMIR) Nitel Arastirma ve Degerlendirme Yontemleri. Anakara: Pegem Akademi Yaymlari.

Silverman, D.(2018). Qualitative data interpratation. (Ceviri edit. Erkan DINC) Nitel Veri Yorumlama. Ankara:

Pegem Akademi Yayinlari.

Yildirim, A. ve Simsek, H. (2005). Sosyal Bilimlerde Nitel Arastirma Yontemleri. Ankara

96



International Conference on Research in Education and Science (ICRES), March 21-24, 2020, Istanbul/Turkey

A Sample Analysis of the Characteristics of Criminals and Criminals and
the Profile of Prisoners in the Ottoman Province on the Axis of Penalty

Danyal TEKDAL
Inént University

Abstract:There have been social rules for the maintenance of established order throughout the history of
mankind. The universality of social rules has been provided by states that have written legal rules. The legal
experience of states with a long history has been deeply rooted. One of these states is undoubtedly the Ottoman
State. From the establishment to the collapse, the legal rules of the Ottoman State aimed at maintaining the state
order and ensuring social welfare. While the legal arrangements in the Ottoman Empire aimed at protecting the
innocent against the criminal in one way, in the other, it aimed to bring the criminal back to the society by
correcting them with the punishment to be imposed. This determination is also valid for many states that are
contemporary of the Ottoman Empire. The kind of sentence imposed on the offender and their exposure to the
prison he / she will spend, will affect what they will live in after the sentence. In this study, the prisoners in one
of the prisons in the provinces of the Ottoman Empire and the prisoners in three accidents were analyzed in
many aspects. In this context, Bitlis banner, which is an Eastern Anatolian city, and prisoners living in prisons in
Hizan, Mutki and Ahlat were selected as samples. Using the documents kept in various funds in the Ottoman
Archive about the mentioned settlements, prisoners were analyzed in terms of some variables (age, gender,
occupation etc.) and a prisoner profile in a provincial prison.

Keywords: Prison, Ottoman State, Crime, Criminal, Bitlis, Ahlat

Suc¢ ve Suclunun Niteligi ile Ceza Eksenindg Osmanh Tasrasindaki
Mahkiamlarin Profiline Dair Bir Ornek Analizi

Ozet:insanlik tarihi boyunca kurulu nizamin idamesi i¢in toplumsal kurallar var olmustur. Toplumsal kurallarin
evrenselligi ise yazili hukuk kurallart olan devletlerce saglanmistir. Gegmisi uzun yillara dayanan devletlerin
hukuki tecriibesi de bir o kadar koklii olmustur. Bu devletlerden birisi de hi¢ siiphesiz Osmanli Devleti’dir.
Kurulusundan yikilisina kadar Osmanli Devleti’nin hukuk kurallar1 devlet diizenin devam etmesini ve toplumsal
refahin saglanmasini hedeflemistir. Osmanlidaki hukuki diizenlemeler bir yoniiyle sugsuzu sugluya karsi
korumay1 amaglarken diger yoniiyle sugluyu, verilecek ceza ile 1slah ederek tekrar topluma kazandirmayi
amaglamaktadir. S6z konusu olan bu tespit, Osmanli’nin ¢agdasi olan bir¢cok devlet i¢in de gegerlidir. Sugluya
verilen cezanin ¢esidi ve onun cezasint gegirecegi hapishanede maruz kaldiklari ise cezasini tamamladiktan
sonraki siiregte yagayacaklarina etki etmektedir. Bu ¢alismada, Osmanli Devleti’nin tasrasindaki bir sancak ile ii¢
kazasindaki hapishanelerde kalan mahkimlar birgok yoniiyle analiz edilmistir. Bu kapsamda bir Dogu Anadolu
kenti olan Bitlis sancag: ile Hizan, Mutki ve Ahlat’taki hapishanelerde kalan mahkiimlar 6rneklem olarak
secilmistir. Adi gecen yerlesim birimleri ile ilgili Osmanli Arsivi’nde cesitli fonlarda tutulan belgelerden
yararlanilarak mahkimlar bazi degiskenler (yas, cinsiyet, meslek vb.) acisindan analiz edilerek bir tasra

hapishanesindeki mahkiim profili ¢ikarilmigtir.

Anahtar Kelimeler: Hapishane, Osmanl Devleti, Sug, Suglu, Bitlis, Ahlat

Giris

Insanlik tarihinde sugun gegmisi ne kadar eski ise cezanin da gecmisi aymi diizeyde eskidir. Insan topluluklarin
medeniyet inga etme siirecinde, olast potansiyel suglar ve bunlara karsi alinabilecek tedbirler de dikkate
alinmistir.  Yoneticiler igin ideal toplum diizeni, sorun/su¢ oranlarmm minimize edildigi bir yapinin
olusturulmas: ile miimkiin olmustur. Lakin bunu gerceklestirmek hi¢ te kolay olmamustir. Isin bir boyutunu
sucun ortaya c¢ikmasinin sebeplerini ortadan kaldirmak olustururken diger boyutunu, su¢ islemis olanlarin
cezalandirilarak 1slah edilmesi ve tekrar topluma kazandirilmasi olusturmustur. Hapishanenin kurum olarak
ortaya ¢ikmasi, bu beklentinin bir sonucudur. Hapishaneler, eski medeniyetlerde ceza verilinceye ya da infaz
edilinceye kadar suglunun bekletilmesi amaciyla kullanilmistir. Islam tarihinde de benzer sekilde bir ceza gesidi
olarak degil de tedbir amagli bir siireligine birilerinin belirlenmis bazi yerlerde tutulmasi olarak icra edilmistir.*

LAl Bardakoglu, “Hapis”, DIA4, C.16, Istanbul 1997, 5.54-55.
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Osmanli Devleti, ceza hukukunda Islam’in sug tasnifi ve buna uygun gordiigii cezalar1 dikkate almistir. Buna
gbre Islam hukuku, suglar1 dért kategoride tasnif etmistir. Bunlar, kisas, had, diyet ve tazir’dir. Kisas, islenen
sugun aynist oraninda verilen ceza; had, seriatin hilkkmi geregi uygulanan ve degistirilmesi miimkiin olmayan
ceza; diyet, suctan olumsuz etkilenen kisinin yakinlarina tazminat olarak Gdenen ceza ve son olarak tazir,
hakkinda Islam hukukunda belirlenmis bir ceza karsilig1 olmayan suglar i¢in dovmek, malina el koymak, siirgiin
etmek ve hapsetmek seklinde uygulanan cezadir.? Osmanl Devleti, Ser’i ve Orfi hukuku birlikte uygulamustr.
Padisah adina ser’i hukukun diginda 6rfi hukuk kapsaminda tazir suglari i¢in hapis cezasinin uygulandigi ifade
edilebilir. Mahbes olarak ifade bulmus olan kapatilma eylemi i¢in daha ziyade kale, tersane ve zindanlar
kullanilmigtir. Bu kapsamda 6ne ¢ikmig Osmanli zindanlar1 Yedikule, Tersane ve Baba Cafer’dir. 3

Osmanli Devleti’nde ceza gesidi olarak kiirek ve kalebentlik cezalar1 da uygulanmistir. Yelkenle hareket ettirilen
gemilerde ayaklarina pranga vurularak kiirek ¢ekmeye mahkim edilme isi i¢in verilen kiirek cezasi, buharlt
gemilerin kullanimuyla fiilen sona ermis ise de ceza cesidi olarak verilmeye devam edilmistir.* Kalebentlik ise
bir suglunun surlarla ¢evrili bir kaleden disariya ¢ikmamak iizere o yerlesim biriminde ikamete mecbur
birakilmast olarak tammlanmistir.” Rodos ve Kibris adalari ile Amasra, Bodrum ve Sinop Kaleleri Osmanli’da
kalebentlik cezasia garptirilanlarin en ok gonderildigi yerlerdir.®

Osmanh Devleti’nde Bir Ceza Cesidi Olarak Hapishanelerin Gelisimi

Avrupa’da 16. yiizyilda ilk 6rnekleri uygulanmaya baslanan hapis cezasi, zamanla ABD ve diger devletlerde de
uygulanir olmustur. Osmanli Devleti gibi diger devletler de Avrupa ile olan miinasebetlerin gelismesi siirecinde
bir ceza c¢esidi olarak hapis cezasimi uygular hale gelmistir. Osmanli Devleti’nin kanun Oniinde esitlik,
yargilamanin hizlandirilmas: ve cezalarda standartlagsma gibi uygulamalar1 hayata gecirmek amaciyla yiirtirliige
koydugu Tanzimat Fermam hapishane uygulamasimin baslangici olarak kabul edilmistir.” Avrupali devlet
yetkililerinin gayrimiislimlerin yargilanmasi ve cezalandirilmasi siireciyle yakindan ilgilenmeleri, dolayisiyla
hapishaneleri de devletin giindeme getirmistir. Bu konuda gerekli 1slahin yapilmasi icin basta istanbul olmak
iizere bir¢cok yerdeki hapishane incelenmis ve yapilmasi gerekenler raporlastirilmigtir. Bu calismalarin bir
neticesi olarak Osmanli Devleti, 1855’te Meclis-i Tanzimat’ta bu konuyu giindeme almistir. 1856°da Islahat
Fermnani’nda adil yargilama ve cezalandirma ile insani kosullarda cezanin infaz1 gibi konular ile ilgili maddeler
de ele alimigtir. 1858’de Fransiz Ceza Kanunu oOrnek alinarak “Ceza-i Kanunndme-i Hiimay(n”
diizenlenmistir.® Buna gore suglar agirligima gore cinayet, ciinha ve kabahat olarak ii¢ sekilde tasnif edilmistir.
Cinayet sugunun cezasi idam, 6miir boyu siirgiin, memuriyetten kesin men, kalebentlik ve medeni hukuktan
mahrumiyet; clinhanin cezasi, bir haftadan fazla hapis, memuriyetten uzaklastirma, gegici olarak siirgiin edilme
ve para cezasi olarak karsilik bulurken en hafif cezalar ise kabahat kapsamina alinmigtir. Buna goére kabahat i¢in
kisa siireli hapis ve az miktarda para cezasi ile kisa siireli yapilan meslekten men edilme cezalari uygun
goriilmiistiir.

1859°da ayrica hapishanelerle ilgi diizenlemeyi ihtiva eden “Muhakemat Nizamnamesi” diizenlenmistir. Ceza
kanununun ¢ikmasini miiteakip erkekler i¢in ilk tagra hapishanesi 1859°da Yanya’da acilmis ve kadinlar i¢in de
ilk olarak 1866°da aym yerde hapishane acilmasina karar verilmistir.® 1879°da Meclis-i Tanzimat,
hapishanelerde kalacaklar1 kapsayan bir mazbata hazirlamistir. Buna gore hapishanelerde kalanlar dort sekilde
tasnif edilmistir. Bunlar tevfikhane, cinayet, ciinha ve kabahat olarak ayrilmistir. Tevkithane de kendi iginde
cocuklar, cinayet, clinha ve kabahat dairelerine ayrilmistir. Bu tasnife gore ¢ocuklarin kalacagi koguslar 20
kisilik; cinayet ve cilinha suglularinin kalacagi koguslar 30 kisilik ve son olarak kabahat sugu isleyenlerin
kalacagi koguslar da 100 kisilik olarak planlanmistir. Tevkif edilecek kisi eger bayan ise mahalle imaminin
evinde bekletilecekti. Cinayet sugu isleyenlere 3-15 yil veya miiebbet kiirek cezasi; clinha sugunu isleyenlere 1

2 Halim Demiryiirek, Osmanli Hapishaneleri 1913-1914, Babali Kiiltiir Yayincilik, Istanbul 2019, s.14.

% Omer Sen, Osmanli’da Mahkiim Olmak, Kap1 Yayinlari, Istanbul 2007, s.6.

* Kiirek cezasi ile ilgili detayli bilgi i¢in bkz. Mehmet Ipsirli, “Kiirek Cezas1”, TDV Islam Ansiklopedisi, EK-2,
Ankara 2016, 112-114.

® Ferit Devellioglu, Osmanlica-Tiirkge Ansiklopedik Liigat, Aydin Kitapevi, Ankara 2010, 5.556; Daha detayli
bilgi i¢in bkz. Omer Isbilir, “Kalebend”, TDV Islam Ansiklopedisi, Ek-2, Ankara 2016, 5-7.

¢ Alev Cakmakoglu Kuru, Sinop Hapishanesi, Atatiirk Kiiltiir Merkezi Baskanligi Yayinlari, Ankara 2004, s.13

" Sevean Oztiirk, XLX. Yiizyilda Osmanli Ceza Sisteminde Doniisiim: Zindandan Hapishaneye Gegis, Adnan
Menderes Universitesi Sosyal Bilimler Enstitiisii (Yayimlanmanus Yiiksek Lisans Tezi), Aydm 2014, s.55, 56,
67.

® Halil Cin, Ahmet Akgiindiiz, Tiirk Hukuk Tarihi, C.1., Osmanli Arasgtirmalar1 Vakfi, Istanbul 1995, s.337, 338.

® Tiirk Hukuk Liigati, Bagbakanlik Basimevi, Ankara 1991, s. 54, 56, 181.

19 Gizem Parlakoglu, II. Abdiilhamid Dénemi Hapishanelerin Genel Ozellikleri ve Uygulamalari, Mardin Artuklu
Universitesi Sosyal Bilimler Enstitiisii (Yayimlanmamis Yiiksek Lisans Tezi), Mardin 2018, s. 25.
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hafta ile 3 yil arasinda hapis cezasi ve son olarak kabahat sucu isleyenlere ise 1 giinden 1 haftaya kadar hapis
cezasi verilecekti.

II.Abdiilhamid doneminde yargilama, ceza ve hapis cezalar ile ilgili pesi sira yeni diizenlemelere girigilmistir.
1879°da sirasiyla “illamat-1 Hukukiyenin Stret-i icrisina Dair Kanun, Mehakim-i Nizamiye Teskilati Kanunu,
Usul-1 Muhakemat-1 Hukukiye Kanunu, Usul-1 Muhakemit-1 Cezaiye Kanunu ve Mukavelat-1 Mubharrirleri
Nizamnimesi” ¢ikarilmistir.™  1880’da Italya, Fransa ve Isvigre’deki hapishane kanunlar1 dikkate almarak
“Memalik-i Mahriise-i Sahdnede Bulunan Tevkithane ve Hapishanelerin Idare-i Dahiliyelerine Dair Nizamname
Layihas1” yayimlanmistir. Layiha, 6 bolim ve 97 maddeden miitesekkildir. Bu layihanin ilk boliimiindeki
maddelere gore her vilayet, sancak ve kaza merkezinde birer tevkifhane ve hapishane bulunacakti. Tevkifhane,
zanlilar/tutuklular i¢in ve hapishane ise hiikiimliiler i¢in olacakti. Ciinha sugundan dolay1 3 aya kadar ceza
alanlar kaza hapishanesinde, 3 seneye kadar ceza alanlar sancak hapishanesinde ve 3 sene ve lizerinde ceza
alanlar ise vilayet merkezindeki hapishanelerde kalacakti. Ayrica 5 yildan fazla kiirek cezasi alanlar ise daha
biiyiik olan genel hapishanelere aktarilacakti. Kadmlar i¢cin de hapishanelerde/tevkithanelerde ayrica bir daire
bulundurulacakti. Layihanin diger maddelerinde burada gorev yapacak gorevliler ve gorevleri, mahpuslarin
yiyecek, giyecek, hastane ve diger iase hizmetleri, mahpuslarin ¢alistirilmasinin esaslari, mahpuslarin uyacagi
kurallar ve ibadetleri konu edinilmistir.*?

II.Abdiilhamid déneminde 1880 tarihli layihanin uygulanmasina ¢aligilmistir. Hemen her vilayet, sancak ve kaza
merkezine tevkithane/hapishane a¢ilmis ve gerekli diizenlemeler yapilmaya gayret edilmistir. 1896’da Dahiliye
Nezareti biinyesinde “Tesri-i Muamelat ve Islahat Komisyonu” kurulmustur. Komisyon, 1908 yilina kadar gorev
yapmis olup, ¢alisma alaninin 6nemli bir kismint hapishane 1slahatt olusturmustur. Bu konuda devlet sathinda
acilmis hapishanelerin biiyiik bir kismi denetlenmis ve yapilmast gerekenler raporlar seklinde sunulmustur.
Oneriler biitce engeline takilmis olsa da bu konuda iyimser gelismelere de vesile oldugu ifade edilebilir. 1880
tarihli layihanin tam olarak resmiyet kazanmasi ancak 1917 yilinda gergeklesebilmistir. Nizamname bazi
degisikliklerle 1930 yilina kadar gegerliligini siirdiirmiistiir.*®

II.Mesrutiyet ile birlikte hapishane islahati daha sistemli isletilmeye baslanmistir. 1909°da Zaptiye Nezareti
yerine Emniyet-i Umumiye Miidiiriyeti kurulmustur. Ayni y1l devlet sathina yayilmis olan biitiin hapishanelerin,
tamir, ingaat ve 1slahi ile burada bulunanlarin yiyecek ve giyecek gereksinimini karsilamak ve gorevli personelin
maas1 ile ilgili is ve islemleri yiiriitmek amaciyla 6nce Dahiliye Nezareti’ne bagl “Hapishaneler idaresi”
kurulmus daha sonra ismi “Mabani-i Emiriyye ve Hapishaneler idaresi Miidiiriyeti” olarak degistirilmistir."*
1909-1912 yillar1 arasinda hapishaneler ile ilgili giincel verilerin ¢ok yonlii olarak elde edilmesi adina vilayetlere
gonderilen istatistik cetvellerinin titizlikle doldurulmasi istenmistir. Bu kapsamda ilk defa hapishaneler ve
burada kalanlarla ilgili cok genis kapsamli ve detayli bilgiler ortaya ¢ikarilmistir. Bu ¢aligmaya konu edinilen
kaynak da Bitlis vilayetince diizenlenip ilgili miidiirliige gonderilen istatistik cetvellerinden olusmustur. 1912°de
elde edilen bilgiler 1s181inda kapsamli bir 1slahat programi hayata gegirilmistir. Balkan Savaslari nedeniyle bu
calisma kesintiye ugramistir. Savaglarin sona ermesini miiteakip 1913’un sonlarinda vilayet ve sancaklara
hapishaneler ile ilgili daha 6nce hazirlanmis matbu sorulardan miitesekkil sual varakalarinin doldurulup
gonderilmesi istenmistir. Kisa bir siire sonra da istenilen varakalar doldurulup ilgili miidiiriyete ulastirilmustir.
Sual varakalarinda bir dnceki istatistik cetvellerinde bulunmayan hapishanenin fiziki 6l¢iisii, mahkiim basina
diisen miktar gibi birgok konuda yeni bilgilere de ulagilabilmistir." I. Diinya Savasi’nin baslamas ile hedeflenen
degisim doniisiim saglanamamustir. Yukarida izah edildigi lizere, devlet sathina yayilmis hapishaneler ile ilgili
yapilan diizenlemeler, dogal olarak Bitlis sancagindaki hapishaneleri de etkilemistir. Calismaya konu edinilen
Bitlis sancagi merkezi ile Ahlat, Hizan ve Mutki’deki hapishaneler hakkinda bazi temel bilgilerin paylasilmasi,
konunun daha iyi anlagilmasina katki saglayacaktir.

Bitlis Sancag1 ve Kazalarindaki Hapishaneler
Bitlis, 1879 yilinda merkez sancak, Siirt, Mus ve Geng¢ sancaklarindan miitesekkil bir vilayet olmustur.’® Bu

tarihten itibaren Onemi giinden giine artis kaydetmistir. Mevcut askeri birliklerin sayist artirilmis, ser’i
mahkemelere ek olarak bidayet, istinaf ve ticaret mahkemeleri de agilarak ayr1 bir mahkeme binasi da faaliyete

1! Fatmagiil Demirel, “Osmanli Usul-1 Muhakemat-1 Cezaiye Kanunu’nda Hapishaneler”, Hukuk ve Adalet,
Elestirel Hukuk Dergisi, S.6-7, Istanbul 2005, s. 68-69.

12 parlakoglu, a.g.e., 5.36.

3 Giiltekin Yildiz, Mapusane, Kitabevi Yaynlari, Istanbul 2012, s. 382.

¥ Sen, a.g.e., s. 52, 53.

" Demiryiirek, a.g.e., 5.26, 27.

% BOA. SD (Siira-y1 Devlet). 1874/23, 29 Ra 1298 (1 Mart 1881).
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gecirilmigtir. Y Yeni olusturulan mahkemelerin ihtiyac1 olan personel ise kisa siirede gorevlendirilmistir.
Boylece yargi isleri daha diizenli bir konuma taginmistir. Yargi iginin diizene girmesini miiteakip tutuklu ve
hiikiimliilerin barinabilecegi hapishane arayigina da girilmistir. Hiikiimet konaginin altinda hapishane olarak
kullanilan yer, binanin yapilisindan beri bu amag i¢in kullanilmistir. Buranin vilayet statiisiine ulasmasindan
itibaren bir¢ok sebeple artis kaydeden tutuklu/hiikiimli sayisint mevcut hapishane artik barindiramaz olmustur.
Stirekli tamir ve bakimlarla ayakta tutulan binaya, alternatif olarak miistakil bir binanin yapimi gibi ¢éztimler
Onerilmig ise de maddi imkansizliklardan 6tiirii bu diigiinceler hayata geqirilememistirl. Calismada konu
edinilen hapishaneler, merkezdeki erkek hapishanesi ile erkek ve kadin mahkiimlar i¢in kiralanan iki ev ile
Ahlat, Hizan ve Mutki’deki erkek hapishaneleri ile kadinlar i¢in buralarda kiralanan evleri kapsamaktadir. Bitlis
vilayetine bagli Mus, Siirt ve Geng¢ sancaklari ile buralara tabi olan kaza hapishaneleri g¢alismanin diginda
tutulmustur.

1911 yil1 itibariyle Bitlis vilayeti genelinde 16 tane erkek ve 9 tane kadin olma tizere toplam 25 adet hapishane
mevcuttur. Erkek hapishaneleri ¢ogunlukla hiikiimet konaklarimin altindaki bodrum katta bulunmaktadir.
Kadinlar igin ise kiralanan evlerin kullanildig1 goriilmektedir." Bitlis merkez hapishanesi erkek mahkiimlar igin
diizenlenmis olup, hiikiimet konaginin altindaki kogus ve odalardan 10’u hapishane olarak kullanilmigtir. Fakat
mahkim sayisinin kapasitenin oldukga iistiinde olmasi ve bagka hapishanelere gonderilmek istenen mahktimlara
yer bulunamamasindan dolay1 yeni bir hapishane yapilmasi igin hazirliklar yapilmistir. Hatta bunun maliyeti bile
cikartlmigtir. Yeni hapishane i¢in 137.241 kurusluk bir maliyet Ongoriilmiis lakin bu 06denek tahsis
edilemediginden proje hayata gegirilememistir. Bundan dolay1 soruna yerinde ¢6ziim aranilmistir. Hiikiimet
konagmin altindaki hapishanenin bir {ist katindaki zabita dairesi, hapishanenin kullanimina verilerek kisa siireli
¢Oziim tretilmeye calisilmisgtir. Zabita dairesi, hasta mahk{imlarin bakimi, banyo ihtiyaglart ve havalandirmalari
i¢in tahsis edilmistir. Ek ¢6ziim olarak erkek mahk{imlar igin ayr1 bir ev 456 kurusa kiralanarak bazi mahktmlar
buraya nakledilmistir.”> Zamanla burada kalan mahkim sayisinda bazen artis bazen de azalma kaydedilmistir.
1896 yili itibariyle burada 187 erkek mahkimun kaldigi kayitlara yansimstir. 2 1899°da bu rakam 400’°¢
ulasmistir.?? 1907 yilina gelindiginde mahkim sayisinda ciddi anlamda disiis olmus ve toplamda 284
mahkiimun burada kaldig1 ifade edilmistir.”® 1911°de 51°i hitkiimlii ve 103’ii tutuklu olmak iizere toplam 154
kisi burada kalirken?’, 1912 yilindaki istatistik cetvellerinde 560 mahkéimun burada kaldig1 kaydedilmistir. °S6z
konusu olan rakam, yil igerisinde burada kalmis olanlar olmalidir. Zira burada kisa siireli cezasin1 ¢ekenlerin
azimsanmayacak oranda oldugu (172 kisi) asagidaki grafiklerden anlasilmaktadir. Buna ek olarak hapishanenin
bu sayis1 (560 kisi) barindirabilecek kapasitesi de yoktur. 14 Aralik 1913’te ise burada kalan mahk{im sayis1 155
olarak bildirilmistir.®® 1914’iin Temmuz ayinda hazirlanan istatistik cetvelinde ise 86’s1 hiikimlii ve 101’
tutuklu olmak iizere toplam 187 kisinin burada kaldigi kaydedilmistir.?” Merkezdeki kadin mahkamlar igin ayr1
bir hapishanenin olmadig1 ve 1909’dan itibaren aylik 70 kurusa kiralanan bir evde tutulduklar: anlagilmaktadir.?®
Kadin mahkim sayist ¢ok sinirli kalmigtir.1912 yili igerisinde 9 kadin, 1913 yilinda 2 kadin ve son olarak
1914’te 4 kadin mahkémun burada kaldig1 kayitlara yansimustir.?®

Ahlat merkezinde aym sekilde hiikiimet konaginin altinda erkeklere mahsus 32 metrekare yere sahip bir
hapishane mevcuttur.® 1912°de burada kalan erkek mahkim sayisi 120 olarak kayda gegerken 1913’te 9 ve son
olarak 1914’te 7 olarak kaydedilmistir.® 1912’deki istatistiklerde kayda gegen 120 kisiye -Bitlis merkez

" Danyal Tekdal, II.4bdiilhamid Déneminde Bitlis Vilayeti (Idari ve Sosyal Yapi), Pamukkale Universitesi
Sosyal Bilimler Enstitiisii (Yayimlanmamis Doktora Tezi), Denizli 2018, s. 85, 126.

¥ B4O. DH. MKT (Dahiliye Nezdreti Mektiibi Kalemi). 703/25,8 S 1321 (6 Mayis 1903).

¥ BOA. DH.MB.HPS.M (Déhiliye Nezdreti Mebdni-i Emiriye ve Hapishaneler Miidiiriveti Miiteferrik). 5413 , 04
N 1329 (29 Agustos 1911).

2 BVG (Bitlis Vilayet Gazetesi). Say1 198, 209; BOA. DH.MB..HPS. 29/36, 28 S 1333 (11 Temmuz 1915).

L BOA. Y.PRK.ZB. (Yildiz Perakende Zabtiye Nezdreti Mariizit)18/47, 13 Ca 1314 (20 Ekim 1896).

2 BOA. DH. TMIK.S. (Déhiliye Nezireti Tesri-i Muameldt ve Islahat Komisyonu). 25/72, 21 S 1317 (1 Temmuz
1899).

2 BOA. DH. MKT. 1156/45, 17 S 1325 (1 Nisan 1907).

** BOA. DH.MB..HPS. (Dahiliye Nezdreti Mebdni-i Emiriye ve Hapishdneler Miidiiriyeti) 143/70, 16 Za 1329
(8 Aralik 1911).

 BOA. DH.MB..HPS. 145/14, 14 R 1330 (2 Nisan 1912).

% BOA. DH.MB..HPS.M. 10/10, 17 R 1334 (22 Subat 1916).

7 BOA. DH.MB..HPS.M. 52/01, N 1342 (Nisan 1924).

%8 Kira orani zamanla artmustir. 1914’te 85 kurusa ulasmistir. BOA.DH.MB..HPS. 44/28, 24 Za 1332 (13 Kasim
1914); BOA. DH.MB..HPS. 29/36, 28 $ 1333 (11 Temmuz 1915).

* BOA. DH.MB..HPS. 145/14, 14 R 1330 (2 Nisan 1912); BOA. DH.MB..HPS.M. 10/10, 17 R 1334 (22 Subat
1916); BOA. DH.MB..HPS.M. 52/01, N 1342 (Nisan 1924).

%0 BOA. DH.MB.HPS.M. 54/3 04 N 1329 (29 Agustos 1911) ; Demiryiirek, a.g.e., 5.206.

' BOA. DH.MB..HPS. 145/14, 14 R 1330 (2 Nisan 1912); BOA. DH.MB..HPS.M. 10/31, 18 Ra 1332 (14 Subat
1914); BOA. DH.MB..HPS.M. 52/01, N 1342 (Nisan 1924).
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hapishanesinde oldugu gibi- yila yayilan ve kisa siireli burada kalanlarin da dahil edildigi diisiiniilmektedir. Zira
kiicticiik bir yere bu kadar insanin s1igmis olmasi olasi degildir. Kadnlar i¢in ise aylik 20 kurus ile bagka bir ev
kiralanmustir. Burada ise 1912 yili itibariyle sadece 2 kadin mahkam kalmistir.*

Hizan’daki hapishane hiikiimet konagimin altinda ve erkeklere mahsus olup, 7.5x11 metre Ol¢iisiindedir. 1912
yilinda 48 mahkiimun burada kaldig1 kaydedilmistir. 1913’te bu say1, 27 olarak kayitlara yansimistir. 1914°te ise
sadece 3 kisinin burada kaldigi kaydedilmistir. Kadinlara ait ayr1 bir hapishane olmayip, 22 Subat 1910’dan
itibaren aylik 15 kurus kira karsiliginda tutulmus bir ev bu amagla kullanilmstir.*® 1912 yil1 itibariyle mahkiim
olan kadin sayist 4 iken 1914°te bu say1 1’e diigmiistiir.**

Mutki’de hiikiimet konagi bulunmadigindan jandarma kogusu olarak kullanilan kiralik bir binanin bir kismu
ayrilarak hapishane yapilmistir. 1912 yilindaki istatistiklere gore 12’si erkek ve 1’1 kadin olmak tizere toplam 13
kisi hapishanede kalmistir. Ceza alan kisiler kisa siireli (1 giin ile 3 ay arasinda) ceza almislardir. Bundan dolay1
1913 yilina gelindiginde hi¢ mahkim kalmamistir.*® 1914°teki kayitlarda ise sadece 2 mahkémun burada kaldig:
ifade edilmistir.*® Zaten agir ceza gerektiren mahkimlar ¢ogunlukla merkez sancaga gonderilmistir.

Devlete ayr1 bir mali kiilfet getirmedigi icin tercih edilen hiikiimet konaklarimin altindaki hapishanelerin fiziki
imkan olarak buna uygun olmadigi, ciddi saglik problemlerine sebep oldugu, gereginden fazla mahkim
barindirdigi, giivenlik konusunda sorunlar yasandigi, binalarin yikilmaya yiiz tuttugu igin yapilacak tamir ve
bakimlarin ise yarayamayacagi yoniinde raporlar hazirlanmistir. Raporlarda ¢6ziim olarak yeni hapishanelerin
yapilmasi gerektigi agikca ifade edilmistir. Fakat bunun uzun zaman gerektirmesi dolayisiyla buralarin simdilik
islah edilmesinin saglanmasi gerektigi kaydedilmistir. 3 Ayrica 1912°de Bitlis, Van, Erzurum, Diyarbakir,
Mamuretiilaziz (Elaz1g) ve gerekirse Musul’daki cinayet mahk@mlari i¢in Bitlis vilayeti dahilindeki Ahlat ya da
Tatvan’da 2.000 mahkim kapasiteli ve 50 jandarmanin da barinabilecegi biiyiikliikte bir hapishane yapilmasi
i¢in kesif raporlar1 hazirlanmistir. Diyarbakir’da I¢ Kale denilen mevkide yeni bir hapishane insaatina baglanmis
olmasi, Mus’ta yeni bir hapishane binasi yapimi hazirliklarinin devam etmesi ve mali yetersizliklerden dolay1
yapilan hazirhiklar bosa gitmistir.®® Zira Osmanli Devleti’nin yikilisma degin Bitlis merkez ve kazalarinda
miistakil hapishanelerin yapildigina dair bir kayda rastlanmamustir.

Basta merkezdeki hapishane olmak tizere sancak dahilindeki biitiin hapishanelere yeteri kadar personel istihdam
edilmesi igin ¢alismalar yiriitilmiistiir. Bu gayretler neticesinde, 1909 yilindan itibaren igler daha diizenli
yiriimeye baslamigtir. 1914’¢ gelindiginde hapishane kadrolarmin neredeyse tamaminin dolu oldugu
kaydedilmistir. Hapishanelerin fiziki kosullarinin iyilestirilmesi adina umumi tuvalet ve banyolarin yapilmasi,
koguslarin daha fazla 1s1tk alinmasinin saglanmasi, mahkim c¢amasirlarinin diizenli olarak goérevlilerce
yikanmasi, doktor gozetiminde revirin agilmasi, tutuklu ve hiikiimliilerin birbirinden ayr1 yerlerde tutulmasi,
icerde komiir yakilmamasi ve yemek pisirilmemesi gibi birgok yeni diizenleme hayata gegirilmistir.* Belirlenen
caligmalar, hapishanelerin mali ve personel imkanlar1 6l¢iisiinde gergeklesebilmistir. Merkez hapishanesinin
giivenliginin saglanmasi amaciyla dort adet ndbetgi kuliibesinin yapimi igin 6denek talep edilmistir.” Fakat
karsilagilan mali imkansizliklar ve hapishanelerdeki kapasite listii mahkdm sayisi, beklenen neticenin zamana
yayillmasina sebep olmustur. Hapishanedeki sithhi durum ile ilgili bazi1 kotii gelismeler, ciddi sonuglar
dogurmustur. Salgin hastaliklar, sagliklt olmayan bu ortamlarda hizla yayilmis ve kotii sonuclar dogurmustur.
Yapilan biitiin iyilestirme ¢abalarma ragmen 1915’in Eyliil ayina kadar merkez hapishanede tifo, tifiis ve zatiirre
gibi hastaliklardan 35 kisinin hayatin1 kaybettigi ifade edilmistir. S6z konusu bu sayi, 350 kisinin kaldigi
hapishanedeki toplam mahkiim sayisinin % 10’una tekabiil etmektedir. Yani her 10 mahkimdan birisi
hastaliklardan dolay: hayatim kaybetmistir.** Bitlis merkez ve bagh kazalarindaki hapishanelerin fiziki durumlart
ve mahk(m sayilari ile ilgili temel bilgiler paylasildiktan sonra burada kalanlar ile ilgili bilgilere gegilecektir.

2 BOA. DH.MB..HPS. 145/14, 14 R 1330 (2 Nisan 1912).

%3 BOA. DH.MB.HPS.M. 54/3, 04 N 1329 (29 Agustos 1911).

** BOA. DH.MB..HPS. 145/14, 14 R 1330 (2 Nisan 1912); BOA. DH.MB..HPS.M. 10/31, 18 Ra 1332 (14 Subat
1914); BOA. DH.MB..HPS.M. 52/01, N 1342 (Nisan 1924).

> BOA. DH.MB..HPS. 145/14, 14 R 1330 (2 Nisan 1912); BOA. DH.MB..HPS.M. 10/31, 18 Ra 1332 (14 Subat
1914).

* BOA. DH.MB..HPS.M. 52/01, N 1342 (Nisan 1924).

% BOA. DH. MB. HPS. 4/19, 06 Za 1331 (7 Ekim 1913).

%% BOA. DH.MB..HPS. 35/7,09 S 1330 (24 Temmuz 1912).

% Yapilan diizenlemeler, istihdam edilen personele bakildiginda anlagilabilmektedir. Hapishane ve tevkifhane
personelinin ayr1 ayri1 zikredilmis olmasi, hapishane doktorunun bulunuyor olmasi, hademe ve c¢amasirci
istthdam edilmis olmasi, kadin gardiyan istihdam edilmis olmas1 bu konuda somut adimlarin atildigini ortaya

koymaktadir. Diger detaylar i¢in bkz. BOA. DH. MB. HPS. 90/34, 02 C 1332 (28 Nisan 1914).
“°BOA. DH. MB. HPS. 8/65, 28 S 1334 (15 Ocak 1915).
* BOA. DH. MB. HPS. 74/78, 07 B 1334 (10 Mayis 1916).
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Mahkiimlarin Profili

Osmanli Devleti’nin 1912 tarihli istatistik cetvellerinden hareketle Bitlis merkez, Ahlat, Hizan ve Mutki
kazalarindaki hapishanelerde bulunan tutuklu ve hitkiimlii mahkémlar ile ilgili birgok veriye ulagilabilmektedir. *
Bu bilgiler dagmik bir sekilde paylasildigindan derlenip toparlanmig ve konunun igerigine gore grafiklere
doniistiirilmustiir. Her bir yerlesim birimi i¢in verilen bilgiler, 6nce kendi i¢inde degerlendirilmis daha sonra
birbiriyle kiyaslanarak genel bir tespite varilmistir. Buradan hareketle Bitlis merkez hapishanesinde kalan
mahkimlarin meslek dagilimi sdyledir:

Grafik-1. Mahkumlari Meslegi
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Grafik 1°den anlasildig1 lizere mahkimlarin biiyiik bir kism1 (334 kisi) ¢iftcidir. O giiniin kosullarinda en biiyiik
mesleki ugras olarak icra edilen tarim ve hayvancilik alantyla ugrasan giftciler ile ilgili bu oranin kayitlara
yansimasi sasirtict olmamalidir. Ciftcilerden 89’u yaralama, 9’u baskasinin malina zarar verme ve 5’1 ise gorevli
devlet memuruna karst gelme sugu isnat edilerek tutuklanmistir. Tutuklanma sebeplerinin iginde vergi
ver(e)meme hususunun zikrolunmamis olmasi dikkat ¢ekmistir. Ciftgileri, igsizler (106 kisi) takip etmistir.
Issizlerden 34’(i yaralama, 18’i kazara oliime sebebiyet, 3’ii hirsizlik ve 1°i de dolandiricilik sebebiyle
tutuklanmigtir. Mahkimlarin iginde en az suga bulagmis meslek olarak kargimiza memurlar (7 kisi) ¢itkmaktadir.
Memurlardan 6’s1 yaralama ve iglerindeki tek 6gretmen de kazara 6liime sebebiyet vermekten tutuklanmustir.
Mahki{mlar igerisinde devlet memurlarin oraninin az olmasinda sahip olduklari meslegin sartlarini kaybetmeme
endisesinin baskin oldugu ifade edilebilir. Zira isleyebilecekleri bir sugtan dolay:r bir yildan fazla hapis cezasi
almalar1 durumunda, memuriyetleri sona erdirilmistir. Mahkdmlarin mesleki dagilimlar1 paylasildiktan sonra
dinf mensubiyet konusu ile ilgili $6yle bir grafik karsimiza ¢ikmaktadir:

“2 BOA. DH.MB..HPS. 145/14, 14 R 1330 (2 Nisan 1912).Grafiklerdeki bilgiler biitiiniiyle bu istatistik
cizelgelerinden derlenmistir. Bundan dolayr séz konusu kaynak bundan sonraki grafiklerde yazilmamis olup,
bunun diginda kullanilan diger kaynaklar ayrica dipnotta gdsterilmistir.
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Grafik.2-Mahkumlarin Dini Mensubiyet Dagilimi
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Grafik 2’den anlasildig1 iizere 560 mahkimdan 425’1 Misliimandir. Miisliman mahkGmlarin igerisinde 5’te
kadn kayitlidir. Gayrimiislimlerin ise 4’1 kadin olmak tizere toplami 135°tir. Miisliman mahkdm orani (% 75.8)
ile gayrimiislim mahkm orant (% 24.2) arasindaki farkin sebeplerinin sadece istatistik cetvellerinden
anlagilmast miimkiin degildir. Fakat Bitlis’in 1914 yilindaki niifus sayimi1 sonuglar1 da hesaba katildiginda bazi
tespitler yapila bilinecektir. Buna gére Bitlis merkez sancagindaki niifusun % 66.5ini (38.701 kisi) Miisliimanlar
ve % 33.5%ini de (19.475 kisi) gayrimiislimler olusturmustur. *® Niifus bazli bir degerlendirme yapildiginda
Miisliimanlar % 66.5’lik niifusa karsilik % 75.8’lik mahkim oranina sahiptir. Sadece bu bilgi dikkate
alindiginda, gayrimiislimlere kiyasla niifus oranindan daha fazla Miisliiman mahkimun oldugu ifade edilebilir.
S6z konusu olan mahkim oranindaki dagilimi bagka husular da etkileyebilmistir. Bunlara Ermeni olaylari,
mevsimlik gdcler esnasinda meydana gelen asayise konu olan geligsmeler, asiretlerden kaynakli lokal isyanlar,
deprem gibi dogal afetlerden sonra meydana gelen halk hareketlenmeleri 6rnek olarak gosterilebilir.** Her iki
dinin mensuplar1 igerisindeki kadin mahkimlarin orani sadece % 1.6 olarak kaydedilmistir. Bu oran, erkek
egemen bir toplum i¢in normal karsilansa da niifus olarak esit diizeye yakin olan iki tarafli bir yapi i¢in olagan
degildir. Erkek-kadin mahkdm oranlarinin bu kadar farkli olmasinda o giinkii toplumun yasam bigimi olarak
kabul ettigi, evin disindaki diger islerin daha ziyade erkegin ugras alani olarak goriilmesi ve kadinin evin
disindaki hayatta ¢ok fazla goriinmemesi de etkili olmus olmalidir. Mahk{mlarin sugu isledigi yas, suca bulasma
yaginin genel itibariyle hangi yas araliginda yogunlastigini gostermesi agisindan Onemlidir. Buna gore
mahkmlarin yas dagilimu ile ilgili grafik soyledir:

* Kemal H. Karpat, Osmanl Niifusu (1830-1914), Timas Yayinlari, istanbul 2010, 5.366, 367.

* Bitlis vilayetinde s6z konusu etkenlerden dolayr meydana gelen gelismeler hakkinda bkz. Danyal Tekdal,
1 Abdiilhamid Déneminde Bitlis Vilayeti (Idari ve Sosyal Yapi), Pamukkale Universitesi Sosyal Bilimler
Enstitiisii (Yayimlanmamis Doktora Tezi), Denizli 2018.
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Grafik.3-Mahkumlarin Yas Dagilimi
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Grafik 3’e gore sug¢ oranlarinin daha ziyade geng niifusta yogunlastig: ifade edilebilir. Erkek mahktimlarin (215
kisi ile) en yaygin sahip oldugu yas araliginin 20-30, kadinlarin ise (5 kisi ile) 30-40 arasinda oldugu
anlagilmaktadir. Erkeklerde ikinci sirada (177 kisi ile) 30-40 yas aralig1 gelirken, kadinlarda ise (4 kisi ile) 20-30
yas aralig1 gelmektedir. 20-40 yas araliginda erkek-kadin mahkiimlarin yogunluk kazanmasinin ilk akla getirdigi
sebep, hi¢ siiphesiz aktif/dinamik isgiliciiniin bu aralikta yogunlagmasidir. Diger sebepler ise aile/toplum
icerisinde sosyal sorumlulugun en yogun yasanildigi bir yas araligi olmasi ve Bitlis gibi feodalitenin (asiret
hayatinin) yerelde yogun olarak yasamasindan kaynakli asayis olaylarinin devam etmesidir. En az oran ise (2
erkek ile) 50-60 yas araligindadir. Bu yas grubunun orani, su¢a dogrudan miidahil olmaktansa daha geng olanlar
yonlendirerek is gérmekte olmalarindan Otiirli diistiktiir. Mahk{mlarin igledikleri suca karsilik aldiklari cezanin
cesitlendigi goriilmektedir. Ayni sug ¢esidi olmasina ragmen niteligi bakimindan farklilik arz etmesinden dolay1
farkli cezalarin uygulandigi ifade edilebilir. Buna 6rnek olmasi agisindan en fazla islenen suglarin basinda gelen
darp etme/yaralama sugu kapsaminda mahktimlarin aldiklari cezalarin dagilim grafik 4’tedir:

Grafik.4-Darp Etme/Yaralama Sucu icin 172
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Grafik’4’ten anlagildig1 lizere darp etme/yaralama kapsaminda 172 mahkiimdan 106’s1 (99 erkek ve 7 kadin) en
hafif cezaya carptirilmistir. Cezanin az olmasi basit yaralamaya konu oldugunu diisiindiirmektedir. Tkinci sirada
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53 kisi (52 erkek ve 1 kadin) ile biraz daha agir olan cezay: alanlar olusturmaktadir. Grafikteki en agir ceza olan
1-3 sene arasinda hapis cezasi alanlar ise sadece 2 kisidir. Cezalarin oran olarak c¢ok diisiik oldugu ifade
edilebilir. Cezanin az tutulmus olmasinda hapishanelerin daha agir ceza islemis olanlara tahsis edilebilmesi i¢in
bu tiirden az ceza alanlarin bir an once disar1 ¢ikarilmasinin saglanmasi zorunlulugu zikrolunabilir. Zira donem
icerisindeki bir¢ok sancak/kaza hapishanesi kapasitesinin ¢ok iistiinde mahkiim barindirmak zorunda kalmustir.
Yukarida izah edildigi iizere Bitlis hapishanesi bazen 400 mahkimu barindirmak zorunda kalmistir ki bu rakam,
kapasitesinin iki katina tekabiil etmektedir.*® Ayni sekilde Mus hapishanesi 200 kapasiteli iken 350 mahkim
barindirdigi zaman dilimlerinde g¢esitli sebeplerle yasanan izdihamlardan dolayr bircok olumsuzlukla
karsilasmstir.*® Isin diger boyutu ise insanlar1 cezalandirmaktan &te 1slah etmektir. Yani iglemis oldugu cezanin
tekrar edilmesini 6nlemektir. Bu konuda genel itibariyle “islah-1 nefis edinceye kadar” tabiri yaygin olarak
kullanilmigtir. MahkGimlar daha ¢ok hangi suglar nedeniyle hapishanede bulunmaktadir sorusuna cevap olmasi
amaciyla hazirlanan grafik 5 soyledir:

Grafik.5-Mahkumlarin Su¢ Dagilimi
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Grafik 5’e bakildiginda suglarin olduk¢a cesitlendigi goriilmektedir. Ozellikle listenin ilk sirasinda darp
etme/yaralama oldugu dikkati ¢ekmistir. Bu sucun da kendi i¢inde hafiften agira dogru bir seyir ile gesitlendigini
ifade etmek yanlis olmaz. Zira kayitlara ayni su¢ olarak kaydedildigi halde (Grafik 4) verilen cezalarin
¢esitlenmis olmasi bunu dogrulamaktadir. Darp etme sucunu kazara da olsa cinayet vakalar1 izlemistir. Cinayet
olaylarmin da kendi i¢inde oldukga farklilastigima dair modern ceza hukukunda, bu sug tiirii i¢in belirlenen
cezanin ¢esitlenmesinden anlagilabilmektedir. Hapishanede cezalar1 kesinlesmemis yani davalar1i karara
baglanmamis olan tutuklularin sayist da azimsanacak gibi degildir. Bu statiide hapishanede zaman gegirenler
mahkemelerinin neticesini beklediginden burada ne kadar kalacaklarina dair bir éngoriide bulunma imkanlar

S BOA. DH. TMIK.S.. 25/72, 21 'S 1317 (1 Temmuz 1899).
% BOA. DH.TMIK.S.. 37/41, 20 M 1320 (29 Nisan 1902); BOA. Y.A...HUS. (Yildiz Sadéret Hususi Marizdt)
515/106, 21 S 1325 (29 Eyliil 1907).
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bulunmamaktadir. Bu belirsizlik, hapishanede kalanlarin ihtiyaglarinin karsilanmasi igin planlama yapan
yetkililerin mali agidan sikintilar yasamasina sebebiyet vermistir.

Bitlis’in en 6nemli kazasi durumundaki Ahlat, ayni zamanda merkezden sonra en fazla mahkim barmdiran
hapishaneye de sahiptir. Ahlat hapishanesindeki mahkiimlarin dini mensubiyetleri ile ilgili bilgiler grafik 6’tadir.

Grafik.6-Mahkumlarim Dini Mensubiyet Dagilim
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Grafik 6’dan da anlagildig1 {izere 4’li kadin olmak iizere 78 Miisliiman (% 62) ve 46’da gayrimiislim (% 38)
olmak iizere toplam 124 mahkiim Ahlat hapishanesinde bulunmaktadir. 1914 tarihli niifus sayimi kayitlarina
gore Ahlat kazasinda 10.190 Miislim (% 51.2) ve 9.708 gayrimiislim (% 48.8) meskundur.*” Bu oranlar dikkate
alindiginda Miisliman niifusun oran olarak c¢ok {istiinde bir mahkim bulundurdugunu ifade etmek gerekir.
Ortalama % 10’luk bir farklilikla gayrimiislimler daha az mahkim bulundurmuslardir. Kadin mahk@mlarin
toplam orani ise % 3.3 civarindadir. Yukarida Bitlis hapishanesi icin belirtilen gerekceler Ahlat hapishanesi i¢in
de aymi sekilde gegerlidir. Hapishanedeki mahkimlarin yasa gore dagilimini belirten grafik agsagidadir:

Grafik.7-Mahkumlarin Yas Dagilimi
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Grafik 7’e gore mahkimlarin biiyiik oranda gen¢ yasta olduklari ve 30-40 ve 20-30 yas araliginda (66 kisi)
yogunlastiklar1 ifade edilebilir. En az mahk(m ise (1 kisi) 60-70 araliginda bulunmaktadir. 70 yas ve istiinde ise
4 erkek mahkGmun olmas: ilgingtir. Zira diger yerlerle kiyasla bu yas araliginda mahkiim bulunduran tek yer

*'Karpat, a.g.e., 5.366, 367.
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Ahlat’tir. Geng yasta suca bulagsmanin riski daha fazla oldugundan yogunlukta buradadir. Bu konu ile ilgili Bitlis
hapishanesi hakkinda kullanilan ifadeler burasi i¢in de aymi sekilde gecerlidir. Bitlis hapishanesi igin
paylasilmayan mahkimlarin medeni durumu ile ilgili bilgiler, Ahlat hapishanesi i¢in paylasilmistir. Buna gore
mahkimlarin medeni durumu grafik 8’dedir.

Grafik.8-Mahkumlarin Medeni Durum
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Grafik 8’e gore 124 mahkimdan 93 erkek ve 4 kadin olmak iizere toplam 97 kisinin evli oldugu, geriye kalan 27
erkegin ise bekar oldugu anlagilmaktadir. Su¢a bulagsma konusunda evli olanlarin bekarlardan daha fazla olmasi,
bir yoniiyle sasirtict olsa da &teki boyutuyla makuldiir. Zira mahkiimlarin yas olarak 20 yasin {istiinde
yogunlastiklar1 hatirlanirsa ve o giinkii toplumda geng yasta evliliklerin yapildigi dikkate alinirsa bu sonug
olagan karsilanmalidir. Cocuklu mahk@imlarin, oran olarak ilk sirada olmasinin sosyolojik bir neticesi de vardir.
O da cocuklarin, ebeveynlerinin yoklugundan ciddi anlamda olumsuz etkilenmesidir. Mahk{imlarin egitim
durumu, suga meyletme konusunda baz fikirlerin edinilmesini saglayacagindan énemlidir. Buna gore egitim ile
ilgili grafik asagida sunulmustur:
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Grafik.9-Mahkumlarin Egitim Durum Dagilimi
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Grafik 9’a bakildiginda 124 mahkimdan sadece 6’sinin okuma-yazma bildigi goriilmektedir. 1900-1901 yili
itibariyle Bitlis vilayetinin geline bakildiginda, okula devam orani % 3.43 olarak kaydedilmistir.*® Cok diisiik bir
diizeyde olan okullasma orani, dogal olarak okuma-yazma oranlarinin da diisiik olmasinda etkili olmustur.
Mahkiim olan 4 kadinin tamami okuma-yazma bilmemektedir. Kadinlarin egitim ortamindan uzak bir yasam
siirdiirdiigii Bitlis gibi bir sancakta bu tablo sasirtici degildir. Zira bu sancak ve bagli kazalarina oncelikle
erkekler igin okullar agilmistir.* ilerleyen zaman diliminde kizlar igin de ibtidai ve riisdiye diizeyinde okullar
acilmig fakat ¢ok sinirli kalmistir. Bu agidan diistiniildiigiinde erkeklerde cok diisiik de olsa okuma-yazma
oraninin daha fazla olmasi olagan karsilanmalidir. Ise bir de sug isleme-egitim iliskisi acisindan bakilmasinda
fayda vardir. Sadece bu sonuca bakildiginda toplum igerisinde egitim gormiis insanlarin, su¢a bulasma/mahkim
olma oraninin diisiik oldugu anlagilmaktadir. Sonug olarak egitimin toplumsal diizenin idamesi hususunda
o6nemli bir iglev gordiigii tespiti yapilabilir. Mahk@imlarin Ahlat kazasinda ne gibi suglara bulastig1 sorusuna
cevap olmasi agisindan hazirlanan grafik 10 soyledir:

8 Mehmet O. Alkan, Tanzimat 'tan Cumbhuriyet’e Egitim Istatistikleri 1839-1924, T.C.B.D.LE., Ankara, s. 115-
118.

* Bitlis sancag1 ve kazalarinda okullarin acihs tarihi igin bkz. Danyal Tekdal, Osmanh Dénemi Bitlis 'te Egitim,
Idealkent Yayinlar1, Ankara 2018.
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Grafik.10-Mahkumlarin Su¢ Dagilimi
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Grafik 10’dan anlasildig1 iizere en ¢ok islenen sug, “darb ve cerh” olarak kayitlara yansiyan darp
etmek/yaralamaktir. En az sug ise hirsizlik olarak kaydedilmistir. 124 mahkiimun i¢inde cinayet hiikiimliisii
bulunmamaktadir. Zira cinayet hiikiimliileri merkez sancaga gonderilmektedir. 12 kisinin borcundan dolay:
mahkim olmasi dikkati ¢gekmektedir. Sugun devlete karsi m1 yoksa sahsa karst olusan borgtan dolayr mi1 oldugu
kaydedilmemistir. Son olarak mahkimlarin meslegi kisminda tamaminin ¢ift¢i olarak kaydedildigi dikkati
¢cekmektedir.

Bitlis sancagina bagli kazalardan biri de Hizan’dir. Hizan’daki hapishanede kalan mahk@mlarin dini
mensubiyetleri ile ilgili bilgiler grafik 11°dedir.

Grafik.11.Mahkumlarin Dini Mensubiyet Dagilimi
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Grafik 11°den de anlasildig1 {izere 2’si kadin 36’s1 erkek toplam 38 Miisliiman (% 74) ve 2’si kadin 12’si erkek
toplam 14’te gayrimiislim (% 26) olmak iizere 52 mahkim Hizan hapishanesinde bulunmaktadir. 1914 tarihli
niifus sayimi kayitlarmma gore Hizan kazasinda 11.624 Miislim (% 69.8) ve 5.023 gayrimiislim (% 30.2)
meskundur. *° Bu oranlar dikkate alindiginda Miisliiman niifusun orani ile hapishanedeki mahkim oraninin
birbirine yakin oldugu gorilmektedir. Ayni durum, gayrimiislim niifus i¢in de gegerlidir. Kadin mahkiimlarin
toplam orani ise % 7.7 civarindadir. Yukarida Bitlis hapishanesi i¢in belirtilen gerekceler Hizan hapishanesi igin
de gecerlidir. Hapishanedeki mahkiimlarin medeni durumuna gére dagilimini belirten grafik asagidadir:

%0 Karpat, a.g.e., 5.366, 367.
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Grafik 12’ye gore 52 mahkimdan 27 erkek ve 4 kadin olmak tizere toplam 31 kisinin evli oldugu, geriye kalan
21 erkegin ise bekar oldugu anlasilmaktadir. Suga bulagma konusunda evli olanlar, bekarlardan daha fazladir.
Yukarida ifade edildigi lizere geng yasta evliliklerin yapiliyor olmasi ve bundan kisa bir siire sonra da ¢ocuk
sahibi olunmasi boyle bir tablonun olusmasinda etkili olmus olmalidir. Hizan’daki mahktmlarin sug ¢esidi ile
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Grafik.12-Mahkumlarin Medeni Durum Dagilim
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ilgili bilgileri ihtiva eden grafik asagida sunulmustur:
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Grafik 13’e gore en ¢ok islenen sug, darp etmek/yaralamaktir. En az sug ise hirsizlik olarak kayitlara gegmistir.
52 mahk(imun iginde cinayet hiikiimliisii bulunmamaktadir. Islenen suca karsilik hangi cezalarin verildigi ile

Grafik.13-Mahkumlarin Su¢ Dagilimi
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ilgili bilgiler grafik 14’te paylasilmistir.
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Grafik.14-Darp Etme/Yaralama Sucu icin 49 Kisiye
Verilen Hapis Cezasimin Dagilimi

1 ay-3ay
16%

B | giin-1 hafta

1 giin-1 hafta
1 hafta-1 ay gug7% m 1 hafta-1 ay

23% = 1ay-3ay
m 3 ay-6 ay

Mahktimlarin 52’sinden 49’u darp etme/yaralama sugundan cezalandirilmistir. Grafik 14’ten anlasildig iizere 49
mahkimdan 28’1 (24 erkek ve 4 kadin) en hafif cezaya carptirilmistir. Cezanin az olmasi basit yaralamaya konu
oldugunu diisiindiirmektedir. ikinci sirada 11 kisi ise biraz daha agir olan cezay1 almistir. Onlar1 ise 8 kisi ile
tiglincii agir cezay1 alanlar takip etmistir. Grafikteki en agir ceza olan 3-6 ay arasinda hapis cezasi alanlar sadece
2 kisidir. Cezalarin oran olarak ¢ok diisiik oldugu ifade edilebilir. Mahkimlarin daha ¢ok hangi aylarda sug
isledigine dair soruya cevap olmasi amaciyla mahkGmlarin ay bazindaki su¢ dagilmi ise grafik 15°de
gosterilmistir:

Grafik.15-Suc¢un islendigi Aylarin Dagilimi
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Hizan’daki hapishanede kalan mahkimlarin sug isledigi mevsimlerin daha ziyade sonbahar ve kis oldugu
goriilmektedir. Zira sonbahar mevsiminin aylarini olusturan Eyliil, Tesrinievvel ve Tesrinisani aylarinda 36 (%
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68) kisi ceza almistir. Sonbahar1 takip eden kis mevsiminin aylari olan Kanunuevvel, Kanunusani ve Subat
aylarinda 8 (% 16) kisi mahkiim olmustur. {lkbahar mevsiminin aylarini olusturan Mart, Nisan ve May1s
aylarinda 5 (% 10) kisi ve yaz mevsimini olusturan Haziran, Temmuz ve Agustos’ta ise 3 (% 6) kisi mahkiim
olmustur. Ozellikle sonbahar ve kis mevsimlerinde suga meyletme oranindaki artisin sebebi genel olarak tespit
edilememekle beraber sonbaharin gocebe asiretlerin gd¢ mevsimi olmasmin bunda etkisi olabilecegi
diistiniilmektedir. Sonbahar ve kig mevsimlerinde ¢aligma kosullarinin daralmasi ve gelir elde edilememesinin de
bunda katkist olabilir. Bu donemde Bitlis sancagi ve kazalarinin bazilarinda gogebe asiretlerin yazlik-kislik yol
giizergahlari {izerindeki seyahatleri esnasinda yereldeki halk ile ciddi miinakasalara giristikleri ile ilgili kayitlar
mevcuttur.®! Son olarak mahkéimlar tamaminin ¢iftci olarak kaydedildigi ifade edilebilir.

Bitlis sancagina bagl niifus olarak en kiigiik kaza Mutki’dir. Mutki’deki hapishanede kalan 13 mahkiimun sug
dagilimu ile ilgili bilgiler grafik 16’dadir.

Grafik.16-Mahkumlarin Su¢ Dagilimi
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Grafikteki bilgilerden de anlagildigi gibi 13 mahkimdan 12’si “zayi/telef etme” olarak kayitlara yansiyan
kaybetme sugundan dolay1 hiikiim giymislerdir. Kayip ya da teleften kastin ne olduguna dair ise herhangi bir
aciklama yapilmamigtir. Buna ragmen asagidaki grafikte verilen cezalarin diisiik olmasina bakilirsa hayvan/esya
kayb1 olma olasihgmin daha yiiksek oldugu ifade edilebilir. ikinci kisimda ise hakaret ya da iftira olarak
kaydedilmistir. Mahkimlardan 12’si Tesrinisani ve 1’si Subat ayinda cezalandirilmistir. Buradan hareketle sugun
daha ziyade kis ayarinda islendigi ifade edilebilir. Bahse konu olan mahkGimlarin isledikleri suca karsilik
aldiklar1 cezalara dair grafik ise soyledir:

1 Mevsimlik gdglerin sebep oldugu asayis olaylari hakkindaki detayli bilgi igin bkz. Danyal Tekdal,
1. Abdiilhamid Doéneminde Bitlis Vilayeti (Idari ve Sosyal Yapi), Pamukkale Universitesi Sosyal Bilimler
Enstitiisii (Yayimlanmamis Doktora Tezi), Denizli 2018, s.198-253.
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Grafik.17-Mahkum Olanlara Verilen Hapis
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Grafik 17’ye gore 13 mahkimdan 4’ii en hafif cezaya carptirilmustir. ikinci sirada ise 7 kisi (6 erkek ve 1 kadim)
biraz daha agir olan cezayr almistir. Grafikteki en agir ceza olan 1-3 ay arasinda hapis cezasi alanlar sadece 2
kisidir. Cezalarin oran olarak ¢ok diisiik oldugu ifade edilebilir. Mahkiimlarin hapishanedeki yas dagilimina dair
bilgiler grafik 18’de gosterilmistir:
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Grafik.18-Mahkumlarin Yas Dagilimi
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Mutki hapishanesinde kalan 13 mahkiimdan 12’si erkek 1’i kadindir. Tamami genglik dénemi denilen 14-40 yas
bandindadir. Bunlardan 9’u (% 69.3) 20-30 yas araligindadir. 14-20 yas araliginda ise 3 erkek (% 23.3)
bulunmaktadir. Son olarak 30-40 yas araliginda 1 kadin mahkim bulunmaktadir. Mahkimlarin medeni
durumuna dair bilgiler ise grafik 19’da gosterilmistir:
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Grafik.19-Mahkumlarin Medeni Durum Dagilim
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Grafik 19’a gore 13 mahkiimdan 11 erkek ve 1 kadin olmak iizere toplam 12 kisinin evli oldugu, geriye kalan 1
erkegin ise bekar oldugu anlasilmaktadir. Evli olanlardan 2’sinin ¢ocugu yoktur.14-20 yas araligindaki 3
mahkimdan en az 2’si evlidir. Suca bulasma konusunda evli olanlar, bekarlardan daha fazladir. Yukarida ifade
edildigi lizere geng yasta evliliklerin yapiliyor olmasi ve bundan kisa bir siire sonra da ¢ocuk sahibi olunmasi
bdyle bir tablonun olugsmasinda etkili olmus olmalidir. Son olarak mahkGmlar meslegi kismima bakildiginda,
tamaminin ¢ift¢i oldugu ve higbirinin okuma-yazma bilmedigi kaydedilmistir.

Bitlis merkez sancak ve 3 kazasindaki hapishanelerde kalan mahk{imlar ile ilgili detayli bilgiler paylasildiktan
sonra son kisimda hapishaneler ile ilgili karsilastirmali tablolarla genel ¢ikarimlar yapilacaktir. Merkez sancak
ile kazalardaki niifus oraninin mahkiim orani ile kiyaslandig: bilgiler ile mahkimlarin cinsiyet ve medeni
durumlari ile ilgili bilgilerin karsilastirmali olarak paylasildigi tablo 1 sdyledir:

Tablo 1- Bitlis Sancag: ve Kazalarindaki Niifus/Mahkim Orami ile Mahkiimlarin
Cinsiyet ve Medeni Durumu®
Yerlesim | 1914 Niifus Orani 1912 Mahkiim Cinsiyeti Medeni Durumu
Yeri Orani
Ismi Mislim | G.Miislim | Mislim | G.Miuslim | Erkek Kadin Evli Bekar
(%) (%) (%) (%) (Say1/ (Say1/ (Say1/ (Say1/
%) %) %) %)
Bitlis 66.5 335 75.8 24.2 551/ 9/1.6 B B
98.4
Ahlat 51.2 48.8 62 38 120/ 4/3.3 97178 | 27122
96.7
Hizan 69.8 30.2 74 26 48/ 4177 31/60 | 21/40
92.3
Mutki 96.7 3.3 B B 12792 1/8 12792 1/8

B=Belirtilmemis

Tablo 1’e gore Miislim/gayrimiislim niifus ile mahkiim sayisi oranlarinin birbirine en yakin oldugu yer
Hizan’daki hapishanedir. Birbirinden en farklilastig1 yer ise % 11’e yakin farkin oldugu Ahlat hapishanesidir.
Mutki’deki hapishane mahktimlar ile ilgili bilgiler paylasilmadigindan dikkate alinamamigtir. Erkek mahkiim
oran1 bakimindan en yiiksek orana Bitlis merkezdeki mahkiimlar sahip iken digerlerine gore en az orana ise
Mutki’deki mahkmlar sahiptir. Kadin mahkmlar sayisal olarak (9 kisi) merkez hapishanesinde fazla iken oran
olarak (% 7.7) Hizan’da 6ndedir. Medeni durum ile ilgili merkez hapishanesinde bilgi paylasiimadigindan burasi
dikkate alinamamigtir. Evli mahk@imlarin diger hapishanelerin tamaminda daha fazla oldugu ve % 92’lik oranla
Mutki’de ilk sirada oldugu goriilmektedir. Bekar orani en yiiksek hapishane ise % 40 ile Hizan’dakidir.
Mahktimlarin sug tiirlerinin ¢esitlendigi ifade edilebilir. Buna goére ¢aligmaya konu edinilen 4 hapishanedeki
mahkimlarin isledigi suclar tablo 2’de gosterilmistir:

52 Karpat, a.g.e., 5.366, 367; BOA. DH.MB..HPS. 145/14, 14 R 1330 (2 Nisan 1912).
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Tablo 2- Mahkiimlarin Su¢ Haritas®®
Suc Tiirleri

Yerlesim Yeri Ismi
Darp Etmek/Yaralamak
Kazara Oldiirmek
Askere Kars1 Gelmek/Hakaret
Teacaviiz/Zina
Harsizhk
Naoalandiricilik
Mal / Esyay1 Kaybetmek
Zorla Irza Gegme
Yaralayarak Hirsizhik
Riisvet
Yalanc Sahitlik
Hakaret / iftira
Borclanma
Cesitli Suglar
Mahkemesi Sonuclanmamis
Sucu Belirtilmemis Olanlar
Toplam

Roladive kaniiniina Miihalefet
Siddetle Bir Uzvun Kesilmesi

160 | 116 | 560

N
N
=
=
©
=
N
N
(0]
=
o
o
o
o

Bitlis 172 | 6

[ERN
o

Ahlat 39 (00|01 (0,0|0lO0O]0O]JO|O0O]O 6| 38 | 17 | 124

0 0 52
0 0 0 13

Hizan 49 | 0|0 (0] 1|0
Mutki 0 0O|0|0|/0|O

o

o

o

o

o

o
| Ol =
Ol ON -

N

198 | 133 | 749

=
I
N
©
=
~
=
=
©

Topla | 260 |6 |1 |1|1 |1
m 110 2

PN R o

2 |2

Sug ¢esitliligi olduk¢a fazladir. Islenen suglarin bugiin de benzer sekilde mahkemelere konu oldugu dikkati
¢ekmektedir. En fazla islenen su¢ darp etmek/yaralamak olarak kayda ge¢mistir. S6z konusu sug i¢in 1 giin ile 3
yil arasinda degisen cezalar verilmistir. Cezanin siiresini sugun igerigi ile paralel olarak islenme usulii de
belirlemistir. Hapishanede kalan her ii¢ kisiden birisi bu su¢ kapsaminda degerlendirilmistir. Hapishanelerdeki
mahk@m hareketliliginin yogun olmasmin bir sebebini —ceza oraninin diisiik olmasi dolayisiyla- bu sugu
isleyenler olustururken diger sebebini mahkemesi devam edenler olusturmustur. Darp etmek/yaralamak sugunu
kazara insan 6ldiirmek fiili takip etmistir. Akabinde ise mal/esyay1 kaybetmek sucu gelmistir. Islenen suglara ne
gibi ceza verildigi konusuna gelince yelpaze oldukca genislemektedir. Zira ayni tiirdeki suglara bile farkli
cezalarin verildigi kayitlara yansimistir. Ornegin Bitlis Istinaf Mahkemesi’nin hirsizlik sugu icin 3 sene, 3 sene 2
ay ve 10 sene 2 ay olmak iizere ii¢ ¢esit ceza verdigi; cinayet suglar1 i¢in 5 sene hapis, 15 sene kiirek ve idam
olmak iizere ii¢ gesit cezay: verdigi; asayisi ihlal sucu i¢in 1 sene hapis 5 sene g6z hapsi, 12 sene kalebentlik, 15
sene kalebentlik ve idam olmak iizere dort gesit ceza verdigi; gasp sugu icin 6 sene kiirek, 8 sene kiirek ve 10
sene kiirek olmak iizere ii¢ gesit ceza verdigi ifade edilebilir.>* Cezalardaki ¢esitlenmenin temel sebebi, sugun
niteliginden 6te nasil islendigi ile ilgilidir. Sugun kazara m1 yoksa kasten mi islendigi durumu, hi¢ siiphesiz
verilecek cezayr da etkilemektedir. Bir de verilen ceza ¢esitleri igerisinde o giinkii kosullarda kiirekli gemiler
kullanilmamasina ve Bitlis gibi denize sinirt olmayan bir yerdeki mahkiimlara kiirek cezasinin verilmeye devam
edilmesi de ayrica dikkat ¢ekmektedir. Mahkimlarin hapishanedeki yaslari ile ilgili bilgiler tablo 3’tedir:

>> BOA. DH.MB..HPS. 145/14, 14 R 1330 (2 Nisan 1912).
% BOA. Y.PRK. AZN.(Yildiz Perakende Adliye ve Mezahib Nezdreti Maruzat) 16/53, 14 Ca 1314 (21 Ekim

1896).
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Tablo 3- Mahkimlarin Yas Dagilim®™

14-20 Yas | 20-30 Yas | 30-40 Yas | 40-50 Yas | 50-60 Yas | 60-70 Yas | 70 ve Uzeri
Yerlesi
MYl 1 s lx | s |x |2 |x |2 |x | |%x|=s|x|¢=
Bitlis 53 0 |215| 4 | 177 | 5 96 0 8 0 2 0 0 0
Ahlat 7 0 37 2 46 2 18 0 7 0 1 0 4 0
Hizan B B B B B B B B B B B B B B
Mutki 3 0 9 0 0 1 0 0 0 0 0 0 0 0
Toplam | 53 0 |261| 6 |213| 8 |114| O 15 0 3 0 4 0

B=Belirtilmemis

Tablo 3’ten anlasildig1 kadariyla Hizan hapishanesi disindaki diger yerler ile ilgili bilgilere ulagilmistir. Yas
araliginin en yogun oldugu yer, 20-30 yas kismidir. Toplam 267 mahk{im bu yas araligindadir. Onu 30-40 yas
aralig1 takip etmektedir. Bu kisimda da 221 mahkiim yer edinmistir. Yas itibariyle en dinamik dénem olarak
kabul edilen 20-40 yas araligi toplam mahk{im sayisinin yarisindan fazlasinin bulundugu kismi olugturmustur. 3.
sirada ise 40-50 yas araligindaki 114 mahkim bulunmustur. Son sirada ise 3 mahkimla 60-70 araligindakiler
olusturmustur. Tabloda ozellikle 70 yas ve iizeri 4 mahkiimun bulunmasi dikkati ¢ekmektedir. Mahktimlarin
meslek durumu ile suga bulagma arasindaki iligkiyi tespit etmek adina gerekli bilgiler tablo 4 tedir:

Tablo 4- Mahkimlarin Meslek Dagilimi®®
E
= =
g S |a|lg e |5 | |£ |8
= I > o0 = [t
g -}
5
>~
Bitlis 334 | 61| 51 6 1 1 106 560
Ahlat B B| B B B B B 124
Hizan 52 | 0 0 0 0 0 0 52
Mutki 13 | 0 0 0 0 0 0 13
Toplam 399 | 61| 51 6 1 1 106 749

B=Belirtilmemis

Mahkamlarin mesleki dagilimlari ile ilgili bilgi paylasilmayan tek yer Ahlat’tir. Onun disindaki diger yerler ile
ilgili bilgilere ulagilmigtir. Osmanli Devleti’nin genelinde oldugu iizere Bitlis’te de genel ge¢im kaynagi tarim ve
hayvanciliktir. Bu isle istigal edenlere de cift¢i olarak kayit disiilmiistiir. Tablodan da anlagildigi lizere mahkiim
meslekleri arasinda ilk sirada ¢iftgilik gelmektedir. Cift¢ilik disindaki diger meslekleri icra eden mahkimlarin
tamam1 merkez sancagindandir. Yani kaza hapishanelerinde sadece giftgilerin mahkim oldugu anlagilmaktadir.
Onlar sirastyla igsizler, esnaflar ve hamallar takip etmistir. Tabloda, ayrica 6 memur ve 1 6gretmenin de
mahkim olarak kaydedildigi dikkati cekmektedir.

Sonu¢

Bitlis ve bagli kazalarindaki hapishanelerde kalanlarin biiyiik oranda Miisliiman olmasi, burada miitemekkin
niifusun agirlikli olarak Misliiman olmasindan kaynaklanmistir. Cinsiyet olarak bakildiginda mahk{imlarin
hemen tamaminin erkek oldugu goriilmektedir. Bu tablonun da makul bir acgiklamasi vardir. Zira o giiniin
toplumsal yasaminda kadinlarin daha ziyade ev islerinde ugragmasi ve yaradilis geregi fiziksel olarak
erkeklerden daha zayif olmasi suga bulagma oranlarina dogrudan etki etmistir. Cinayet, darp ve yaralama gibi
suglarin biiylik oranda fiziksel gii¢c de gerektirmesi, bu kapsamdaki suclarin daha ziyade erkeklerce islenmesine

>> BOA. DH.MB..HPS. 145/14, 14 R 1330 (2 Nisan 1912).
*0 BOA. DH.MB..HPS. 145/14, 14 R 1330 (2 Nisan 1912).
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olanak saglamigtir. Hemen hemen sucun tamaminin islendigi yas aralifi 20-50 yas arasindadir. Bu yas
grubundaki insanlar aktif isgiicii olarak kabul edildiginden ortaya ¢ikan sonug olagan karsilanmalidir. 18 yasina
kadar ¢ocuk olarak kabul edildiginden bugilinkii modern ceza hukukunda bile bu yastan 6nce ve sonra olmak
iizere iki sekilde ceza tasnifi yapilmistir. Yani giiniimiizde bile potansiyel su¢ isleme yast 18 yasindan sonrasi
olarak goriilmektedir. Hapistekilerin biiyiik oranda evli ve g¢ocuklu olduklar1 kaydedilmistir. Bekarlarin oran
oldukca diisiik bir diizeydedir. Geng yasta evliliklerin yogun oldugu bir toplum yapist i¢in bu tablo normal
olmalidir.

Cezaevlerindeki tutuklu ve hiikiimliilerin biiyiik bir kismimnin temel ge¢im kaynagi tarim ve hayvanciliktir. Bir
tarim toplumu i¢in bu sonug sasirtict degildir. Ciftgileri, igsizlerin takip etmesinin de makul izahati olabilir. Zira
giinlimiizde bile issizlik, birgok asayis ve dolayisiyla mahkemeye konu olan farkli suglarin gerekcesi olmaktadir.
O giinkii toplumda igsiz olarak kayda gecen kisiler, muhtemelen daimi bir isleri olmayanlarin karsiligi olarak
kullanilmustir. Yoksa biiyiik bir kismi evli olan siirekli issiz kategorisindeki kisilerin ailelerini gec¢indirmeleri
imkansizdir. Siirekli ya da itibarli bir is ile istigal eden toplum icindeki kisiler ile devlet memurlarinin suca
bulasma oranlarinin en diisik diizeyde seyretmesi rastlanti degildir. Zira bu gruptakiler, sahip olduklar1
olanaklarin elden ¢ikmamasi adina daha dikkatli yasamak durumunda kalmislardir. Bu kapsamda memurlar
baglayan bir husus daha vardir. O da isledikleri su¢tan dolay1 bir yildan fazla hapis cezasi aldiklarinda islerine
son verilmesi durumudur. Fakat igsizleri i¢in bdyle bir durum olmadigindan suga bulasma noktasinda daha
kolay kanalize olmuslardir. Sug¢ isleme noktasinda ortalarda seyreden ve genellikle sehir merkezinde
calismalarindan dolayr Bitlis merkezdeki hapishanede kalan diger mesleki simniflar ise esnaf ve hamallardir.
Esnaflar orta diizey gelir sahipleri olarak kabul edilmelerine karsin hamallar alt diizey gelir sahipleri olarak
bilinmiglerdir. Onlar da igsizler gibi 6zellikle yaz aylarinda daimi bir gelir ile geginirken kis aylarinda ise igsizler
kisminda degerlendirilebilmislerdir. Bu noktada hamallarin ve issizlerin birbirine yakin is kollarinda olduklarini
ifade etmek yanlis olmaz. Sartlart birbirine yakin olmasindan dolayr hamallar da igsizler gibi suca meyilli
olabilmektedir. Yukarida izah edildigi iizere su¢ oranlarinin sonbahar ve kig aylarinda artmasinda adi gecen
gruptakilerin gelirlerinin kesilmesi de etkili olmus olabilir.

Eldeki verilerde hapishanelerde kalan kisilerin aldiklar1 cezalarm bir kismu ile ilgili detay varken diger bir kismi1
icin bu detay paylasilmamustir. Ayrica cezalandirilan kisilerin daha onceki sug/ceza durumu ile ilgili bilgilere
ulagilamadigindan hapishanelerin kisiyi 1slah etmedeki roliine dair tespitler de yapilamamistir. Bu noktada
mahkeme kayit defterlerinin igeriklerine de ulasilmig fakat buradaki kayitlarda da onceki suglart ile ilgili
doyurucu bilgiye tesadiif edilememistir. Ilerde bu minvalde veri saglayabilecek kaynaklara ulasilabilinirse
hapishanelerin, mahkimlari 1slah noktasindaki roliine dair bazi ¢ikarimlar yapilabilinecektir.
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Effects of Software Programs Effective in Digital Self Development

Erol KOCOGLU
Inonii University

Abstract: Educational software, which is one of the materials prepared for the purpose of realizing computer
assisted instruction, is technological programs designed to deal with the topics that will be covered in the lessons
that will be explained. The use of these programs in the education process of the individual brings with it some
economic competencies. Today, the changes in science and technology have affected the life of the individual as
well as in many ways. This situation brought about the interaction of educational and technological applications.
Therefore, it is necessary to keep up with developing and changing technology in education. Individuals or
institutions that are in the position of planning and implementing education should plan and carry out
educational activities with this awareness. Thanks to the teaching software, the individual who learns by living
with multiple learning environments in education will increase the concrete and permanent learning level. This
study was supported by Inonu University Scientific Research Projects Coordination Unit with the study
numbered SBA-2019-1755. In this study, based on the screening model in line with the qualitative research
method, many studies on instructional software were examined and evaluated, and the data obtained from these
studies were grouped into sub-themes by content analysis. When the study results are analyzed, it has been
revealed that in most of the studies, educational software has had many positive effects on the education process.

Keywords: Teaching, Software, Training, Process
Dijital Benlik Gelisiminde Yazilim Programlarinin Etkileri

Ozet: Bilgisayar destekli 6gretim gerceklestirmek igin hazirlanan malzemelerden biri olan egitim yazilimi,
anlatilacak derslerde ele alinacak konularla ilgilenmek iizere tasarlanmis teknolojik programlardir. Bu
programlarin bireyin egitim siirecinde kullanilmasi beraberinde bazi ekonomik yeterlilikler getirir. Giinlimiizde,
bilim ve teknolojideki degisiklikler, bireyin hayatint bir¢cok yonden oldugu gibi etkilemistir. Bu durum egitim ve
teknolojik uygulamalarin etkilesimini getirdi. Bu nedenle, egitimde gelisen ve degisen teknolojiye ayak
uydurmak gerekmektedir. Egitimi planlama ve uygulama pozisyonunda olan kisi veya kurumlar bu bilingle
egitim faaliyetlerini planlamali ve uygulamahdir. Ogretim yazilimi sayesinde, egitimde birden ¢ok &grenme
ortamiyla yasayarak ogrenen birey, somut ve kalici 6grenme seviyesini artiracaktir. Bu calisma Inonii
Universitesi Bilimsel Arastirma Projeleri Koordinasyon Birimi tarafindan SBA-2019-1755 numaral ¢alisma
ile desteklenmigtir. Arastirmada nitel aragtirma yontemi dogrultusunda tarama modeline dayali olarak, 6gretim
yazilimi ile ilgili bir¢ok ¢alisma incelenmis ve degerlendirilmis ve bu ¢alismalardan elde edilen veriler igerik
analizi ile alt temalar altinda gruplandirilmistir. Calisma sonuglari incelendiginde, ¢alismalarin ¢ogunda egitim

yaziliminin egitim siireci iizerinde bir¢ok olumlu etkisi oldugu ortaya ¢ikmustir.

Anahtar Kelimeler: Ogretim, Yazilim, Egitim, Siireg

Giris

Benlik(self), bireyin i¢sel anlamda 6z farkindalik olup, bireyin kendisiyle bas basa kaldiginda kendi hakkinda
cikarimlar yapar ve kendini digerlerinden ayirir. Benlik, her seyden Once bireyin igsel siirecinin ifadesidir
(Albayrak, 2019). Benlik, bireyin kendilik 6zelliklerini bilmesi, kendiyle ilgili zihinsel tasarimlarda bulunmasi
ve kendini ben bu kisiyim diye ifade etmesidir (Albayrak, 2019). Benlik kavramiyla ilgili caligmalarin baslaticisi
olarak kabul edilen William James’e gore benlik, bireyin kendinin oldugunu sdyleyebilecegi her seyi
kapsamaktadir (Yilmaz, 2016; Albayrak, 2019). Benlik, bireyin kendiyle ilgili kanaatleri ve yonelimleridir (Akin
ve Ak, 2015; Albayrak, 2019). Ayrica benlik, bireyin ozellikleri, yetenekleri, deger yargilari, emel ve
ideallerine iliskin kanilarinin dinamik bir oriintiisiidiir (Baymur, 1991; Albayrak, 2019).”’Benlik, her bireyin
kendi hakkinda ulastig1 zihinsel temsilin bir ifadesidir (Kihlstrom ve Klein, 1988’den akt. Albayrak, 2019).

Giintimiizde iletisim teknolojilerindeki gelismeler ve medyanin dijitallesme olgusu iizerinden degismesi, yeni
kavramlar1 da beraberinde getirmekle birlikte, bireyin sosyallesme amagli kullandigi alanlar degismis ve
sosyallesme giiniimiiz teknolojisinin kaginilmaz sonucu olan dijital tabanli sosyal aglara dogru kaymustir. Sanal
sosyallesme olgusu da beraberinde sanal (dijital) benlik kavramini getirdigi soylenebilir. Soyle ki, yiiz ylize
iligkilerden beslenen ve bu dogrultuda benligini olusturan bireyler, artik internetin onlara sundugu dijital
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ortamlarda da benliklerini insa etmektedir (Cakir, 2014; Albayrak, 2019). Sanal (Dijital) benlik, bireyin internet
teknolojilerinin etkisi sonucunda kendi 6zelliklerini ¢gevrim i¢i ortamlarda sunmalar1 olarak tanimlanabilir.

Dijital benligin gelisiminde 6grenme ortamlarinda gergeklestirilen etkinliklerin olumlu ve olumsuz birgok etkisi
olabilir. Bu etkinliklerin gerceklestirilmesi, 6grenme ortaminda kullanilan yazilim programlarinda dijitale temelli
uygulamalara yer vermekle dogrudan iligkili oldugu sdylenebilir.

Yontem

Bu arastirma nitel arasgtirma yontem ve teknikleri kullanilarak yapilandirilmigtir. Creswell (1998) nitel
arastirmayi, sosyal yasami ve insanla ilgili problemleri kendine 6zgii metotlarla sorgulayarak, anlamlandirma
stireci olarak ifade etmektedir. Nitel arastirma siirecinde arastirmaci biitliinciil bir arastirma tablosu ortaya
koyarak; kelime analizleri, detayli katilimc1 goriisme raporlar1 kullanir ve arastirmayi dogal ortamda diizenler.
Nitel arastirmada genel olarak takip edilen aragtirma siireci pargadan biitiinedir [tiimevarim]. Genel itibari ile
nitel aragtirmact gézlem, goriisme ve dokiimanlardan yola ¢ikarak kavramlari, anlamlart ve iliskileri agiklayarak
stireci stirdiiriir (Merriam, 1998). Dijital benlik gelisiminde yazilim programlarinin etkilerinin degerlendirildigi
bu caligma, tarama modeliyle gergeklestirilmistir. Yapilan c¢aligmada, calisma konusuna iliskin yapilan,
aragtirmaci tarafindan belirlenen 10 bilimsel ¢alisma incelenmis ve farkli temalar altinda degerlendirilmistir.

Bulgular
Benlik ve Dijital Benlik fle flgili Durum

Yapilan c¢aligmada, benlik kavraminin kapsami ve tiirlerine iligkin yapilan birgok bilimsel c¢alismanin (Tez,
Makale, Bildiri) yapildig1 arastirmaci tarafindan belirlenmistir. Yapilan ¢aligmalarda benlik kavramu ve tiirlerine
iligkin daha c¢ok nitel temelli ¢aligmalarin yapildig1 gézlemlenmistir. Bu calismalarda, kavramin kapsami ve
tirleri literatiir destekli degerlendirilmis bir sentez halinde calismalarin bulgular kisminda biitiinciil bir
yaklagimda verildigi tespit edilmistir. Ayrica, arastirmaci tarafindan yapilan literatiir taramasinda dikkate alinan
calismalarda dijital benligin gelisiminde etkili olan internet teknolojisinin dijital benlik gelisimi iizerindeki
etkilerinin farkli boyutlarda degerlendirildigine iliskin bulgulara ulasilmistir.

Dijital Benligin Etkilerine iliskin Durum

Arastirmaci tarafindan degerlendirilen ¢aligmalardan hareketle, elde edilen O6nemli bulgulardan biri
dijitallesmenin benlik {izerindeki etkileri ve bu etkilerin bireyin hayatina yansimalaridir. Degerlendirilen
calismalarda, gelisen internet teknolojisi, bireyin sanal platformda, birgok ortama ayni anda herhangi bir duruma
iligkin duygu, diisiince ve fikirlerini kisa silirede ulastirmasi gibi etkileri oldugu sonuglarina ulagmistir. Bu
sonuglarin dijital benlik kavraminin kullanimint yayginlastirdigr vurgulanmistir. Yapilan c¢aligmalarda, dijital
benlik kavraminin bireyin sosyallesme olgusunu olumsuz yonde etkiledigine iliskin bulgulara ulasilmistir.
Verilerin elde edilmesinde aragtirmaci tarafindan incelenen caligmalarda, dijital benligin bireyin duygu ve
disiince aktarimimi kolaylastirmaya olanak saglamasiyla birlikte toplumsal ortamda uzaklasip yalnizlasmasi
iizerinde etkili oldugu belirlenmistir.

Yazilim Programlarinin Dijital Benlik Gelisimine Etki Durumu

Dijital benlik temali yapilan bu calismada bulgularin elde edilmesinde Olgiit olarak alinan calismalarin
incelendigi bu c¢alismada, benlik kavraminin gelisiminde internet teknolojisinin kullanilmasimin bu kavrama
sanallik (dijital) niteligi kazandirdig: incelenen calismalarda ulasilan 6nemli bir bulgulardan biri olarak ifade
edilebilir. Sanal benlik gelisiminde bilgi ve iletisim teknolojilerine iliskin birgok bulguya, 6lgiit olarak
degerlendirilen ¢aligmalarda ulasilmigtir. Ancak bu ¢alismalarda, yazilim programlariin dijital benlik gelisimi
iizerindeki etkilerine iliskin herhangi bir bulguya arastirmaci tarafindan ulagilmamistir. Bu durum, yazilim
programlarinin dijital benlik gelisimi {izerindeki etkilerine iliskin bilimsel ¢aligmalarin yapilmasina ihtiyag
duyuldugu sdylenebilir.
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Sonuclar

Yapilan calismada olgiit olarak degerlendirilen caligmalardan hareketle sonucglari belirlenen bu g¢aligmada
birbirinden dikkat ¢ekici sonuglara ulasildigi sdylenebilir. Bu sonuglara bakildiginda, arastirma konusunun
bilimsel agidan yeterli diizeyde degerlendirilmemesinden kaynaklandigi ifade edilebilir. Arastirmacinin bu
sonuca ulagsmasinda degerlendirilen ¢alismalarin bulgularina bakildiginda, benlik kavramimin dijitallesmesinin
birey ve toplum tarafindan anlamlandirilamadig1 sonucuna ulasilmistir. Yapilan caligmadan hareketle;
v Dijital benlik geligiminin egitim kurumlar1 ve 6grenme ortamlarindaki yansimalarinin etkilerine iligkin
yeterli caligmanin yapilmadigi,

v Dijital benlik gelisiminin bireyin psiko-sosyal gelisimi tizerinde olumlu ve olumsuz etkileri oldugu,
v Dijital benligin bir 6grenme araci olarak kullanilmasindan daha ¢ok aktarim amaciyla kullanildigs,
v Dijital benlik gelisimi destekleyici yazilim programlarinin ogrenme- Ogretme siireglerince yeterli
diizeyde kullanilmadig1 sonuglarina ulagilmistir.
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Analysis of Expert Opinion on the Future of Distance Education Practices
in Turkey

Erol KOCOGLU
Inonii University

Abstract:Distance education is an area based on interdisciplinary design and has a history of 3000 years. From
a distance training applications due to begin not yet established the Republic of Turkey, our country has not
reached a sufficient level of practice in this regard. Together with the newly established state, the concept of
distance education was conceptually discussed until the 1960s and started to be implemented in the 1970s. This
practice was realized at the secondary level and then started to be used in higher education and private sector.
Distance education applications that enable the individual to learn independently from time and space have
eliminated the necessity of shaping an individual's life according to some rules. Made the purpose of this study is
analyzed in accordance with expert opinion on the future of distance education applications in Turkey. The
members of the working group considered as experts in the study are faculty members working in universities.
The answers given to the questions posed by the researcher to the lecturers through the interview form were
subjected to content analysis by the researcher and given in the form of theme tables.

Keywords: Distance learning, Turkey, The expert meeting

Tiirkiye’de Uzaktan Egitim Uygulamalarinin Gelecegine Iliskin Uzman
Goriislerinin Analizi

Ozet: Uzaktan egitim, disiplinler arasi tasarima dayal bir alan olmakla birlikte 3000 yil bir gegmise sahiptir.
Uzaktan egitim uygulamalar1 basladiginda Tiirkiye Cumhuriyeti heniiz kurulmadigindan dolayi, tilkemiz bu
konuda yeterli uygulama diizeyine ulasamamustir. Yeni kurulan devletle birlikte, uzaktan egitim kavrami
kavramsal olarak 1960’1 yillara kadar tartisilmis ve 1970’li yillarda itibaren uygulanmaya baglamistir. Bu
uygulama, ortadgretim diizeyinde gerceklesmis olup daha sonra yiiksek 6gretim ve 6zel sektorde kullanilmaya
baglanmistir. Zaman ve mekandan bagimsiz olarak bireye Ogrenme olanagr saglayan uzaktan egitim
uygulamalari, bireyin bazi kurallara gére yasaminit sekillendirme zorunlulugunu da ortadan kaldirmistir. Yapilan
bu c¢aligmanin amaci, Tiirkiye’de uzaktan egitim uygulamalarinin gelecegine iliskin uzman goriisleri
dogrultusunda analizidir. Caligmada uzman olarak dikkate alinan ¢aligma grubu iyeleri liniversitelerde gorev
yapan dgretim elemanlar1 olugturmaktadir. Konuya iliskin arastirmaci tarafindan dgretim elemanlarina goriisme
formu araciligryla yoneltilen sorulara verilen cevaplar, arastirmaci tarafindan igerik analizine tabi tutulmus ve
tema tablolar1 seklinde ¢aligmada verilmistir.

Anahtar Kelimeler: Uzaktan egitim, Tiirkiye, Uzman goriisme

Giris

Uzaktan egitim, kokleri giiniimiizden yaklagik {i¢ asir Oncesine kadar uzanan disiplinler arasi bir alandir.
Diinyada ilk uzaktan egitim uygulamasi yapildiktan yaklasik iki asir sonra Tiirkiye Cumhuriyeti kurulmus ve
uzaktan egitim diisiincesi zaman igerisinde lilkemizde de giindeme gelmistir (Bozkurt, 2017). Diinya’da uzaktan
egitim yaklasimi, 6gretmenlerin yetistirilmesinde bir dersin igerigindeki yenilikleri aktarmayi amaglayan dar bir
programdan, doktora programina kadar tiim seviyelerdeki programlarda kullanilmaktadir (Atasoy, 2008).
Teknolojinin gelismesi ve ihtiyacin artmasina paralel olarak dgretmenlerin bilgi ihtiyacinin kargilanmasinda tiim
diinyada ve Tiirkiye’de uzaktan egitimlerin daha da sik kullanilmasi beklenebilir (Birkék ve Vuranok, 2010).
Uzaktan egitim, farkli ortamlarda bulunan 6grenci ve 6gretim elemanlarinin, dgrenme—6gretme faaliyetlerini,
iletisim teknolojileri ve posta hizmetleri ile gergeklestirdikleri bir egitim sistemi modelini ifade eder.” (Isman,
1998). Uzaktan egitim, iletisim teknolojisi ile egitim teknolojisinin olanaklarmi kullanarak kitlelere egitim
hizmeti gotiirmenin amaglandigi modern bir yaklagimdir. Bu yaklasimla, geleneksel egitimin yapisindaki katilik
biiyiik dlgiide giderilerek, egitime esneklik 6zelligi kazandirilmistir. Uzaktan egitim, bir sistem olarak, kendine
ozgii ozellikleriyle, 6gretimin, bireylerin kendi bulunduklar1 ¢evrede ve bireysel 6grenme yeterliklerine uygun
bigimde olugmasini saglayan bir yapiya sahip oldugu sdylenebilir.

Egitim kurumlarinda 6grenme ortamlarinda, 6gretim amagl teknolojinin herhangi biri (video-teyp, CD-ROM,
web-tabanli 6grenme gibi) ile sinif 6gretimi arasinda yer alan, uzaktan egitim/teknoloji-tabanl 6grenmenin ve
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yiiz yiize egitimin birlikte kullanildig1 bir 6grenme olarak tanimlanan karma 6grenme (blended learning) de bu
noktada 6nem kazanmaktadir (Dilek, Tiiziin, Daghan, Altintas, Ilgaz, Ozding, Kayaduman ve Ozpala, 2011).
Farkli paylagim yontemleri ve 6grenme stillerini birlestiren bir 6grenme yaklagimi olarak da tanimlanan karma
o0grenme, Ogrencilerin etkili ve verimli sekilde 6grenmesine yardimci olmaktadir (Wu, Tennyson, and Hsia,
2010). Bilgi ve iletisim ve internet teknolojilerindeki gelismeye paralel olarak kullanimi yayginlagsan uzaktan
egitim uygulamasinin, zaman ve mekandan bagimsiz olarak bir¢ok etkinligi icerisinde barindirmaktadir. Yapilan
bu caligmada uzaktan egitim uygulamasinin gelecegine yonelik uzman algilarinin belirlenmesi amaglanmustir..

Yontem

Tirkiye’de uzaktan egitim uygulamalarinin gelecegine iligkin uzman goriisleri dogrultusunda analizini temele
alan bu ¢aligmada nitel bir yaklagim tercih edilmistir. Nitel aragtirma “arastirmacilarin aragtirarak konu ya da
konular1 dogal ortamda inceledikleri, aragtiran insanlarin getirmis olduklart anlamlar agisindan olguyu
anlamlastirma ve yorumlama g¢abasi igerisinde olduklart bir arastirma yontemi” olarak tanimlanmaktadir (Ekiz,
2003: 41; Dogan, Demir ve Pinar, 2014: 239; Akman ve Parlak, 2018: 1351). Caligma, bir durumu tim
boyutlariyla oldugu gibi derinlemesine bir sekilde inceledigi igin olgu bilim deseni kullanilmustir. Arastirmada
caligma grubunu, Indnii ve Firat iiniversitelerinde BOTE bilim dalinda gorev yapan 15 dgretim elemani
olusturmaktadir. Verilerin elde edilip degerlendirilmesinde arastirmaci tarafindan hazirlanip uygulanan yarn
yapilandirilmis goériisme formu kullanilmistir. Goriisme formu araciligiyla elde edilen veriler igerik analizi
teknigiyle alt temalar seklinde tablolar halinde bulgular kisminda verilmistir.

Bulgular

Calisma konusuna iliskin yart yapilandirilmis goriisme formunda yer alan “Tiirkiye’de uzaktan egitim
uygulamasinin kullanim diizeyini yeterli goriiyor musunuz, neden?” seklindeki soruya vermis olduklart yanitlar
sekil 1’de alt temalar halinde verilmistir. Sekil 1’e bakildiginda ¢aligma grubunu olusturan iiyelerin c¢alisma
problemine iliskin farkli algilara sahip oldugu sdylenebilir.

8
-

Sekil 1. Calisma grubunun Tiirkiye’de uzaktan egitim kullanimin yeterlilik diizeyine iligkin algilar

Calismada verilerin elde edilmesinde kullanilan goriisme formunda yer alan “Tirkiye’de uzaktan egitim
uygulamasina yonelik etkinliklerin etkili bir sekilde ger¢eklesmesi i¢in sizce neler yapilmalidir?” seklindeki
soruya vermis olduklar1 yanitlar igerik analiziyle detaylandirildiktan sonra alt temalar seklinde asagida sekil 2’de
verilmistir. Verilen sekle bakildiginda calisma problemine iligkin ¢aligma grubu iiyelerinin birgok Oneri
gelistirdikleri gézlemlenmektedir.
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Sekil 2. Caligma grubu tiyelerinin Tiirkiye’de uzaktan egitimin kullanimina iliskin &neriler

Calisma grubu {yelerini olusturan 6gretim elemanlariin yari yapilandirilmig goriisme formunda yer alan
“Tiirkiye’de uzaktan egitim uygulamalarinin 6grenme ortaminda 6n plana ¢ikardigi kavramlar nelerdir?”
seklindeki soruya vermis olduklari yanitlar, sekil 3 de verilmistir. Caligma grubunu olusturan O6gretim
elemanlarmin vurguladigi kavramlara bakildiginda, uzaktan egitimin 6grenme ortamina bir¢ok yonden avantaj
sagladigi sOylenebilir.
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Sekil 3. Calisma grubu iiyelerinin uzaktan egitimin 6n plana ¢ikardigi kavramlara iligkin algilart

Sonugclar

Yapilan ¢aligmada, yari yapilandirilmis gériisme formu araciligiyla elde edilen veriler igerik analizi teknigiyle
degerlendirildikten sonra dikkat ¢ekici birgok sonucun elde edildigi sekil 1, 2 ve 3’de goriilmektedir. Bu
sonuglarin temelinde, teknoloji kullaniminin yer almasi uzaktan egitimin niteligini ortaya ¢ikaran 6nemli bir
0l¢iit olarak degerlendirilebilir. Caligmada elde edilen bulgulardan hareketle;
v’ Tiirkiye’de uzaktan egitim uygulamalarinin bazi kavramlar1 6n plana ¢ikardigi (internet, ekonomi,
zaman ve mekan),
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v Tirkiye’de uzaktan egitim uygulamalarimin gelisimi i¢in teknolojik temelli uygulama laboratuvarlarinin
kurulmasinin yayginlastirilmast,

v Teknoloji destekli uzaktan egitim uygulamalarimm geligsimi igin dersin aktaricisi olan Ogretmenlere
egitimlerin verilmesi,

v Tirkiye’de uzaktan egitim uygulamasinin kullanimindaki en biiyiik problemlerin basinda teknolojik
arag¢ gereg ve ortamlarin yetersizligi gibi sonuglara ulagilmustir.
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